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HEARING ON WOMEN'S EDUCATIONAL EQUITY

4 [P

{ ] .
THURSDAY, APRIL 5, 1984

. House oF REPRESENTATIVES, SUBCOMMITTEE ON ELEMEN-
TARY, SECONDARY, AND VocarmioNaL Epucamon, Com-
MITTEE ON EpUCATION AND LABOR, . :

: . Washington, DC.

The subcommittee met, pursuant to call,rat 19:02 am., in room
2175, Rayburn House Office Building, Hon. Charles Hayes (member -
of the subcommittee) presiding. ' S

* Members present: Representatives Miller, Williams, Hayes, -
" Goodling, Gunderson, Nielson, and Chandler.  *

Staff present: John F. Jennings, majority coungel; Nancy Kober,
legislative specialist; Electra Beahler, Republican education coun-
sel; and Richard DiEugenio, Republican senior legislative associate.

Mr. Haves. This morning the Subcommittee cn Elementary, Sec-
ondary, and Vocational Education is continuing its hearings on
H.R. 11, a bill to extend several expiring education programs.
Today we will focus on the Women's Educational Equity Act, which
expires at the end of fiscal year 1984, .

This program makes grants available to public agencies, nonprof-
it organizations and individuals for pro{ects addressing the special
educational needs of women and girls. WjEﬂ/supports model
projects and develops curricula and training materials for educa-
tiontlll iristitutions from the preelementary through the postsecond-
ary level. _

Currently the program is funded at $5.76 million.

[Text of H.R. 11 follows:]
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osti CONGRESS :
18T SESSION | ° ° l l

Tu extend through fiscal year 1089 the authorization of appropnatwns for certain
edm ation programs, and for other purposes.

.

IN THE HOUSE OF REPRESENTATIVES

JANUARY 8, 1983

Mr. Prrkins introduced the following bill; which was referred to the (‘ommm,ee
on Kducation and Labor

ABILL . -

To extend through fiscal year 1989 the authorization of appro-
priations for certain education programs, and for other pur-
poses. :

1 . Be it enacted by the Senate and House of Representa-
2 tives of the United States of America in C’;mgr"ess assembled,
3 ADULT EDUCATION,

4 SkcTion 1. (a) Section 311(b) of the Adult Education
5 Act (20 US.C. 1208a(b)3 is amended by striking out “Octo-
6 ber 1, 1983" and inserting in lieu thereof “October 1, 1989",
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(b) Section 313(b) of such Act is amended by striking
out October 1, 1984" and inserting in lieu thqreof “October
1, 1990". .

() Section 315(a) of such ‘Act is amended by striking

out “for fiscal year 1983” and inserting in lieu thereof “for -

each succeeding fiscal year ending prior to October 1, 1989”.

(d) Section 316(e) of such Act is amended by striking
out “October 1, 1983" and inserting in lieu thereof “October
1, 1989”, | |

P

(e) Section 318(f) of such Act is amended by striking®ut

“four” and inserting in lieu thereof “nine”’.
BILINGUAL EDUCATION

Src. 2. (a) Section 702(b)(1) of the Bilingual Education

$
Act (20 U.S.C. 2222(b)1)) is amended by striking oul “for _

the fiscal year 1983" and inserting in l:ieu thereof “for each

succeeding fiscal &'ear ending prior Qctober 1, 1989”,
(b) Section .1702(b)(2) of ;ucli( Act is amegded by striking

out “‘each of the two succeediné fiscal years' and tngerting in

lien thereof “qich of the succeeding fiscal years ending prier__ »

to O tober 1, 1989",

(¢) Section 723(a)X2) of such Aect is amended by striking
ont “October 1, 15)83” and inserting in lieu thereof “October
1, 1989”,

(d) Section “731(c) of such Act is amended by striking
out “February 1, 1980, 1982, and 1984" and inserting in

w
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lieu thereof ‘' Fobtusry l. of 1980, 1982, 1984, 1986, 1988,
and 1990", .

L (e) Section 742(f) of such Act is amended by striking out
“October 1, 19'85" and inserting in lieu thereof “October 1,
1989"". -

'(D.Sectio'n 751(c) (;f such Act is amended by striking out
“for ﬁs;cal year 1983"" and inserting in lieu thereof “for each
succeeding fiscal year ending prior to October 1, 1989".

IMPACT AID '

Skc. 3. (a) The Act of September 30, 1850 (Public Law
874, Bighty-first Congress; 20 U.S.C. 236) is amended by
striking out “October 1, 1983"” each place it appears in sec- -
tions 2(a),- 3(b), 4(a), and 7(aX1) and inserting in lieu thereof
“October 1, 1959". . -

b) The Act of September 23, 1850 (Public Law 815,
Kighty-first Congress; 20 U.S.C. 631) is amended—

I (1) by striking out “September- 30, 1983" in sec-

tion 3 and inserting in lieu thereof *‘September 30,.

1989 and

(2) by striking out “October 1, 1883" in section

“16(a)1)(A) and inserting in lieu thereof “October 1,

1989", | . !
WOMEN'S EDUCATIONAL EQUITY .

Sk¢,.4. Section 938 of the Women’s Educational

25 Bquity Act of 1978 is amended by striking out “three suc-
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ceoding fiscal years” and i#nsarting‘ in lieu thereof “succeed-
ing fiscal years eﬁding prior to ()cto'bét." 1, 1989".
I&DIAN’EDUCATmN‘

Skc. 5., (a) Section 3Q3(a)(1) of the Indian E]enlcnt:u'y

and Secondary | School Ass'istanc(; ;\Ict (29 us.c.
241bb(a)(1)) is amended by striking out “‘October l, 1.983"
and iﬁa.;erting in lieu thereof “October 1, 1989". )
7" (b) Sections 422fc), 423(n), and 442(a) of the Indian
Bducation Act (20 U.S.C. 887c-1(c), '88Tc-2(a), 1221g(a))
are each ;u'nended by striking out ;'October 1, 1983" and
inserting in lieu thereof "Octobcr 1, 1989".

(e) Section 1005(g) of the Elementary and Sécondary
Edueation Act of 1965 (20 U.S.C. 3380(g)) is amended by 4
striking out “Octpbef 1,-1983"” and insertiﬂg in lieu thereof |
“October 1, 1989"", o

. BLLENDER r'El,l,ow‘S}i-;Ps 4 _ - /

Ske. 6. Section 5 of the joint resolution of October 19, /.
1972 (Public Law 92-506) is amended by strikin,z out “Octo-
ber 1, 1982° and inserting in liew thereof “October 1, 1989"

" ABBESTOS DETECTION AND CONTROL -

SEc. 7. (a) Section 5(a)(1}A) of the Asbestos School
Hazard Detection and Control Act'of 1980 (20 U.S.C.
3604(a)(1)(A)) is amended by striking out the last senténce.

(b) Section 12(a)(1)(A) of such Act is amended by strik-

. . . \ 4+ . P
ing out “the succeeding fiscal year” and inscrting in lieu

g -
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thereof “each of the succe.cding fiscal years etding prior to
October 1, 1989". s

(c) Section 12(a)(1X(B) o{ such Act is amended by stnk-
ing out “the fiscal year endmg.Sgpt.ember. ‘30, 1982” snd

inserting in lieu thereof *‘each of the fiscal years ending prior

to October l 1989”

(d) Secnon 12(a)2) of such Act is amended by smkmg.

-

out “September 30, 1983" and inserting in lieu thereof “the

end of thg fiscal year following the fiscal year. for which ap- "'
_ » X _

propriated”,

GENERAL EDUCATION PROVISIONS ACT
_ Skc. 8. (a) Section 405(b)(7) of the (teneral Education

Provisfons Act (20 U.8.C. 1221e) is amended by striking out
“October 1, 1983" and ipserting in'lieu thereof “October 1,

1989”, -
(b) Section 406(g) of such Act is amended ‘by stnkmg

out “October 1, 1983" and inserting in lieu thereof “October'

1, 1989".

. .
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Mr, HAYEP This mormng we have a panel and I would like to call

on Ms. Barbara Stein who 4
for Womert and Girls in Ed

Simonson, council coerdinator of the Cmmns Cou

.

Education. .

Ms. Stein.

.

chairpersons of the National Coahtlon.

cation, who will be accomramevt‘lr by Jo
omen

.

. -[Testimony of Barbara Stein fdl[o/s‘] . ' S

.‘ Natlonal Coalltlon for
> Women snd Glrls In Education
* ) » €70 Barbara Steln, National Education Assocution. Human and Civ{} Righzs

1201 Suteenth Strcet N, W., Washington, D. C. 20036 202/822-1N5

*

A . "
.
. 3 .
.. . .

. Tes”mony on the Hom;,u 's €ducational Equigy et before the Kouse Subcomittee

nn Elm-ntary. ;Jconddry. and Vacational Education by Barbara Stein, chafir of

the Nattoral Coalitton for Women apd Girls in Educauon. on behalf of:.

ihe Amr'cap Association of University Professors

+ The American Assocdation of University Women

4 -
' The American Educatipnal Research Association, A~

Committees on Wome Lo ' N

The
The
Yhe
The
The
e

The

] N C e .
Association ror Women in Science ° ,

Council of Chief State School Officers . ’

. '
Federation of Qrganizatfons for+ Profess?dnal Women *
Lasgue of Women Votérs
National E'duca'fion Assuctation

NaHonaI Women's Political Caucus ‘ .

f)fhce for Homen in Higher Educa.ion./

Amerran Coync il on Edycation e i
o totagiyts for Wonen 1n Soctety
Southern Faxlition fwwcaﬂonal fquity .

Jr‘fﬁd 3tates Student A\sociat an

April 4, 19¢4

Q °
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Aruitoxt provided by Eic:
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___qirls in schools and rolleges., ‘Therefore, we are pleased to have this
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I \to most tforoughly um*ze the law's potential to assist in the 1mplmntation

O
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LI |
dollar amounts, as critical. to fostering educational equality for mn.nnd

. . :
“oppartunity to give you our re_c_gmnendations on the‘ reauthorization of the WEEA’ ,

'\ program. Our aim is to malnnain those prwiﬂOns ‘which have worl(ed, to.

: - ® . . . ,
Chairmgn Perkins .\r‘c membvr" ot the Subromntee. 1 am Eirbara Stein af the
Natiogal ‘ducationcAssocmtton 1 am here today pnsenting the testuuony of
the Natinnal wahnor\ for Women and Girls in Education uhich I chair. The
atition is composod of some. 53 natiomﬂ qrganizattons representinq a
broad basad constltuencx '@t mr.lude? woman' ‘s, civil rights, and education
groups. These groups ‘all work together toward the ;:o;:unn goel of protecting
and strengthening ‘the opportunitdes of women and girls in educction. . a

., ‘e . BOCk”"OUﬂd '

’ . ¢
: . 1 I}

The neaunnurrzatmon of thke Women' s Educauoml tquity Act (WEEA) fs & top

prhortty for the Coalition. He reoard this program, although miniscula in

Strﬁngthen thdse that are weak, and to recommend tome minor c!\arqes in order

of sex equity in elncation.

. , + R . .d»{
“he Women'c Educational Equlty Act was enacted ten years -ago because Cnngress .
frind that education in this country was *¢requently 1nequ1tab}e" for women )

and 9irls, and that nis’ factor limited their °full parti'cipation" in American
[
1

~e

1¥o. ‘the Act nstablished a program of grants to fund projects which promote

qudi l‘/.edu".a'.foﬁ for women and girls at all schaol levels,




" CoaVition for Women and GI¥1s ¥n Edycation tomaucted 3 special study to
R bt

With the WEEA program due to expire un-September 36. 1984, the National

examine WEEA and to report to Congress and the pubfic on what has been
a'complished by the program Th; report is attached to tnis testimony to be
1ncrudad in the record The report antitled “Catching Up: A Review of the’
women's Educational Equity Act Program,” prepared by the Citizen's Council on -
Women's Education, f1ﬁds that WEEA has made sigu1f1éan! contriQutions toward ‘
attainment nf the national goal of equal eﬁucat1ona1 opportunitias.for women.
Further, the report concludes that, "The Federal role of providing leadership

in this ‘Yong term effort memains as crucial today as when Congress held the

1973 hearings which led to.the passage of WEEA."

The citizen's Cégggl] d;epared {ts reportqﬂfatch1ng.Up" by obtaining

information on overe«100 WEEA projects from project directors, WEEA product

users, newspaper articles, the WEEA program office and the WEEA Publishing’

Center. This study showed that WEEA has been responsible for many exemplary
projects throughout the country wp1ch promote sex equity. The most striking
characteristic of the WEEA prograﬁs fs that they work., Some éxamp1es of WEEA
successes include: |
r
0 WEEA has been a leader in funding programs that encou}age women and
girls to take math.‘;c1qnce, and technology courses, One prﬂject in
Bronx, New York was a- four-session counseling program des1gneq tp

v

help minority women reewtér1ng the work force avercome their fear of
4 -
mathematics by helping them learn the basics.
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. v
° \:Eﬂmf\unggi several projects that encourage women and girls to
- enter nontraditiona! vocational education programs that will tead to _
higher paying jobs 1n tho future. d {
o0  WEEA has supported prpgranw to assist low fncome women v -cer the
work force. “The Transitional Black Wemen's Project* s aimed ot
. making poorly educated, unskilled, single mothers employable by i
providing tratning and skills development. i
0 WEEA is the only federal educatfon program that specifically
reserves funds for programs addressing the needs of disabled women
and girls. One project in Berkeley, Califrenia collected data on
women and girls to u's;ss their needs. This project developed a
"role model book for disabled girls called "No More Stares" and held
a myjor conference to focus nationa'l attention on the educatfonal

nee/ds/éf disabled women and girls.

WEEA projects have focussed on ways to increase women's access to

o

/ﬁontions in educational administration. A Commission established
" by the Los Angeles School Board used wekA funding to help women "
educators enter administrative positions and to encourage
superintendents and university presidents to promote them. '
"0~ " 'WEEA has supported several proJects addressing the problem of double
discrimination based on both_sex and race ethnicity.

.0 WEEA has been a great help in promoting voluntary complfance with
Title X tn hoh and colleges. -A WEEA project catled "Project - - ————
Team,” located at the Untversity of Massachusetts, Amherst, trained
physical education instructors to become more aware of, and
identify, bias in their teaching which reduced the participation of

female students in the classroom. '
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Despite the fact that the WEEA proqm'l has used a small amount of federal
dollars to fund many successful sex equity projects, since 1981 the program
has been subject to a steady barrage of attacks.
The adminis_traﬂo:i_ has atteup!ted 'repeatcdly‘to eliminate the WEEA program,
despite solid b!pav.-tisan support for WEEA 16 Cong)\'ess.
e .
o  In 1981 ‘the Administration requested that WEEA be buried with many
" other programs in a block grant to the states with no requirements
that the states undertake women's equity projects. With bipartisan
backing, Congress elected to maintain WEEA as a separate federal
. program. '
o In fisea) years 1982, 1%3 and‘lm the- administratiﬁn proposed that
. no money be spent on the WEEA program. "Each year;s budget has been
a battle, with the administration proposing no funding for WEEA as
well as rescisston of existing appropriations, and Congress
continually funding WEEA at $5.76 millfon,
0 In the administration’s FY 85 budget proposal to Congress, 1t has

once again recommended that WEEA be zero funded.
. 3 - . PR - ' .-

»

Unsuccessful at 1ts aﬁﬁainpts to eHminate"HEEA. the administration has
repeatedly a;temptéd to undérmine the program.

o ln September 1983, despite the objections raised in two joint
Congres'_;ional committee hearings, the Oepartment of Education
carrigd out a reorganization plan which downgraded the WEEA office

by four lavels ta the lowest bureaucratic rung.




0 As part of the reorqanizaticn plan, the WEEA proqram director was

N

fired and the staff was reduced from eight to five.

‘o . In 1982, a slate of new membors was appointed to the National

Advisory Council on Women's Educat1onal Programs (NACUEP). an .
advisory group established under: WEEA to advise the Secretary of _
Educaf‘fon about educational programs for women and girls, "Tm new ' "
members have )ittle or no background 1n educational .equity. - ' L
) n rn: executive director of the Advisory Council was replaced by . j

,somaone who had to/tmed in Coggress, Just a few months before her
appointment, agalnst funding for the WEEA program.

Recommendations

[n 1ight of these attacks over the last four years on the WEEA program, the

National Coalition for Women and/ &irls in Education is deeply concerned about

the future of WEEA, The benefit of ten years of experience has shown us the ‘

value of WEEA programs and has given us time to do some evaluation. We have :

prepared the following recommendations and comments for the consideration of ‘

this Committee: . ¥ ' R

®
o  An additiona) finding should be included stating that “Congress

funds and deéclares that excellence in ed iation _cannot be achieved

N
without equity forﬂgn and girls.




.- 8

The ‘;'eports that were released last spring on the decline of educational
excellence in this country failed _. discuss the importance of educ_ationa'l
equity as 3 necesso}y component of educational excellence. We think it is
essential tha't Congress recognilze the intrinsic 1ink between educationa!

equity and educational excellence.

] An additional purpose should be included stating that "It 1s also
the purpose of this part to provide educational equity for omen and
T

A girls who syffer multiple discrimination, bias, and/or stereotyping

A based, on sex plus race, ethnic origin, age and/or disability."

N\

¥ - . .
\C Under the current WEEA requlation, grants that address the problems of women
~ sad girls who are also Mers. of raclal and 'ethnit minority groups. are
accorded a funding priority. Reﬁu]ations.. however, cay; be cﬁanged by
executive action. One of the WEEA programs ﬁeatest strengths has been its
focus on the multiple impact of race, sex and gfsability bi'as. We must build
on the experience of thesé grantees and %k,e ;ﬁgnss towards meeting the
needs of those women who suffer “double .{eopardy" in our society. By placing
this additional purpose in the law we insure that this problem assumes a high
priority level that is iess 11kely tt; be changed.

L

0 The small grants - The maximum small grant should be raised to

$40,000 per grant. The purposes-of these grants should bhe clarified

to include: Pprojects to develop comprehensive plans for
implementation of equity programs in state and local educational

‘ Mo 0 M2 1. 7
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agencies, and institutiony of higher education; innovative
pproaches to school - community partnerships: disseminat and

replication str.tg_gies'l and developmental models.

o Dissemination of equity gurms must be emphasized in the statute.

" Me recommend that the Secretary of Education estabiish a mechanism
to evaluate, produce and disseminate WEEA products.

Congress will undoubtedly want to see the fruits of the sged mney. inyested by
WEEA sinc.e 1976. Both the existing and new equity products must get into
Tocal communities and institutions-=to the school boards, teachers, parents,
counselors, community colleges, displaced hmker‘ centers, community based
organizations, etc., who can__usé the Federally-funded models to meet: thefr
locally determined needs. The WEEA Publishing Center has made a good start on
a d}lstribution proqnm_;' the new statute should provide that the Segretary of
Educa.t'ion set up some type" of mechanism to increase dissem_nation of WEEA
products at. low cost to the user. The statute must providc. for publication *

and dissemination of its products to the widest possible audienco;

0  Continuation of the low-cost poli:y for equity products .is necessary

By selling WEEA products at cost, the Publishing Center has kept most prices
under sw'. This has greatly helped the marketing effort and should be
continued a5 a means of facilitating dfssemination to local schools and

community groups.

0  The Act should require that the prodram be administéred by an Office
of Women's Educational Equity resporisible directly to the Assistant

VL



Sacratary for Educational Research and Improvement; that the

Director of the Office be an expert in educational equity; that
;he{m be a career Senior Executive Service employee selected *
hrough a_nationwide competition; and that an adequate staff,

composed of gF rsons»uml expertise in women's edgat!gml equity, be
,

' assigne d to the Office.

) )
A . :

Congress n‘ow has detailed proof of the need for such administrative mandates,

and there 1s precedent for this type of administrative ,spoéificity in the

Vocational Educatiop Act. The program can only be productive if 1t is 4
administered effectively. ' . N
o The eutho&iution' level for WEEA must be restored to the previous
leve) of million > '
The expanded program of dfstribution and essistance to local education »

‘agencies will require that funding be increased if the benefits of WEEA are to -
be widely shared.. That the several recent studies of Américan education -

rerely_ mention the special needs of over half of the student population shows
how far we have to go tu achieve equity.

*

The Nationai Advisory Council on Women's Educationa) Programs section of the

Act needs revision. L

i
/.

Membarship shquld specify several categories, as does the Vocationn
Education Act for its Council, 1n order to assure expemse and

diversity: ' \& . ,
: -
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' . a. Persons with experience in sex equity activities in praschool,
' elementary, secondary, postsecondary, vocational, and adult
: education; d
b. Peﬁons representative of, and expert in, the educationalwieeds of
racial and ethnic minority women and disabled women and older women;
¢. Students;

d. Persons of both sexes;

Dembnstnted commitment to the purposes of the Act should be required of
all appointeas. '

Terms of members should continue to be for three years. Members' should
~ serve untli_l the appointment and confirmation of their Successo';'s. even ff

_this provides terms that exceed three years.

i "

Mandate should specify the following duties:

8. Advise the President and Congress about educational needs and-

opportunities for girls and women. The present raquirement that the
" Council merely “report® to them is inadequate. Advice would fnclude
legistative recomndagions when appropriate. ’

b. Oversee the evatyation of the WEEA program to enhance its
effectiveness., The present directive that t}!e Cofmci'l evaluate WEEA
projects 1s not appropriaie or feasible for an advisory counf:n.

¢. Advise the Secretary of Education about the administration of WEEA,
including broad allocation of funds and the selection of program

funding priorities. This would not involve the Council in the .

Q!
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tho public, and.the cause of mnfs educational cquit,y.

Conclusion

1M

awarding of grants and contracts, but would go beyond the present
weesk directive to 'rocmnd criteris for the establishment of

© -program p(iorities. '

Advise all Foderal agencies which havc education programs concaming
aspects of those programs which affett women's and giris' needs and
opportunities. Federal support of_;éd*mtioﬁ 13 not Vimited to the
Department of Education, so it 1s'limport'ant for the Council to
advise other agencies about scx,equity in their education program.
Dimninate 1nfomtiom.concem1ng the Councii's work., The
continuation of this dimti/e in the statute suthorizes an
{mportant public education /\'unction by the Coupcil. .

.'/

.

The rewthormtion of WEEA s an opportunity for Congress to mprove the
“ cowosition and directives of m‘ Advisory Council on the basis of d‘lght years

of exnricnce. 30 that future ¢ouneﬂs can be of oreater service to Congress.

L]
i

}l

rd

¥e urge the Committee to carefully consider our recommendations for improving
the Women's E&catigﬁal Equity Act. This program has a small impact on the .
budget, but has an-'imnse 1|m.ct- on 1ts beneficiaries. We are truly.a
*nation at wisk" 1t we restrict the educational opportunities-of over one-half

of our nat!on..":,.
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. National Advisory Council with new giembers, -mist of wh

-~ that they are unoble to accurately appraise the accomplishmenes of thes\ct.

"+ in education and publie affaiﬂitp copistitute a Citizens Counefl on Womenk -~ ;"
Education. This bipartisan, divePsiuil group was launched in Scptember, 1982 7 -
.2 Thee purposes of the Citizons _(h)un‘é‘ﬂ are to: '

e p‘!'vtc'ct the guamths_of cduéational mﬁiity in I"edcml.lchislatkin;' S

. \
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. '+ PREFACE
’ In 1974, Congreas passed the Womens Edugational Il‘quiiy Act (WEEA) ' ,
_because it found that educatidn in the United States wag “frequently inequita- ‘
ble” ior womén and gitls and, limited their “tull participation” in Americarr .
suciety. The Act established a program of grawts for projeets which promote P
educational.equity for girls and womén-at all levels of cfueation. ~, . ‘7]
WEEA nlso catablished a National Advisory Couneil on Womens Eduef- * : W

tional Programs (NACWEP) 1o advise Federal officials and the public about the ‘
educational needs of women and girls. The 17 member, Presidentially appoint- * — .,
cd NACWEP spotlighted important igsues through hearings and. publications -

which focused on rural, minority, and working women, equity ip interecllegiate
athletics, sexual harassment of studems, am% the-enforcement of anti-

discrimination laws, ‘ » @

In_ 1982, President Ronald Reagan replaged the cxpcn;nc'cd. bipartfyagt R £ ‘, w
vham. fucked Back % A
ground in women$ issues or educational equity. Their ol@tous hoscligy 1 .Jh-ﬁ TR

rights tegisiation and the Woments ¥ducationalEduity Act stsclf makes it elefie! ) - .
D

.o
]

THerefores the National Coallt!fm":?l‘ Women and ‘Girls in Education, gxxmpowd \
of some fifty nationy] viganizafions working to promute equal educational ope /.
portunity for girls and wmg‘.’ﬁﬂhd twelve women and men with experience

® monitor theé activities uf the oificial National Advisory Couneil;
c;.,-‘ 4 . v . ] ]
® make recommendations to Congress ahout legislative and hu(‘igcmry *

actions needed for educational equity: . L

® inform the public of the status of educational cquity and attempts made
to halt progress toward this goal. ' :

The Women’s Educeational Equity Act program. a small but hlghiy visible
focus of the Federal eommitment 8 equal edueational oppostunity, has been
the ohject of repehited attacks and efforts to eliminate it. With the Aet dug to
expire September 30, 1984, the Citizens Council on Womens Education be-
licves it i essential to seport to Congress and the publie on-what has been
accomplished By this embattled program, ' *

In order to decide on the future of the legislation, Congress needs to .
know what impaet these Federal dollars have had on the lives of onen and
girls. Official statistical reports do not econvey the diversity and the®human sig-
nificance of the prajects supported by WEEA. The Citizens Couneil obtained
information on gver 100 WEEA projects from project directors, the WEEA pro-
gram, office, the Publishing Center, WEFA produet users’ and from articles in
newspapers, magazines, and professional journals. This geport examines sev-
cral of these projeets and emphasizes the actual expefience s of their
heneticiaries. We hope that our report be useful to all who will be eonecrped
with the future of this erueial equity legislation. ’

- '
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INTRODUCTION

The quality of American education has become a4 major national issue.
With the release of several reports—most notably A Nation at Risk, prepared
by the Nutional Commission onExcellence in Education—politicians, the me-
din. and parents have focused on the needs of our educational systcm‘. But
these reports and discussions have virtuaily omitted the special needs of over .
half the population—women and girls. Educational equity, particularly as it af-
feets females, has been overléoked as an essential component of educational
excelience. .

s - g et

Yet reeent studies of poverty underseore the needs of women. The Na-
tional Advisory Couneil on Economie Opportunity in 1980 predicted:

Al other things heing equal, if the proportion of the ponr who are in

female headed fmilies were to merease at the same rate as it did from

1967 to 1977, they would comprise 1M of the poverty population by the

vear UKK) : -

And the U8, Commission on Civil Rights, in its report, A Groteing.
Crisis Discudvantaged Women and Their Children, concluded:

When o womanh education has not sdequately prepared her for employ-
ment. she amd her chiklren may be destined to live in poverly

The rapid surge of women into the lubor force over recent decades rein-
forees the need of all women for an equitable education. Women are already
over 40% of the lahor foree; they are a majority of college students; they are
65% of the college students over thirty-five.

Rescarch has documented that some teachers unconsciously hold lower
expectations of their female students, and this may lead to * ver self-esteem
and, ultimately, a lower rate of achievement. Carcer counseling and testing,
ton, are often sex stereotyped. Girls' future educational and occupational op-
tions are limited by presenting to them only a-small portion of the ~areer J
spectrum. This limitation hurts not only the individuals involved, but the na-
tion at large. -

. A current television commercial for a cradit card depicts one of these
new students—a woman returning for further education.” The commercials
“star” is shown having some initial difficulty in the classroom; she cannot
compete with the more experienced vounger students around her. Her hushand
fcnds his mioral support while she struggles with a term paper. The final scene
shows the student receiving her graded paper. i male professor gives her a
look of approval. Her peers congratulate her. The woman has succeeded as a
student!

23 ,
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Unfortunately, hot all returning women students have as positive and
successful an experience as this atypical, fictional character. Many women do
not have a hushand offering both moral and financial support. Many women
return to school because they are widowed. divorced, abandoned. They are
foreed to support themselves and their families and must return to school to
learn new, competitive skills.

The WEEA program is a miniscule item in the Federal budget, yet it has
attracted disproportionate attention from both the executive and legislative
branches. Its peak appropriation was only 810 million in Fiscal Year 1980;
since then it has received less than 86 million a year. But cach.years budget
has been a battle, with the administration proposing no new funds as well as
rescission of existing appropriations, and the Congress insisting on continua-
tion of the program. Other recent moves to elimihate or drastically redirect

this sensitive program, described more fully in later sections of this report, in-
¢lude: . :

® a proposal to bury WEEA in an education block grant to the states,
with no requirement that they undertake womens equity projects;

® virulent attacks on the program director, reassignment and eventual
firing of the director; .

@ reduction of the program staff and transfer of the expericnced person-
nel;

® downgrading the status of the program office;

® appointment of entirely new membership to the National Advisory

Gouncil on Womens Educational Programs. most of them incxperienced
in women’s educational equity issucs;

- @ appointment by the Advisory Council of an executive director who had
testified in Congress against appropriations for WEEA. {

In thc- words of Congresswoman' Patricia Schroeder (D.~CO):

The relegation of women to second-rate Jobs 18 a direct reflection of how
our educational system has fatled them, both because it has not ade-
yuately prepared them for higher level positions and because it has not

envouraged them_to seck higher level positions. 2 /
' . “ " ) . /
We are truly a “nation at risk” if we continue to restrict the cducational /
and occupational opportunitigs of over onc-half of our nation. oy
i
\
2




WEEA IN ACTION
On the Cutting Edge

In its short life, the Women’s Educational Equity Act program has been
reaponsible for many Jandmark projeots in women’s educational equity.

® WEEA has been a leader in funding programs to open math, science
and technology courses and careers to women and girls and has en-
couraged their participation by supporting important programs to
aovercome past stereotyping. ’

® WEEA took the lead in opening doors to girls and women in nontradi-
tional vocational education; funded projects to eliminate bias and
discrimination against women and girls in the trades, apprenticeship,
and vocational programs. .

® WEEA has funded major programs to improve educational opportunities
and career choices for loto-income women—to help break the eycle of
poverty, unemployment, and underemployment of women.

® WEEA has supported numerous projects to increase the aceess of wom-
en to positions in educational administrition. Some projects trained
aspiring women educators, while others influenced superintendents,
university presidents, and local school boards to encourage their active
support for Title X and sex equity. : .

® WEEA has led the way in supporting programs on double diserimina-
tion based on both sex and racerethnivity. WEEA has made minority
womens concer . a national priority by strengthening significant net-
works of Chinese- and Japanese-American women, Hispanic-American,
Native American and Black women, educators and gradsroots networks
of parentiteacher advocates for equity.

o WEEA was the first (and to date the only) Federal program to target re-
sources on the educational needs of disabled women—the most
invisible and underserved women in the country.

® WEEA supported projeets to help rural women and girls understand
the tmportance of nonstereotyped education to their future lives.

® WEEA projects hdve assisted fnéulty and students adjust to new physi-
cal education and athletics patterns under Title IX.

® WEEA ptoncered in demonstrating comprehensive approaches to edu-
cational equity by funding projects to implement locally selected equity
programs in five diverse school districts.

® WEEA has funded programs meeting needs of women and girls from
preschool to postdraduate. from déntal- medical enginecring students to
women in jail. from non-English speaking immigrants to unive ity ad-
ministratore. from athletes to researchers.




How the Dollars Work

Congress took a significant step when it pussed the Womend Educational

Q
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Equity Act, the sole Federal prugram dedicated to improving the educational
experience of women and girls. WEEA supports projects which develop curric-
wlum and training materials for educational institutions from pre-ejementary
to pustsecondary levels, as well as others for use by the private sector and
community groups. WEEA grantees develop models: which can be shared and
used throughout the country. Chart 1 illustrates the diversity of target groups
addressed by WEEA projects.

Chart 1. —Distribution of grants by cducational level of boneficiaries
[FY 1976 - FY 1983)

Riementery/cecondary
119 Grents

** proschoot

28 Grante
Postsecondary All levels
143 Grents 32 Grante

Mult
113 Geance

tL1Y

s

-

{wards are counted more than once when
- projects focus on more than one Jevel )

Grant recipients are highly diversified, including major universities, local
school districts. and a wide range of private sector groups.

Chart 2.—Distribution of drants by type of spplicunt
[FY 1976 - FY 1943}
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Case Histories of WEEA Projects -

4. NATH AND SCEENCE

To meet the country’s needs for excellence. creativity and innovation in
its seientific work, we must devclop and utilize the talents of all Ameri-
cans, particularly women and minorities, now currentiy undurcpresemed
_in the wience and wmnco.rmn professions, .
~ Tixdays Problems, Tomorrowh Crises,
The Nutional Sctence Boord”

Problem: Math Anxiety. Many women are returning to school to gain .. .
skills needed to be competitive in todays rapidly changing job market. How- B
ever, many of these reentry women students lack basic math background to’ [E
vnable them to study the math and science courses required for the high de- £
mand occupations. Vietims-of sex diserimination in education, they often - 1a
suffer from math-anxicty and necd remedial assistance. '

WEEA Project: MINOF 'Y WOMEN IN MATHEMATICS AND SCIENCE:

AN ANXIETY AVOIDANCE REDUCTION PROGRAM LR
Brons Cammunity College ' 29
“Helping reentry nunority women mm mathematies skills

A four-session counseling program was developed to help math anxious
students—primarnly okler, urban, minority women whose occupations are be.
coming obsolete—confront and combat their fear of mathematics and enable
them to learn the required course fnaterials. The WEEA program helped them
lensn the basics and allowed them to move on to higher level courses.

Results: . -

® Students’ self-confidence increased. thus lessening the stigma assoct-
ated with failure in math.

® Greater lkelihood of students remaining in their math class until they
passed the course. .

® The spory (;nl' one participant:

JG I8 i very bright woman in her late M who quit learning math in
the third drade after boing humiltated by her teacher, a fact she suc-
cessfully concealed from everyone. She left school at 16. .. . Despite
the repeated urgings of ér Jjobi] supervisof, she shrugded ot the o
need to acquire any academic credentials New regulations led to

her dismissal after 10 years un the job. At the time J(3 participated
w the WEEA program, she had reached the point where vontinued
fatlure in math was more painful than the risk of bumiliation. At the
center we diagnuscd her weakness and set up a tutoring schedule,

JG; was ahle to pass the first half of the course by the ¢nd of the se-

mester

® Inchision of aspeets of the WEEA program in the mathematics curricu-
i at Bronx Community College. The Projeet Directors report that
this institutionalization “is a recognition that the program may he an
improvement in the teaching of math to a sizable number of students.”

o L] ° [ ] ¢ L] e L 4 *
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Problem: High School (lirls Avoid Math, Many girls preciude futy ce ed-
ucational and occupational opportunities byﬂ(:t studying basic math concepts
in junior high sohool. Girls are underrepresented in advanced high school
math and science classes. Girls rationalize their math avoidance by believing
that math is irrelevant to their own lives. A joint study by the National Science
Foundation and the Department of Education concludes that “women still re-
. main th::/rps(pool of talent gvailable for increasing the size and quality of
the sciencé and engineering forde,” but without basic skills, girls cannot pursue
these ¢row .ng occupational and tional opportunities. A

WEEA Project: MULTIPLYING IONS AND SUBTRACTING BIASES
University 'of Wisconsin, Madison
“Videotapes to increase girls’ particigation in high school math”

Four videotapes inform math teachers, students, parents, and counselors
of the impertance of math to educational and oceupational opportunities and
~address specific biases which lirhit females' interest and success in math. Each
tape offers suggestions for eliminating these biases and for expanding oppor-

tunities, :

Risults:

® |ncreased awareness by teachers, parents, and students of the subtle, yet
pervasive, forms of discrimination which inhibit girls’ study of niath. One
videatape depicts the problem of different teacher expectations for male and
female students:

~

-

(Math clasa swith the teacher moving around to help
indtvidual students) : .
Teacher: Have you figured out the answer, Marcta?

Marcia:  Uh-no. Nut yet.

Teacher: Eric. how about you?

Eric: 1 can't get it!
Teacher: Come on, Erie. You can do it.
" Whath the exponent® .

Etic: Oh yeah. x to the fifth. I get it now.

By depicting this frequent student-teacher interaction of lowered ex-
peetations of females and the perception that math is more important

for males, the tape helps its audience move toward elimii, *ing these
+ biases.

® Increased femaleénrollment in mathematics classes increased afier
high school students viewed the WEEA tape.

‘ ® An article in the Journal of Reseurch in Mathematics reporting that
those females who participated in this WEEA program increased their
knowledge about sex related differences in mathematics, and also indi-

cating that they were going to study more mathematios both during and
after high school.

® Test data showing that male peers, math teachers, and counselors who
viewed the WEEA tapes demonstrated changes in their knowledge and
attitudes toward sex related biases in math.

H
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2. SEX-ROLE STRREOTYPING IN CURRIUIA

I think this [discriminstory and biased portrayal of women in classroom
merﬂlbmdmmwmm»hmmdealmmumm
ever going to gét our society to accept women &3 equal in employment.

~ Rep. William Lehman (D.—FL)

Problem: Teachers Working on S8¢s Equity Need to Share Information.
Many individual teachers interested in developing and teaching nonsexist ma.
terials feel isolated. Frequently, they would like to share their ideas or receive
other nonsexjst teaching ideas, but the lack of colleagues committed to equity .
practices can| leave teachers feeling isolated and in need of fresh materials to
ald their efforts to promote educational equity.

WEEA q'mjew PROJECT SHARE
Ordaniaation for Equal Education of the Sexes, Brooklyn, NY
-medmmwmamwmmm' . .

Project Share reduced the sense of isolation of sex equity teachers by
linking them with other teachers nationwide, They were linked through TARS:
Aids for Ending Sexism in the School(the quarterly magazine pubslished by .
OEES). They were encouraged to send in their own nonsexist materials—anec-
dotes or reports of suocessful activities; lesson plans; feature articles on
innovative local projects; quizzes or puzsles. The WEEA project staff ted
and published the best of these ideas. Teachers were also encouraged t6-ex-

- pand the network by becoming “idea scouts.” Both the idea scouts and the
project staff did extensive outresch to locate the best sex-equity materials
~ produced-by classroom teachers,

Resulta:

® Increased opportunities for classroum teachers to learn about
- olassroom-tested sex equity materials.

® Development of Project Share Handbook, featuring tips on developing
ideas into lesson plans, examples of successful project materials, and a
resource list, all submitted by teachers.

® Continuation of Project Share through each TABS edition, although the
WEEA grant has ended. The network for exchanging nonsexist teaching
ideas continues to expand. .

® Other educational periodicals enlisted as copublishers of these nonsex-
Ist materials, increasing the number of teachers reached by the WEEA
project. '

® Success in locating people who have tried educational equity ideas in

tl:‘e‘;lauroom, and putting these individuals in contact with one an-
O! \

/
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3. INPUSING SQUITY IN EBUCATIONAL ENSTITUTIONS

In my study of the problem sex disorimination in vducation, | have heen !
shooked at the pervasiveness of this discrimination. Education has trads.’ H
ly been regarded as a ‘womens field.’ Yet . . . it is mostly men who !
‘e had the opportunities, and men who have had the power.

— Sen. Walter Mondale (D-MN) |

h'obhm Rew Women Administrators. Although education is considcréd
“a women’s field”, women are seriously underrepresented in public school ad-
ministration. In 1982 there were 4% women superintendents, and only 16% of
principals were women. Equal employment legislation has not overcome stub-
horn barriers. Understanding and attitudes of policy makers (prcdominant
male) must be broadened and women must be actively assisted up ‘the

WEEA Project: AEQUUS 111 : .
Commission for Sex Equity, Los Angeles Unified Sichool Distrigt I
" “Activities to enhance sex equity in a major school system.” J '

The Los Angeles School Board appointed a Commission to advise it on

Title IX and other sex equity issues. With WEEA funding, the Commisgion

‘played a major role in implementing an important court decree settin, mrgets

for promaotions of women to administrative positions, as well as nurmer ous
other equity aotivities throughout the aohool syStem

Results:

and policy makers on such topics as nonsexlst career Opt
and science, and women in sports, :

® A masters degree/administrative oredentials program yorlasmring wom-
en administrators.

® Analysis of District policies and praotioes relating to w enb cmploy- '

ment opportunities.
® Management training and a manual for the Superintendemh Council.

® An options analysis on equal pay for jobs of compamhle worth for the
Board of Education and the Superintendent.

® Ten newsletters on edtwational equity issues sent u[ 5,000 readers; fre-
quent press releases.

@ Testimony on sex equity concerns before Congrcss and the Gallfornia .
Assembly.

® Commendations awarded by the California Staw Senate and Assembly,
+ the Los Angeles City Council, the Mayor, and a Parent-Teacher Asso-
clation.
i

® Concrete progress:
¢+ © Between 1980 and 1983 the number of women elementary school
principals increased from 151 to 178, high school principals from 4
tn 12, assistant superintendents from 2 to 7;
© Kvery school has a copy of the womens history curriculum:
& California now has a law comparable to Title 1X.

-
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Despite much controversy with the Board of Education nd others, the *
(,ommlsskm conchuded, at the end of the WEEA grant, that: |
fmndaoledwauom!eqmymulwheanmkmwlngt ut!hecuv-

: fem momentum will continue. Inoaefatmuramthgr
educational cquity is here to say.

0 o & o & & ¢ s o

Pmblem Rsculty and Administrators Need |
Programs have not available to support women' equjfy needs among stu-
dents, staff and faculty in higher ed\wanon

WEEA Project: LEADERSHIP AND EDUCATI
University of Majoe at Orono
“Enlisting institutional leaders in pmmodm sex equuy

A model program was deslgned to broaden faculty and administrators’
understanding of ahd support for the equity needs of women students, staff,

- and faculty. The project is intended to engage the visible| support of key “opin-

ion leaders” to move the University toward equity in its curricula, policies, and
prooedures. Materials were field tested at UMO and other|rcgional colleges and
universities, which now function as an equity network in{Northern New Eng-
lund. .

Resules:

® Models and materials developed to help education | aders to analyze
and climinate inequities in ougriculum content.

o At UMO a budget to fund faculty and departmcmal roposals to inte-
grate scholarship on women into the curriculum. This biidgetary
commitment demonstrates the success of the WEEA \project in obtain-
ing the commitment of the University’s leaders to gex\equity.

@ [nstitutional support for a mcmorlng system to help f
professors understand the administrative structure of th unlversity and
help them obtain tenute and other benefits. .

® Increased understanding by the faculty of the importance
arship by and about women and the unique values of wom nh studies
mnmng

oA two day regional sympoamm on *“Moving Toward a Halan. :d Curricu.
lum.”

‘@ Training workshop for equity leaders in Northern New England to pro-
mote equitable administrative policies and pructives, »s well as a gender
balanced curriculum.

.® The University of New Hampshires new course o1 eduvat unal equlty in
the School of Health Studies curriculum,

® Texts written by and about women incorporated tnto the UMO llbcml o
arts curriculum, including political sclence. Fren iology, and his:
tory. . 7/. P }7 . -

,
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4. TYTLR IX ENPLENENTATION : .

Our educational and community institusions will need substantial assis-
tanioe if they are to help women gain their place &s equal participants ands-
beneficiaries of cur soctety. . . . Unless institutions receive help of this
sort, they will be vulnerable to continued charges of discrimination, as
unnmmwmmmmnmwumumm

T Bernioi Sdndier, Adsociatioiof Anievican Colleges-—+ - ———

' Problem: Physical Education Rueulty Need Help to ‘Adjust to Title IX.
Because of Title IX, women .and girls now have more opportunities to partiol-
. pate in competitive athietic programs at all levels of education. Equally
important i¢ the-instruotion students receive in their physical education class-
ei. Physical education teachers fiistorically taught single sex classes, so under
Title 1X there is a need for new techniques and materials.

WEEA Project: PROJECT TEAM ' ' .
*© University of Massachusetts, Amherst ) . . )
*“Teaching physical educators to be fair”

Physical education teachers were instructed in how to become aware of
and identify bias in their teaching which reduced the participation of students
in the classroom. The intervention/inservice training program helps teachers in
_ developing new methods of instruction and new class activities to implement

; race. and sex equity cConoepts.

° Development of a useful and needed model whlch has been validated |
! through fickd tests in Massaohuaetts

OOnepartlclpambmction
Having taught physical education for over 20 years, it sometimes
s, becomes very hard to change your techniques, But after the first
¢ day, and the cealigation that | had heen picking teams Improperly
for over two decades, | became a little shook, and determined to
straighten out-inequities which have existed in my classes. On re-
turning to school, many other equity issues came to light. . . . lam
still dealing with each and every one. !)

@ Another response:
Belngtheonlywommldtontlwsmﬂlnpimmledwauon at the
high school, | was a little afreid that the workshpp would do more LT
harm than good . . . § was wrong . . . you have made us more enthu-
siastio about what wmwhleve ln our coed physical education
classes and you have renewed our dedication to physically educadte .

all of our young people.

® Workshop participants’ use of their new skills in their own school sys-
tems. They have also been disseminating these teaching techniques to
others at regional and state conventions and writing about them in
professional journals,
[ ] [ ] . [ ] ¢ 9 . . [ ]

Problem: Many Rarents and Students Lack Information about Title IX. -
Some communities might not be aware of the harmful effects of inequitable -
educational opportunities, or might not be aware of the scope and usefulness of

10 . o
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Title 1X. In order for Title IX to be effcotive, itmust be understood and sup-
ported by community members, and by its benuficiaries—the students.

“WEEA Project: CHILDREN DESERVE EQUITY
. ' Rural Alternatives Institute, Huron, South Dakota
“Faplaining Title IX to kids and their parents”

Puppets, activity cards, cassette soripts, and student and parent hand-
{ books were developed to explain to kindergarten and carly elementary students
and their parents what Title IX is and how it affects their lives and futures.  °
_This model is designed to assist rural and other communities in the full imple-
|—— --— - mentation of Title IX. '

' Results: - N
. ® Students’ response that they had learned about greater educational and -
occupational opportunities through the WEEA curriculum materials. e

©® A male superintenderits comments: . o
Prior to this [WEEA{ project, we, liko many of our peers, made a di-
rect oovrelation between cquity, womenb rights, and the ERA.~ )
Kquity was that; but it was much more. The slogan for Children De-
serve Equity is “Helping Kitls Be All They Can Be!" As we learned,
the concept of equity applied to buth sexes and sll races of children.

It was not limited except by our own preconceptions.

® High m'mg of the products by teachers who found them casy to incor-
¢ porate into the classroom.

® A teacher’ reaction: “lI highly recommend the package for any school.
We enjoyed it, our atudents enjoyed it, ahd we know_you will enjoy it.”

¢+

Problem: Legal Training about Title IX is Needed. Attorneys, school
lawyers, and adminjstrators of Title IX need to know about the scope of
Title IX from a legal btandpoint, and know of case law as it develops. Legal
training for these practitioners Is essential if Title IX is to be effective in pro-
hibiting sex discrimMation in educational programs or activities receiving
Federal financial assistance.

WEEA Project: TITLE IX LEGAL TRAINING WORKSHOPS

The National Women’s Law Center, Washington, D.C.

“Training practitionors abgm Title IX.”

Lawyers, law students, and Title 1X administrators were taught about the
problems of sex diserimination in-schools, the requirements of Title IX, and
the way in which Title 1X can be used to ':fmedy problems of discrimination.
Model workshops were held throughout th® nation.

flesults:
® Comprehensive materials on Title X, including case law, available for

lawyers, law students, school counsel, and professionals involved with -
the implementation of Title IX.

® Continuation of the training findnced through grants from private
foundations.

11
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5. INEQUITARLE AND STERBOTYPRD TRACKING

As teachers we must become aware of our expectations for children and
realize the influence our attitudes aind practioes ipve on the chiwrcni
expecmkmn of thomselves and others. -

— Diane McDonald, Natinnal Education Asmciathm

. Problem; Few Materials on Sex Equity are Available for Teacher
1Kainin.¢.

. WEEA Project: ABCYS FOR SEX EQUITY

New York City Sohool System

ereatyping play in individual lives®

AKCH (Attitudinial Behavioral Changes) for Sex Equity dcveloped an in-

Renults;

-® lncreased teacher awareness of sex bias in classroom practices such as

sex bias in books and curriculum materials, sex stereotyping fn assign-
ment of classroom tasks, and biased reactions to the same behavior in
boys and girls. According to the evaluation, *there was clearly an in-
creased awareness on the part of teachers to sexism as it manifests
itself in their lives and in their classrooms.” :

o Eighty per cent of the WEEA workshdp participants reporting changes
in their ¢lassroom, such as nonsexist lineups and behavior and lan-
guage changes related to the more subtle forms of bias,

@ New curriculum materials or activities utilized by 95 per cent of the
teachers as a result of the WEEA workshop. Most frequently mentioned

was a classroom discussion of sex bias and sex role-stereotyping fourid

in the classroom, in television, and within soclety.

@ Classroom use of curriculum materials that-portrayed women’s past and
futuré. One teacher explored math anxiety; others modified their use of
biased hooks and modified their career education curriculum to include
nontraditional carcers. <\

@ Modifications made by teachers in both school sports and musi¢, One
teacher organized a girls’ haschall team after the girls expressed inter-
est. Another intcgrated the gymnastic team to include both boys and
girls.

@ “All of these activities provide substamlal evidence that participating
teachers of the [WEEA] project did, in fact, initiate classroom activitics
and materials that reflected the concepts of sex equity,” according to
the projeet evaluator. Inscrvice teacher training using these WEEA ma.
terials is @ successful method to increase educational equity in the
classroom.

“To increase teachers’ understanding and awareness of the role that sexism and sex role -

sher training workshop designed to increase teachers’ understanding -
of spxism ¥nd sex role stercotyping. The activities were field tested by o group
of New York City teachers.

¢
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WEEA Project: THE NONSEXIST TEACHER EDUCATION PROJECT
(NSTEP)

. The Mid-Atlantic Center for Sex Equity, The Amsrican University
“To develop teacher training inaterials on sex equity in the classroom”

Student hooklets and teacher guides were written by different authors for
us¢ in three courses common to teacher training programs. Ten diverse uni-
versities acrosd the United States used the materials in a one year field trial.

Results:

® Conclusion of an independent NSTEP cvaluation that producing infor-
mation on sex equity inoreases student teachers’ awareness of, and
sensitivity to, this basic issue.

"® Third annual Women Educators Award given to the Nonsexist Teacher
Education Project.

® A physical education student:

1 read it cqver 10 cover. | agreed with it . .. s0 many times while |
was reading it a Hght weat on, and | sald ‘Yeah, Yeah, thath what
happoms ' . . . It was like o slap across the face . . . | was very glad
that | had the opportunity to read [the materials). Next semester, Il
be student-teaching and | know 'l have that as a top priority,
something to conquer.

® According to a teachers aide, now a student,
The main strength of this material is that'they discussed male dis-
" (imination shat we practice in elementary schools. As a female, I'm
very aware of discrimination towards women, hut not towards men.
It made me think, 'Now, wait a minute, when | was a teacher, did |
do any of thuse thing?'

® A Houston woman}s words:

1 always felt | was against womenb lib and yet | always found things |
agreed with .. . Now | know my stand. | want people to have the
- freedom to do what they choose, men or women.

® “My daughter is good in math and | wouldn't want her stifled,” anqther
project participants view.

..
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6. BESABLED WOREN AND GiRLS

The plight of a disabled woman smvlm'l to realize hor maximua, potential
as a productive, self-sufficient individual results In large part from a
widespread attitude that although the disabled man must become scif-
supporting, the disabled woman will somehow be cared for and protected.
— Council of Chief Stuse School Qfficers Resource Center on
Sex Equity .
Problem: Barriers to Equitable Education. Disabled women and girls
face serious, and often unacknowledged, harriers to equitable education—bar-
riers which are products of stereotyping and bias based on both sex and

handicapping condition. Like ethnivc and minority women and girls, disabled -
women and girls are viotims of “double jeopardy.”

WEEA Project: DISABLED WOMEN'S EDUQQTI(M\ML_EQU”'Y

Disability Rights Education and Defense Pund, serkeley, CA '
“Activities to increase educational equity for dis. bled women and girh"

The project gathered data on disabled women and gitls to assess their
necds. Materials were developed for educators and counselors. A major, na-
tional conference was held tn bring together people interested in educational
equity and the special educational needs of disabled persons, particularly of
racial and othnic minorities. The project also developed model curricula and
approaches to training disabled tecnage girls and young women in their civil
rights, educational and oareer opportunities, and how to secure them.

Results:

@ fublication of No More Stares, a. role model book for disabled girls
which has been highly praised by users: ;

The book has been heipful to me, inoreasing my sensitivity 10 an
area where | have been ignorant. . . . | appreciate the service you
are providing women and disabled persons in the community.

~— a counselor of disubled people

The books No More Stares, is boautiful. Reading about each person
is like making a new friend. One special person is Lols Dadsie. | feel
Lots is a great exaniple of a beautiful, Black, disabled. independent
woman to be admired. | am glad | had a chanoe to meet her.

Am really high on No More Stares, and hope you can get national
distribution. - . . It certainly belongs in every school itbrary. It is not
only a fine book, but a handsome one too.

® Access to Equality: The First National Conference on Educational
Equity for Disabled Women and Girls, attended by over 100 people, a
third of whom were disabled. The conference focused national attention
on the educational needs of disabled women and girls, partioularly ra-
cial and ethnic minority disabled women and girls.

@ Technical assistance on disability and women in education to over 40
national, regional, and local organizations; over 2000 requests for in-
formation, materials, speakers, and articles, in one year.

® A network of disabled women concerned with educational equity issues
established. ,

14




® Training of disabled women who were previously without tralnln}g.
which started some on the road toward economic sel!-sulﬁolenos_'.

| Problem: Curricula Omit Disabled Rersons. Elementary sghool .curricu-
| lum materials geneérally exclude images of children and adulwwls& digabilities.
. Withowt this early exposure and\opportunity to discuss disability and sex-role

stereotyping, children may lop attitudes which perpetuate the exclusion of
the disabled from the mainstream,

WEEA Project: PROJ ED
* Womenb Action Alllance, New York) NY
“Images of the disablod in ly school curriculum®

Ndnsexist, multioultural materigls designed for easy incorparation into
the elementary school ,curriculum incjude: hand puppets showing adults and
children with the same disabilities {(degigned to help children understand that
disabled children often grow up to be disabled adults), wooden puzzles, block
accessoties (an: oight figure community\set depicting disabled people and peo- -
ple in nentraditional careers), and photos. The project also developed
a training’ guide to help teachers and patents understand and combat ster-
eotyping on the basis of sex, race, and diyability.

Results: .
® Evaluation data showing that WEEA materials stimulate discussion
about disabilities and sex roles and Preate an opportunity for the

teacher to clarify and expand young)childrens understanding concern-
ing these issues. ‘

studen.s only, which shows that WEEA materials are not totally depen-
dent on teachers to stimulate discussion. )

® An example reported by an elementary\ school guidance counselor w
used the WEEA materials in his work

The chiid, who would not talk about his disability with the coun
selor, noticed the WEEA puppets during

told them how scared he felt and how he

dren would reject him because of his disabllity” Afeer talking to the

puppets for a while, the child began . The counselor saw this

as a major breakthrough for the child, who teturned on another day,

uk‘edwuecthemmln.lndmm the names he gave
' thém during the previous session.

@ A parent’ appreciation for these WEEA materials:

My deughter is in & wheelchair. Bhe ts eighteen years old and it took
o long time to got my younger children to understand why their sia-
ter used the chair. They noeded this kind of pussle [one of the
wz&:mmmmuhmmwmmmmm
In garoom.
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Women Students. The traditional cdllege and university age (18-22)

7. REENTRY WOMEN

Women entering or returning to (}nlleau after years away from formal edu-
cation have psychulogical and acgdemic noeds which differ from those of
Rirls Just out of high school. Thede women and their families necd sup-
port services from academe and tlw community.

— Mary Purcell, President,
Anderican Association of Univeraity Women

Problem: .l}ollegeo Are U red for Increasing Numbers qf( er !

tion is dwindling. Older ‘reentry’ women are returning to college, bue
must meet their different needs. Unlike the post World War 11 male
wha entered higher education lnstltilttom, the current reentry st

have the societal and institutional sapports which helped the reg
cope with their new academic programs. /

WEEA Project: REENTRY WOMAN SERIES

Project on the Status and Educafion of Women

Association of American Coll . Washington, D.CC.

“A comprehensive sertes of papers to show college ulmmlstrpturs the harricrs facing re-
turting women students.” / 7

The fifteen papers d;scﬂhe potontlnl problem dreas and offer detailed
pfagmatic suggestions foy change and additional reSources. The topics include:
recruitment and retention, part time enrolliment; student support services, fi-
nancial aid, child care, minority women nturnmn students, and an annotated
bibliography. /

Results:

® Distrihution of the papers to some 15,000 administrators, faculty, edu-
cational, and professional organizations.

® Reports from hundreds of administrators, teachers, and students who
reviewed the papers that virtually all found the papers useful in helping
thein to evaluate or chande policies, start new programs, identify new
resources, improve recruitment, and train and educate staff and others
on the issues.

® The reaction of one student at a large public Colorado university:

This paper was very interesting to me hecause it made me more
aware of how difficult it is for okler women to go to graduate schoo!.
Many things mentioned in this papee [Recatey Women and (raduate
School] 've never considered. | think this paper should be made
Available for all undergraduate women.

/'

® \ carcer counselors comment:

Your paper was useful as a catalyst to developing specific programs
for more effective recruitment. retention. and mental health. . . . 1
plan to bring up your 'What the Institution Can 30’ suggestions
when we discuss Fall plans in the Connseling and Advisory Center
and | sent the paper on Chikl Care on Campus to the mmnu of
our Child Ceeative Fducation Center.

16
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@ According to the Dean of Studont Servicea at a two year college in Kan-
was: ’ ’ - .

Interesting materials, with drest kdexs. Few programs in this part of

the country. We necd mort infovmativn like ths, .

® The response of an employee at another two year {nstitution in Maine:

A ik force ékemining nontraditiona) students estossively utilized

these materials in prefuring reommmendations 1 serve speoifio

ulstion groups, particularly reontry. womnen. -

® Tho views of a college personnel officer:

_The peper provided some oxcelient idens, .| am suso that many of ue
dealing with education do not think along tho lines mentioncd. . . . |
wm osrtain that all tastitinions could detn from recelving this paper,
singo it brings out problems and noeds that shoukl be taken into

Tilustration: Nasen Poget
Wisconein Depestment of Public fnstrwction

~
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3. PUTTING TRE MECES TOGETRER

" How well would the resourves and strategies for educational cquity which
WEEA grantees had developed actually work in local schools and classrooms?
To find answers to this key question, the WEEA program awarded four-year
contracts to five institutions (universities, research centers) to carry out com-
prehensive demonstrations of educational eyuity in five diverse school
districts. They were:

® Reidsville, N.C.—a rural arca with small, declining school enrollment,
almost half Blagk:

® Lincoln County. Oregon—a largely rural arca with diversified schools,
mostly white, stable enrollment; '

® Quincy, MaAsachusctts—an old, small city with white, dec‘liilinn school.
population;

® Tucson, Arizona—a large, rapidly growing city with almost half Mex-
ican-American school enrollment;

® Broward 'County. Florida—{ast-growing, with the nations 10th largest
school svstem. one-fourth Black.

- Fach district assessed its own needs and developed its own action plans.
to meet lovally defined equity goals. But all of them were designed to:

® showcase WEEA and other resources and strategies intended to pro-
mote educational equity;

® train and assist educators in theuse of equity concepts and practices;

® collect information to use in judging how well the program achieves its -
aims. '

Within each district, the project was active in elementary, middle/junior
high, and senior high schools. “Core groups” of faculty and administrators were .
the leaders. Teachers were involved in extensive reviews of equity materials
and selected those considered most useful. They generally preferred class-
room-ready resources and those which could be adapted to fit existing
curricula. Fewer resources were available for early childhood olassrooms than
for higher grade levels. The low cost of most iteins was appreciated. Collections
of lesson plans and other equity activities were prepared by somie of the sites '
and shared with othe-s.

Training was the major component of the five projects. As their joint
evaluation report stated: -

We stiove t» develop a cadre of educators committed to sex equity, cape-
ble of identifying discriminatory practives and knowledgeable about
procedures aimed toward reducing sexism in the schools. . . . We hoped
to reach many of those key influences, educate and train them to balance '
educational opportunities for all students, and contribute to young peo-
ple knowledge and understanding about realistic ocvupational cholees !

' Schubert Jane G Five Natworad Deraonstrations o Educationas! Eguity, Evalua:
ton Summasy, 193 p 28
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The training focused on teachers, librarians, counselors, and administra-
tors, but occasionally included aides, clerical, and meintenance staff. Parents !
and other community groups were also invoived. In che first year the emphasis
was on faculty awareness of discriminatory attitudes and practices; in the sgo-
ond and third years training stressed skills in analyzing resources for bias,
practices to combat bias, and creativity in providing equitable learning oppor-
tunities for all. Peer group sessions were common and core faculty shared their
knowledge and resources widely with colleagues.

All five projects hosted visitors' days and ran intern programs for educa-
tors from other schools and districts. In the third year, a total of 517 interns
participated in two to eight day programs. Their home distriots shared the cost “
and made commitments to follow up on the equity training. While differing in
specifics. all the intern programs included classroom ohservations, formal and
informal exchanges between interns and their counterparts, and the develop-
ment of action plans by individual interns. All interns were exposed to the
Wi EA and other resources and given information about sources and availabtli-
ty of such materials, Follow-up a few months after the internships revealed a
variety of activitics underway or planned by the interns.

The demonstration projects conducted extensive commuitity outreach,
making presentations at local meetings, presenting workshops and exhibits,
sparking Women's History Week displays and programs. Newsletters and media
exposure spread the word about educational equity. Work with parents was in-
tended, as the Tueson report stated: . . . to help parents help their children
explore all of lifes opportunities and to give them confidence to choose from
traditional and nontraditional roles in adult activitics.”

What were the accomplishments of these complex demonstrations?

Student outenmes differed significantly by age level. The “before and
after” attitude measures showed more movement toward equity hy clementary
students than secondary students, although the latter also showed less stereo-
typed attitudes and behavior after involvement in the project. Enroliment by
fernales in nontraditional vocational courses and in math and science classes -
increased. Students showed awareness of sex bias and stereotyping in class-
room practices. The greater change by younger students may be due to the
fact that:

o clementary school children spend most of the day with one teacher,
while secondary students are exposed many influences and teachers;

® secondary teachers tend to be more subject-matter oriented;

® ulder stidents are more influenced by their peers, who may be less
. supportive of sex equity than the teachers.

Faculty surveys revealed extensive changes in awareness of sex equity is-
sties, 1 attitudes, and in classroom behavior. Nonproject teachers showed s
changes. although not as marked as those of projeot activists. The face that
nonprojeet teachers also changed reflects dispersal of project faculty, sharing
and discussion of equity resources, and an increased “equity climate” resulting
from the demonstration projects. Evidence of this includes reports that:

® teachers use and adapt equity resources in their classrooms (especially
clementary faculty):

_1()
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~ ® teacher alter segregated practices such as grouping or assignments;

© faculty identify obstacles to equity in their distriots and take steps to-
ward reducing such barriers; .

® teachers adopt nonsexist language and assist others to do the same.

Perhaps mast important of all, teachers report both personal and profes-
smngl changes in their lives. S8uch fuelings will not disappear when the projects
end. . .

Classrooms and schools in the demonstration projects—and, to a lesser
extent, in districts which had interns visit the projects-—have gained valuable
sex gquity resources and improved environments. Many of their staffs and stu-
dents have broadened perspectives and skills. The infusion of equity principles and
attitudes in a school or district can and should continue without further ex-
penditure of ecarmarked Feéderal funds. In the words of the demonstration
projects’ evaluation summary, “Qur overall goal was to institutionalize educa-
tional equity in our host distriots. We believe the principles of equity have
heen incorporated througheut the systems and that continuation of these ef-
forts is not linked to district financlal resources.™

The Tucson project expressed three fundamentals which undergirded all
of the demonstrations:

@ Fquity is not a« womanb issue; it applies to all students who are treated
differently for any reason—race, handicap, ability, sex.

® Quality teaching cannot be'separated from equity, 8o the educator must
enhance opportunitics for all students to learn.

® Educational equity should be an integral part of the educational pro-
cess; it is not an add-on to the curriculum! .
ri

“thut . p 0
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WEEA’S MANDATE

‘ “Through contracts and competitive grants, WEEA funds support activities
designed to achieve educational equity for women and girls at all levels of edu-
cauon\tluch activities may include: B

@ development, evaluation, and dissemination of educational materials,
including curricula, trairfing for educational personnel, guidance and
counseling tests;

® programs to increas¢ opportunities for adult women, such as continuing -
education and projocts for under- and uncmployed women;

® expansion of programs for women in vocational education, career edu-
catlon, physical education, and educational administration.

'WEEA funds ( 85.76S million in fiscal year 1984) may bo awarded to;

® public agencies, such as state and looal education agencies; '

© nonprofit organizations, including colleges, _\\_!ome\nh and community
Rroups; '

¢ individuals. :

The Act has several other significant provisions:

© In addition to grants for model projects which have broad applicability
and can be replicated for use in many places, WEEA will support.proj-
eots to assist Jocal educational agencies and institutions to implement
Title 1X and achieve equity; this second competitive grant program
(known as “tier two”) is not to be initiated until appropriations cxceed
#15 million, which has not yet ocourred. :

@ Men may not be prohibited from participating in WEEA-supported ac-
tivities. :

@ In addition to the program of general grants desoribed, small grants of
up to #25,000 are awarded annually. : :

© The Act established a National Advisory Council on Women’ Educational
Programs of 17 citizens appointed by the President and confirmed by the
Senate, plus two ex qfficio members; the Council is mandated to advise the
Secretary of Education concerning educational equity for women and the °
operation of the WEEA program.

\’,
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a
HOW WEEA OPERATES

How are grantecs sciected for fund{.\g¥ The major steps are:

1. The Secretary of Education publishes a regulation setting forth pri-
ority arcas of greatest need which are to be supported each year; the
requlation also specifics extensive requirements which grant applicants
must meet. - . . ‘

. A“Notice of Closing,” giving dates and other information, is published
in the Federal Register. . :

3. Applicants submit propasals to the Education Department.

4. ‘Propusals are reviewed and rated against the evaluation criteria pub-
lished in the regulation by panels of three readew, formerly from
outside but more recently largely Federal employees. -~

S. The WEEA program office prepares a recommended slate of grantees,
weighing not only the numerical ratings. but also the need for geo-
graphic diversity, forfunding diverse types of applicants and education
levels. and for not duplicating similar projects previously funded by
WEEA. . : '

6 The grants office negotiates budget details with the grantee in order to

* spend Federal dollars #8 economically as'possible, :

7. Grants are usually awarded in August or September, to be spent in the |
following fiscal year.

What is the WEEA priority system? The p'mgrain regulation lists the following
areas of need, from which each year the Secretary selects the priorities to be
funded and the per cent of available money expected to be awarded to cach:

® Priority 1. Title IX compliance by educational institutions. These mod-
cls would be especially useful if “tier two™ were funded to help
individual institutions comply with this crucial law.

‘@ Priority 2. Educational equity for racial and ethnic minority women
and girls These models seek to remedy doubl: discrimination, bias,
and stereotyping. :

® Priority J, Educational equity for disatiled women and girls. WEEA is
the only Federal program which addresses the special educational needs
of this group.

e Priority 4. lnfluence 0:; leaders in educational policy and administra.
tion. Fducational equity will gnly be realized if the leaders and policy
makers (predominantly men) are committed to equity.

® Priority 5. Elimination of persistent barriers to educational equity for
women

9
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_V Do grantees receive help or supcMukm?' Yes, both. - -

; ® Each grantee is assigned a program officer in the WEEA program office,
who provides information and technical assistance as required.

® When' travel budgets periit, program officers and members of the Na-
‘ tional Advisory Council visit grantees. Program officers conduct
monitoring and technical assistance through these visits. ) |

; ; ® One or more oonferenoea of project directors dre held in Washington to ' .
| . provide information, problem sharing, and networking benefits. o

l e # Final 'repons. fiscal /pooounting. and appropriate products are required
of all grantees. 7 : .

| For what period of time are grants awarded? .
® Formerly grants were awarded for one, two, and three year periods.
® In 1983 the Department stated.a preforence for one year proposals.

® One year may be too short a period to carry out, validate, and evaluate .
ar squity project, but there is some risk in committing most of the
funds to multiyear projects, thus limiting the money available for new
proposals. 4 -
What happens to the grantees’ products?

® Although some grantecs have money to publish their materials, most i
are required to submit their final product (see WEEA in Action above ,
and appendix B for examples of these materials) to the WEEA Publish- "
ing Center at the Education Development Corporation, Newton, . =
Massachusetts. , ] |

® As a subcontractor of the Publishing Center, the Center for Research on T
Women at Wellesley College arranges for intensive peer reviews of the I
materials. This leads to recommendations as to whether the items are P
marketable “as is,” need minor revisions, or contain major weaknesses. |

® Varjous Education Department officials then make the decision con- /
cerning publication. ' ' :

® The Publishing Center (thraugh the Government Fﬂ:‘:’ting Office, as re-

quired) publishes print materials and prepares audiovisual materials for
sale. ’

® The WEEA Publishing Center markets the products, using catalogues,
brochures, attendance at conferences, and other dissemination meth-

' ods.
- . ® Items are sold at cost; the majority are under 10, which increases
their appeal. .
|
|
\
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* HISTORICAL HIGHLIGHTS

. : Several landmark events affecting sex discrimination in education pi;e-
_oeded the passage of the Women’ Educational Equity Act in 1974, notably:

1. The 1954 Supreme Court decision in'Brown v. Board of Education,
- which outlawed racial segregation in public education. .

2. Title VII, Civi Rights Act of 1964, which prohibits discrimination in

" employment on grounds of race, color, religion, national origin, or sex.
(The Act was amend>d in 1972 to cover previously excluded employ-
ment in educational institutions.) : .

3. Title VI of that-law, which prohibits discrimination in programs ré; )
ceiving Federal financial assistance, but not on grounds of sex.

4. Executive Order 11246 (later modified and oxtended to cover sex)
which prohibits discrimination in employment under Federal con-
tracts, including those held by educational institutions. -

5. Title IX of the Education Amendments of 1972, which was patterned
*  after Title VI and prohibits sex discrimination in education programs
and activities receiving Federal financial assistance.

6 A 1972 report by the Commissioner of Education Task Force on the
Impact of Education Programs on Women, which documented perva-
sive sex discrimination and sex role stereotyping at all levels of
education. It stressed the need for action to overcome the problem
zl't‘::n the Office of Education and in the programs receiving Federal

Thus, when the House of Representatives and the Senate held hearings
on WEEA in 1973 and 1974, there was already much information available
concerning the problems faced by girls and women.in education. In fact, the
Task Force Report stated that: “mounting evidence makes It clear that unequal
treatment of the sexes is the rule in education, not the exception.”

The numerous witnesses included members of Congress of both partics,
educators, women's organizations, women athletes, and concerned citizens,
The wide-ranging testimony covered many aspects of sex bias, including:

@ discrimination in educational administration

® sex r)'_lc stereotyping in curricula and textbooks

® discrimination in career counseling and testing

® inequitfes in athletios and physical education

® inequitable and®stercotyped attitudes facing females in classrooms

oy widcspt\ead deed for assistance and know-how in overcoming these
problems
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Representative Putvy Mink (1).~Hawaii) and Senator Walter Mondale
(D -Minncsota) were the chief sponsors of WEEA, which became part of the
Elementary and Secondary Education Aot of 1974, .

When WEEA expired in 1978, Congress reauthorized it with several
changes. The most:important was the addition of “tier two,” a program of as-
sistance to local school districts and institutions in implementing Title 1X. The
authorization level was raised from 830 to 280 million. Rep. John Buchanan

(R.-Alabama) and Senator Donald Riegle (D.~Michigan) were the chief spon-
sors,

. Financial Frustrations. Appropriations for the WEEA program began at
$6.25 million in FY 1976 and rose gradually to a “peak” of 810 million in FY
1980. In 1981 the new administration proposed no funds for FY 1982, a 25%
rescission of FY 1981 funds, and asked_that WEEA be included with many
other education programs in a block grant to the states. Program supporters
feared the loss of Federal leadership and the inefficiency of developing sex
equity projects within each state (reinventing the wheel). With bipartisan
backing, Congress chose to maintain WEEA as a scparate Federal program, al- -
though the authorization was reduced to #6 million.

In the next two fiscal years, the administration proposed no money for
WEEA, but each time Congress_appropriated 85.76 million.

Administration. The program is administered by a small career staff in~
the Departrhent of Education. In 1981 and 1982 the staff and program came
under attack by the Heritage Foundation and the Conservative Digest, Alle:
Rations were made that the program was a “feminist network” and that the
director was “. . . a monarch . . . imperiously guarding her ficfdom” who . |
should be swiftly “dethroned.” In 1982, the director was temporarily removed  © |
trom her position at a critical time in the grant cycle. In September 1983, de- |
spite the objections raised in two joint Congressional committee hearings, the
Department carried out a reorganization with drastic impact on the WEEA
program:

® downgrading the office by four levels to the lowest bureaucratic Jevel
(called “Siberia” by a member of Congress);

® reducing the staff from eight to five: ¢

® replacing specialists in sex equity with generalists lacking expertls'g in
the sex equity field;

® firing the experienced, nationally recognized program director.

PN
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THE NATIONAL ADVISORY COUNCIL DN
WOMEN’S EDUCATIONAL PROGRAMS

g As part of the Women's Educational Equity Act, passed in 1974, Congress
‘ established the National Advisory Council on Women$ Educational Programs
(NACWEP) with a mandate to:

® advise the Secretary of Education about cqual educational oppor-
tunities for women and girls;

® make recommendations concerning the administration of WEEA;
® cvaluate WEEA programs; '

® report to the President and Congress and disseminate information
about the Councils activities.

The Council is composed of seventeen persons appointed by the Presi-
dent and confirmed by the Senate who are deseribed as . . . broadly
representative of the general public who, by virtue of their knowledge or expe-
rience, are versed’in the role and status of women in American society.” Two
Federal officials also serve on the Council. Members serve for threc-year over-
lapping terms and elect their own chair. The Departient of Education provides
financial and administrative support for NACWEP, but also imposcs a variety of
cl:onstmims on the Councilk operations, including personnel, travel, and pub-
lcations. :

¢

T From President Gerald Ford's initial appointees in 1975 through 1981,
NACWEP members wore largely persons of national staturce and cxperience in
education and equity isbues. They ingluded, for example: '

@ the chancellor of a state university system ‘

0 u state superintendent of schools

@ the president of a Catholic women’s college

® two directors of national projeets on women'’s education

The Gouneil always included three or four men and several minority
members

During those years the Council met frequently in various places. The
meetings always included public hearings and participation by local citizens
and edueators In addition, the Council:

@ visited many WEEA grantees’ projects:
@ participated in WEEA project directors conferences;

@ testified. on request, at Congressional hearings on issues relating to sex
vty in education:

"G
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® vonsulted with Education Department staff about program regulations

affecting women; -

® made many recommendations to the Secretary of Education about b

WEEA and other education laws and programs;

¢ maintained laison with advocates of educational equity throughout the

country, serving as a link between them and the educational public
policy establishment in V ashington; :

® prepared an annual eva'uation of the WEEA program operation.
In 8 1977 review of numerous advisory groups, the Department of Health,

Education, and Welfare accepted the recommendation of the Commissioner of A
Education which summarized the contributions of NACWEP:

lthhoNahmlMM%mﬂm%menhumﬂoml
Programs he continued unchanged. Without question, this is one of the
most productivo and far-reaching councils in [the Office of Fdueation. |
ﬂwmwﬂhaamrlymmmudcham.wadvummthumﬁcs
dtbo%mnhﬂdmdﬁqunymwmmlonlﬂmtmdo
fmmdndmwmtydmmn.uwmmmbmmm
speaking for over half of the population of our country. . . .

...lheCwuctlhumontthﬁlledmmndatedﬁnmlons,M-
ing national kadership in sn area of great concern. In every area the
Council has entered—regulations, legislation, policy issues, surveys and
u»MMmadeMImmumﬂwpomymlwnmapm‘wndm-
nor. As the evalustion concludes, were this council not in existence, it
ought o be.!

The Reagan Years. In mid-1982 a full slate of new members was appoint-

ed to NACWEP. They included several busincsswomen, some teachers, and a
number of political activists associated with such organizations as the Eagle
Forum. There are no men and only two minority women on the Council. Their
biographies reveal little or no background in educational equity or related is-

sues,
During the turbulent events of 1982-83 affecting women} educational

equity (lawsuits threatening Title IX, repeated attacks on WEEA and its staff,
the development of math-science cducation legislation, and appropriations
hattles), the Advisory Council was nor seen or heard from. Sce appendix C for
4 summary of the curtent NACWEP activities. .

The law directs the Council to advise and repont on educational oppor-

tunities for women and girls without referencé o 1y administrations
philosophy or legislative program. The Reagan-wppointed Council, however, has

made ¢

lear its partisan viewpoint. For example, the chair stated: “We always

have to maintain the Reagan philosophy . . . The Councils negative approach
toward WEEA projects was illustrated by a member who reported enthusiasti-
cally on her visit to a WEEA grantee, and then said, “I'm sorry, but I couldn't
find anything to criticize!”

! ’(imnlu;'m;dc;r;v ftom Commissianer of Fducation, theough the Assistant Secretary to the Secretary of HEW.
Aped 7, |9
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NEW DIRECTIONS FOR WEEA

Clearly, the Women's Educational Equity Act has contributed significantly
to progress toward the national goal of a quality education for women as well

“~ an men. But it is equally clear—and fully understandable, in view of the enor-

muty of the problems of sex bias in education—that much more remains to be
done The Federal role of providing lcaduvhip in this long term cffore temains
a crucial today as whs,n Congress held the* 197 hearings which led o the
passage of WEEA. The expesience and the tools derived from the eight years of
the WEEA program will serve to shape a revised statute, designed to reet the
current needs of the educational system, our saciety, and especially the girls
artd women who comprise a majority of our population.

On the basis of these cight years of experienee, what do we recommend
for a revised Women’s Educational Equity Act?

® An additional purpose should be included: “to provide educational
equity for racial and ethnic minority women and disabled women and
to overcome the additional discrimination which they encounter in ed-
ucation.”

The current WEEA regulation recogmzes this problem of “double jeqpar-
dy” and two of the five priority areas for the grant program relate to these
groups: however. regulations can be changed by executive action. A matter as
important as this requres the foree of law.

A mumber of WEEA grants have produced valuable produets for and by
minority and disabled women. In fact, one of the progeam’s greatest strengths
and contributions has been its focus on the multiple impact of eaee, sex, and
disability bias. We must build on the experience of these grantees and make
further progress toward mecting the needs of the women who suffer “double
jeopardy” in our soclety

@ The Act must be detatled and prescriptive to carry out the will of
Congress,

In recent vears members of Congress—in both parties and Hoth houses—
have expressed deep isterest in many aspects of the WEEA program. Through
uversight hearings, special General Accounting Office and Congressional Re-
scarch Service reports, correspondenee and meetings with department
officials, and extensive constituent contacts, Congress has become well in-

" formed about this small but sensitive program. Congress has repeatedly
rejected administration proposals and objected to exceutive actions affecting
WEEA Therefore, it is both feasible and nevessary for Congress to preseribe in
detailed language the nature of the WEEA program. Among the issues which
the statute should specify are the following:

o evelopment of tools and strategies to achieve educational equity
must continue to be supported,

New and changing equity needs emerge. Just as the speetal needs of rural
vorten and disabled women were not foreseen during the original WEEA hear-
ings i 1973, so we ean expeet other problems to arise. For example, serious
problems of equity in comptiter aceess and training are coming to our atten-
tion today New rescarch findings should be tr:NNlmuI into classroom
matertals
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Furthermore, just as a commercial publisher continually produces new
editions of existing books along with new publications, WEEA needs to update
some of its products and replace others with up to date models.

. @ Dissemination of equity materials must be emphasized in the statute,

Congress will undoubtedly want to see increased “payofi” from the seed
money invested by WEEA since 1976. Both the existing and new equity prod-
uots must get into local communities and institutions—to the school boards,
teachers, parents, counselors, community oolleges, displaced homemaker cen-
ters, community based organisations,.etc., who can use ﬁ:demlly-ﬁmded
models to meet their locally determined needs. The WEEA Publishing Center
has made a dood start on a distribution program; the new statute should pro-
vide for even greater emphasis on dissemination throughout the country.

- @ Continuation of the low-cost policy for equity products is necessary.

By selling WEEA products at cost, the Publishing Center has kept most
prices under #10. This has greatly helped the marketing effort and should be
continued as a means of facilitating dissemination to local schools and com-
munity groups. ’

® The authorisation level for WEEA must be restored to the previous
level of #80 million, .

The expanded program of distribution and assistance to local education
agenctes will require that funding be increased if the benefits of WEEA are to
be widely shared. That the several recent studies of American education rarely
mention the special needs of over half of the student population shows how far
we have to go to achieve equity.

‘0 Eligible applivants should include student and community groups, .
among them those with expertise in the needs of racial and ethnic mi-
norities and of disabled persons,

Even though these groups are now eligible, it is desirable to specify them
because of the added purpose of WEEA. Eligibility should continue to be im- .
ited to public and nonprofit agencies and individuals.

® Administration: The Act should require that the program be ad-
ministered by an Office responsible directly to the Assistant Secretary
for Educational Research and Improvement: that the Director of the
Office be an expert in educationsl equity and in the career Senior Ex-
ecutive Service; and that an adequate staff, composed of ns with
expertive in womenh educational equity. be assigned to the Office.

Congress has detailed knowledge of the downgrading of the WEEA pro-
gram and its staff. There is precedent for this type of specificity in the
Vobational E«ducation Act.

30




@ The National Advisory Council on Womenb Educational Programs .
section of the Act needs revision. '
Membership should specify several categories, as does the Vo-
cational Education Act for its Council, in order to assure expertise
and diversity:

| a
\
i

b.

e

d

Persons with experience in sex equity activities in elemen-
wary; secondary, postseoondary, vocational, and adult
education; ’

Persons representative of and sensitive to the educational
needs of minority and disabled women;

Students:
Persons of both sexes:

Demonatrated commitment to the purposes of the Act should
be required of all appointees.

Terms of members should continue to be for three years and
overlapping to provide for continuity and stability in Council func-

tioning.

Mandate should specify the following duties:

C.

e,

Advise the President and Congress about educational
needs and opportunities for girls and women.The present
requirement that the Council merely “report” to them Is
inadequate. Advice would include legislative recommenda-
tions when appropriate.

_ Oversee the evaluation of the WEEA prugram. The present

directive that the Council evaluate WEEA projects is not
appropriate or feasible for an advisory council.

Advtse the Secretary of Education about the administra-
tion of WEEA, including bmad allocation of funds and the
selection of program priorities. This would not involve the
Council in the awarding of grants and contracts, but would
go beyond the presefit weak directive to “recommend orite-
tia for the establishment of program priorities.”

. Advise all Federal agencies which have education pro-

grams concerning aspects of those programs which gffect,
womenb and girls’ needs and opportunities. Federal sup-
port of education is not limited to the Department of
Education, 50 it is important for the Council to advise
other agencies about sex equity in their education pro-
grams.

Disseminate information concerning the Councild work.
The continuation of this directive in the statute authorizes
an important public education function by the Council.

The reauthorizagion of WEEA is a- portunity for Congress to improve
the composition and dircctives of the Aavisory Council on the basis of eight
years of experience, so that future Councils can be of greater service to Con-
gress, the publio, and the cause of wumen’ educational equity.
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Appendix A
THE ACT

The Women's Educational Eqpity Act (PL. 95-.561)

SHORT TITLE: PURPOSE
Sec. 931 (2) This part may be cited as the “Womaen's Educational Equity Act of
1978." '

/(®X1) The Congress. finds and deciares that educational programs in the United
Sum.umﬂymd.ma‘qmﬂym-uehmlﬂmb

women and mmmmmaﬂm;um
socisty.

QI h'tln purpose of this part u'mmmmr«m inthe '

United Siates and to provide financial assistance to ensble educational agencies and

m#{umwmmmaammdmmwma«
|

(c) As used in this part, the tesm “Councll™ means the National Advisory Council
Progmms.

on Women's Educational
GRANT AND CONTRACT AUTHORITY
Sec. 932 (2) The Commissioner is suthorixed to make grants to, and enter into

Jntracts with, public agencies, private nonprofit egencies, organizations, and
institutions, including student and community groups, and individuals, for activities

designed to achieve the purposs of this part at all levels of education, including -

preschool, clomentary and secondary cducation, higher education, and aduit
education. The activities may include ~ ,

(1) demonstration, developmental, and dissemination activities of national, state
wide, or general significance, including - ‘ :

(A) the development and evaluation of cugriculs, textbooks, and other educe-
tional materials related to educational equity:

(B) modei preservice and inservice training programs for educationsl personnel
with special emphatis on programs and activities designed to provide educational
equity;

(C) research and development sctivitics designed to advance educational equity;

(D) guidance and counseling sctivities, including the development of nondiscrim-
inatory tests, designed to insure educational oquity:

(E) educational activities to increass opportunities for adult women, including
continuing educational activities and programs for undereraploy od and unemployed
women; snd
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(F) the oxpansion and improvement of educstional programs and activities for
women in vocational education; career education, physical education, ml educa-
tional administration; and

(2) assistance to eligible entities to psy o portion of the costs of the
establishment and operation, for s period of not to exceed two years, of special
programs and projects of local significance to provide equal opportunities for both
sexes, including activities listed in paragraph (1), sctivities incident to achieving
compliance with title IX of the Education Amendments of 1972, and other special
getivities designed to achigve the purposes of this part.

Not less than 75 per centum of funds used to support activities covered by
paragraph (2) shall be used for awards to local educational agencies.

(b) For each fiscal year, the Commissioner shall use $15,000,000 from the funds
available under this part to support activities described in parsgraph (1) of
subsection (a). Any funds in excess of $15,000,000 available under this part shall be
used to support activities ducflbcd in pmph (2) of subsection (a).

APPLICATION: I'ARTICIPA‘I'ION

Sec. 933, (a) A grant may be made, and a contract may be entered into, under
this part only upon application to the Commissioner, at such time, in such form, and
containing or accompanied by such information as the Commlnlow may proscribe.
Each such application shall -

(1) provide that the program or activity for which assistance is sought will be
administered by or under the supervision of the applicant;

(2) describe a program for carrying out one or more of the purposes set forth in
section 932(a) which holds promiss of making 8 lumnt!ll ebmlbuﬂua toward
attaining such purposes; and

(3) set forth policies and_ procedures which hmn uleqm evaluation of the
u:tmms intended to be carried out under the application;

(b) Nothing in this part shall be construed as prohibiting men and boys from

« participating in any programs or activities acsisted under this part,

SMALL GRANTS

Sec. 934. In addition to the authority of the Commissioner under section 932,
the Commissioner shall carry out & program of small grants (s part of the grant
program administered under section 932 (a)X(1)), not to exceed 325,000, each, in
order to support innovative approaches to achieving the purposes of this part; and
for that purpose the Commissioner is authorized to make grants to public and private
nonprofit agencies and to individuals,

o L - 2 g




CRITERIA AND PRICRITIES

Sec. 935. The Commissioner shall' establish criteria and priorities for swards
under this part to inture that available funds are' used for programs that most
effectively will achieve the purposes of this part. Those criteria and priorities shall be
promuigated in sccordance with section 431 of the General Education Provision
Act.

NATIONAL ADVISORY COUNCIL ON
WOMEN'S EDUATIONAL PROGRANS

Sec. 936 (a) There is established in the Office of Education 8 National Advisory
Comdlonl'm'o.umm&wmwmhmma-

(1) seventesn individuals, some of whom shall be studints, and who shall be
mwment,wmmuudﬁaanowu&nm.mm
mmmmmwumumaunmpuwgm.wmof
m-wmwum.mmummmmmammm
American society:

(2) the staff Disector of the Civil Rights Commission; o
€)) the Director of the Women’s Buresu of the Department of Labot; and

(4) the Director of the Women's Action Program of the Department of Health,
Education, and Weifere.

The Council shall elect its own Chairperson from among the members described in
paragnaph (1). . , -
(b) The tcmofofﬂeoofmchm«nbuownc«mdlmwunmmmh
(l)ofmmmtl)mummym.umthat- o
Mm Mmmmnmmwm«wmmmeaamwwm
President, six for a term of one year, five for a term of two years, and six for s term
of three yean, and
2) any member appointed to fill a vicancy occurring prior to the expiration of

the term rmwmmuwmmmmwumur«m
remainder of such term,

(¢) The Council shall - .

(1) advise the Secretary, Assistant Secretary, and the Commissioner on matters
relating to equal educational opportunities for women and policy matters relating to
the sdministration of this part;

(2) make recommendations to the Commissioner with respect to the allocation of
any funds pursuant to this part, including criteria developed to insure an sppropriate
seographical distribution of approved programs and projects throughout the Nation;

(3) recommend criteria for the establishment of program priorities;

(4) make such reports as the Council determines sppropriate to the President and
the Congress on the activities of the Council; and -
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(5) disseminate information conceming the activities of the Council under this

(d) The provisions of part D of the Genersl Education Provisions Act shall spply
with respact 10 the Council established under this subssction.

REPORT -,

1982, and 1984, to submit to the President and the Congress and to

“ report setting forth the programs and activities assisted under this part, and to

provide for the distribution of this report to all interested groups and individuals,
including the Congress, from funds suthorized under this After receiving the
report from the Commissionsr, the Council shall evaluste the and projects
mmmmmmm«mmmmw

_ AUTHORIZATION OF APPROPRIATIONS

\.

Sec. 938. For the purpose olcmyh;;mnhhmﬂnnmwtiib\ﬂudto
sppropriated $80,000,000 for fiscal year 1980, and cach of the three
flscal years.

OMNIBUS BUDGET RECONCILIATION ACT OF 1961 (PL 97-35)

Sec. 513(1)(3) The total amount of upprapﬂattm to carxy out...
such Act shall not exceed $6,000,000 for each of the fiscal yeaxs
1962, 1983, and 1964,

¢ 6 e 80 SeH 009 S0

To vbtain further information or obtain WEEA products, contact the
WEEA Publishing Center, Educational Development Center, Inc., §§
Chapel St., Newton, MA 02160 or 800-225-3088.
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Appendix B

ADDITIONAL SUMMARIES OF WEEA
PROJECTS ;

NATIONAL TITLE IX GRASSROOTS ACTION - operating in California, Con-"
necticut, lllinols, Maryland, Ohto, Fennaylvanta, and Wisconsin '
Project -on Equal Education Rights (PEER), Washington, DC

The project was organized in two large urban centers, in four small to
medium-sized cities, and in one rural county. The objective of the proj-
ot was to encourage or expand educational opportunities for both girls
and boys, through the efforis of community groups, composed maiily of
parents with children in }hc'loeal public schools.

PEER first developed a manual outlining the steps for creating a viable

community group. It offéred advice on strategy, publicity, outresch and
research. The community groups field tested the manual and received

additional technical assistance from the PEER staff, '

Each community group defined its'own objeetive and steategy, but the

primary goal of all groups was to Increase parental involvement in local
education. '

The project demonstrated that parents all over the country can effect
change in their local school systems. The products developed by PEER
provided the instruction and resvurces parents need to secure equal edu-
cational opportunities for their children.

WOMEN'S STUDIES IN POSTSECONDARY INSTITUTIONS
Georgla State University
Montana State University

Two WEEA projects developed strategies to bring women’ studies—the
rapidly growing new scholarship on women in many academic disci-
plines—into the mainstream university curriculum.

Georgis State University (GSU) was funded to design and host a highly
successful conference titled “A Fabric of Qur Own Making: Southern
Scholars on Women.” The objective was to create a network of people in-
terested in integrating research on women in six broad categories into
the curriculum at their institutions. The papers are being published to
widen the “ripple effect” of the conference, which received two awards for
excellence. Participants reported that they gained valuable new knowl-

edge along with increased awareness of the needs for womens studies and

balanced curricula. For example, one faculty member said: “I was foroed
to consider and to reconsider how | was teaching my courses. | was stim-
ulated to speak out foroefully within the department to encourage others
to bedin to integrate women into their courses.” Another stated: “I re-
turned to my home institution more determined than ever to work )
toward gender-balancing in my own courses first and then in the curric-
ulum as a whole.”

Montana State University (MSU), after losing a class action sex discrimi-
nation suit, obtained a two-year WEEA grant for its project, “Seeking
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Wonens Fquity Through Curricuhin Reform.” Forty faculty members
from seven colleges received stipends for their participation in training
. and development of rescarch and materials for curriculun reform. The
' field testing of new and revised courses met some negative as well as
positive responses from 2,000 students. Faculty approaches were ana-
lyzed to improve the acceptability of the sex equity emphasis. Male and
female sex roles were both explored '

" Mast of the bnrticipating faculty reported behavioral changes such as
greater attention to nontraditional students, inclusion of nontraditional
role models, and modification of language.

A ripple effect of the WEEA project was the receipt of funds from the

Fund for the Improvement of Postsecondary Education to disseminate the
MSU model to ten regional colleges and universities which undertook
their own projects to integrate contest on wottten hiuto their curricula.

MINORITY GIRLS AND WOMEN - ;
St. Paul Public Schools |
St faul, MN .

i
Two WEEA grants were reccived to develop multimedia curriculum '..th

rials tor elementary and secondary levels and the strategies to enable
teachers to integrate information on minority women into their regular
classroom enrriculum : !

The project director worked with local school distriet teachers and edu-
cators and education majors at a local university to develop five slide
tape:sound film strips on America’s women of color—American Indians,
Asian-Americans, llispanics, and Blacks—along with a teacher inservice
workshap guide, a resource guide, curriculum packets, and an annotated
bibliography.

Cei— =

Materials were tested and evaluated by workshop participants and by
testing cognitive and attitude changes in the students. Teachers rated the
inservice workshop highly in terms of usefulness and interest. A one-year
follow-up evaluation on the teachers who participated indicated they had
experienced a change in their perspective on the history and social con-
ditions of minority women. '

CHINESE AMERICAN WOMEN
Chinese Cultural Foundation
San Francisco, CGA

Nearly 150 years of Chinese-American women’ history was chronicled. A,
major exhibition was held in San Francisco, August through October
1983, The exhibition and catalogue of photographs and illustrations de-
tailed the lives, struggles, and achievements of Chinese American women
siice 1834 with special emphasis on the ploneers throughout the years
who, amidst hardships and discrimination, made important contributions
to their communities and society at large.

The previously undocumented and unknown history of Chinese American
women is now available for the public at large and for incorporation into
classroom curriculn. Chinese-American girls, and all minority girls, now |
have role models
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MATH, SCIENCE AND ENGINEERING

Two projects were funded to help 8th grade girls understand the impor-
tageeof studying math and science in order to have wide career options
irh the future. This s a crucial time to help girls avoid “math anxiety.”

The University of Oklahoma developed MATHCO to increase students’
understanding of the relevance of math to their lives. It consists of a
teacher inservice guide, pre and post tests, five curriculum units, six ca-
reer wall charts depicting math related careers, and five audio cassette
presentations. These are among the best sellers at the WEEA Publishing
Center. Pre and post test scores show significant improvement, especially
for girls. Schools in ten states participated in the testing and validation of
the MATHCO produots.

The American Association for the Advancement of Science was funded to
prepare three career information booklets in English and Spanish. Titled
“Scientific and Technical Careers: Information and Inspiration for Minor.
ity Girls,” the booklets include photographs of and interviews with
minority women scientists, as well as material on prerequisite high
school courses, vollege and graduate education, employment oppor-
tunities and a reference list.

Purdue University developed a program titjed “Putting It All Together” to
help women engincering students overcome their limited preparation, in
comparison with men’s background. The program includes hands-on ex-
perignee in a special laboratory, counseling, and role model lectures to
broaden career planning. The program was successful in closing the gap
in information and in improving the retention rate for the womex. who
participated. . : !

Major elements of the program have been institutionalized at Purdue.
Some parts have heen updated and expanded. It has been widely dissem-
inated, not only through the WEEA Publishing Center, but through
lectures by the Purdue staff, articles, and a slide tape show.

WOMEN'S INFORMATION SERVICE FOR EDUCATION NEEDS

Middle Tennessce State University
Murfreesboro, TN

Two six-week workshops for adults to improve their basic skills in read-
ing, writing, math, how to study and assertivericss were designed to help
the community. Participants were 75.5% female, 24.5% male, 26.4% Black,
8% foreign and 2% handicapped.

The success of the program is apparent from both statistics and reactions
of enthusiastic participants. Eighty-five per cent of those who took the
high school equivalency test passed it on the first try. Fifty-two per cent
of those who finished the workshop entered college. There were dramatic
fuins in reading and voeabulary. Students commented on their increased
self confidence, improved study habits, and skills in math and writing.
The project director developed such good rapport with local industries
that personnel directors of several companies continued to call her about
job opetings
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Appendix C

WHAT IS THE 1982—1983 RECORD OF THE
NATIONAL ADVISORY COUNCIL ON WOMEN'S
EDUCATIONAL PROGRAMS?

The Council is directed to advise the Secretary of Education and Con-
gress about cqual educational opportunities for women and girls. (See page 21
for more details on the Councils mandate.) .

What ‘have been the activities and accomplishments of the Advisory
Council since appointment of new members in mid-1982 and their sclection of
new staffs

1. The Advisory Council has failed to monitor the Federnl Governmenth
policies and actions in the crucially important area of Title IX of the Education
Amendinents of 1972, Exceutive Orders 11246 and 11250, Titde VI oi the Givil
Rights Act, and the Equal Pry Act.

® The \dvisory Council took no action concerning the Grove City law-
suit which is crucial to Title IX, despite equity advocates’ strong
pressure on the administration to maintain a broad interpretation in its
Supreme Court bricf.

® The \dvisory Council took no action in relation to the Justice De-
partment’s inaction in the Richmond case which severcly limits the
scope of Title 1X coverage.

® The Advisory Council took no action concerning the Viee Presidents
Task Force on Regulatory Reform, which targeted the Title [Xeregulation
on intercollegiate athlctics and the sexual harassment guidelines of the
Fqual Employment Opportunity Commission.

® The \dvisory Council took no action on proposed Department of Edu-

cation moves to exempt student loans from Title 1X coverage.
® The Advisory Council has not examined current enforeement proce-

dures for Title IX, procedures which have been criticized by supporters
of women's cducational equity and which are also the subjeet of court

procecdings.

® In previous years, the Advisory Council actively monitored all Federal
activities and policies which would affect educational equity, met with
appropriate officials and advocates, and made many formal recommen-

_dations concerning these issues. (See Annual Reports, 1975-1982).

2. The Advisory Council has failed to support WEEA against several
mones to weaken it although WEEA is cential to the Gounedl’s mission.

® The Council was not consulted and did not become invotved in the

reorganisation and reduction_in force which led to the reduction of

the staff frem cight to five. the replacement of expert staff by gencral-
ists licking cxperience in women’s equity. and the firing of the carcer

Jireetor ¢
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@ The Council did ot testify at either of the two Congressional jolntv
subcommittee hearings on the reorganization and RIF,

@ The Council did not oppose the administrations request for sero
of WEEA or the rescission of éxisting appropriations.

3.'11nMvisory(Iomwllhmhlledtoudviseonoﬁwrleﬂslaﬁonofim-
portance to educational equity for women and girls.

@ The CGouncil has not examined or taken a stand on impend-
ingd vocational education Tegisiation which would seriously affeot
opportunities for women and girls.

® The Administration has proposed eliminating provisions of the voca.
" tional education law which would require state action to meet the

special nceds of wonien, but the Advisory Council has never had this
ftem on its ugenda.

@ Previously, the Advisory Council monitored vocational education, held

hearings, published extensive reports, and made numerous recom-
mendations on the subject to the Seoretary.

-
¢ Previously, the Advisory Council monitored vocational education, held

— Y

hearings, published extensive reports, and made numerous recom-
mendations on the subject to the Secretary. .

® Despite its alleged interest in improving opportunitics for girls and
women in mathematics and science, the Advisory Council fatled to
commnunic +e to the Administration any recommendations concerning
special atte. .on to females in currently pending legislation.

4. valsoryGouncﬂvlemluelfpdmaﬂlynsa supporter of the Pres-
ident and is refuctant to take any stand that would oppose the Administration,

® The Advisory Council claims that the administration’s proposed budget
for upgrading math and science instruction was in response to the Ad-

visory Councils recommendation, cven though the proposal had no
Jocus on women and girls, :

@ The Advisory Councils annual report quoted the Presidents words on

¢quity for women as being responsive to the Council although his
speech fatled to mention education,

® Previous Advisory Councils had often opposed the policies and actions
of the administrations which had appointed them, when these policies

and actions were viewed as harmful to educational equity for women
and girls. :

§. The Advisory Council has held no hearings whatsoever to receive in-
put from the public concerning educational equity issues. Previous Councils
held numerous hearings around the country and in Washington to obtain in-
formation about vocational education, rural womien, displaced homemakers,
intereollegiate athletics, ethnie and minority women,. counseling, cte.
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6. The Advisory Counvild staff has limited or no expertise on women’s

tducational equity or with legislation, resulting in inappropriate Council ac-

tion.

® Staff made a recommendation which was approved by the Council and
transmitted to the President and Secretary which was in violation of
several statutes. They recompended that WEEA funds be used for
scholarships for girls to study ‘math in ignorance of the fact that WEEA
prohibits exclusion of men and boys.

® The Couneil voted to eliminate il indirect costs for WEEA grants.
They and the staff did not understand that the regulation on such costs
covers all Education Department programs, and in any cvent, is not
within the scope of the Councils mar *ate, edueationat equity.”

® The Exccutive Director had testified in Congress, prior to her appoint-
ment to the seaff, against an appropristion for WEEA,

® No_training was given to members before they visited WEEA grant and
comtract sites for evaluation purposes. In contrast, the former Advisory
Council provided specialized training prior to all site visits.

7. Publications:

® The sole publication of the Advisory Council in 18 months, apart from
# combined mandatory annual and WEEA evaluation report, is a short
list of Federal offices that deal with womens opportunities. Although
usetul, this publication does not contribiite to educational cquity, the
Councils mandate.

® I'reviously, the Mdvisory Council avernged three speciad reports a year,
based on extensive rescarch and hearings, They were widely dissemi-
nated and contributed to significant arcas of educational equity for
women and girls in addition, the Council published separate annual
and WEEA evaluation reports.

8. Testimony: .
® Because of its inaction and lack of expertise the Nattonal Advisory

Council on Women'’s Educational Programs is no longer sought out for
testimony by Congressional committees.

\
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Appendix D

CHARACTERISTICS OF WEEA PRODUCTS

O

ERIC

Aruitoxt provided by Eic:
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4 Camsangloors W |14 |19 |2 L] 1 16 e
Administrators 16 { 4 12 12 L} 1 16 )
Pasent, Community Growps . ... .. ....oovasaes| 13 [ 30 |17 | 79 |8 | 1D £ |12 Il(l
Y

LEVEL OF EDUCATION '
2| alea| syalafa]
sl |lwy o 2w ] o
24 {17 117 128 | 11 8|27 149
16|16 |22 | 2 6 411 114
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Aws.ctiots. ... e as Lo [ fao 30|12 |12 ] sas
Curricnlum Developmont .. 21 111 1019 + | 17 T4
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\udittapes 6 19
Filma k] 14
$earning \uds 6 »
Conferences Seminars . M)
Warhshups L] 1%
Resstirve Centers . 14
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THE NATIONAL COALTTSON FOR WOMEN AND GIRLS IN EDUCATION

American Alliance for Health, Physical Education and Recreation
[\ American Association of Community & Junior Colleges
American Assoviation of School Administrators
American Association of University Professors
American Assoviation of University Women
American Civil Liberties Union
American Council on Education
American Fducational Rescarch Association
American Pederation of State, County & Municipal Employces
American Home Economics Association
American Personnel and Guidance Association
American Psychological Association
American Sociological Association
Asaociation for Intercollegiate Athletics for Women
Association for Women in Science
Counci] of Chief State §phool Officers
The Displaced Homemakers Network Sinc.
The Federal Fducation Project, Lawyers Committee for Civil Rights
Federation of Organizations for l’rafeaaional Women
.-Girl Scouts of the US.A.
Girls Clubs of America, Inc,
league of Women Voters of the U.8.
Lulac National Education Servive Centers
National Association for Girls and Women in Sports
National Association for Women Deans, Administrators and Counselors
National Assoviation of Commissions for Women
National Association of State Universities and Land-Grant Colleges
National Association of Student Personnel Administrators, Inc.
National Caoalition of Independent College and University Students
National Commission on Working Women
National Council of Jewish Women
National Council of Negro Women
National Education Association
National Federation of Business and Professional Women’s Clubs, Inc.
National Organization for Women
National Womens Law Center
National Women’ Political Caucus
National Womens Studies Association
Project on Equal Fducation Rights of the NOW LDEF
Project on the Status and Education of Women, Assocation of American Colleges
Southern Coulition for Educational Equity
U'nited Church Board for lHlomeland Ministries
United States Student AssociationNational Stdent Educational Fund
Womends College Coalition .
Women's Fquity Action League
Women's Legal Defense Fund
Wider Opportunities for Women. Inc.
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STATEMENT OF BARBARA STEIN, CHAIR, NATIONAL COALITION
FOR WOMEN AND GIRLS IN EDUCATION, ACCOMPANIED BY
JOY SIMONSON, COUNCIL COORDINATOR, CITIZENS' COUNCIL
ON WOMEN'S EDUCATION

Ms. SteIN. Good morning, Mr. Chairman, and thank you for this/
opportunity. | am Barbara Stein of the National Education i
tion. [ am here today presentin%‘tlhe testimony of the National
lition for Women and Girls in Education, which I chair. The
tion is a broad-based constituency that includes women's,
rights and education groups. The groups work together tow
common goal of protecting and strengthening the opportu
women and iirls in education. " 7

The reauthorization of the Women’s Education %ui Act, as
you would expect, is a top priority for this coalition. We régars this
program, though minuscule in dollar amount, as critical to toster-
ing educational equality for the women and girls in thig Nation.

erefore, we are pleased to have this opportunity to give you
our recommendations on the reauthorization of thé WEEA Pro-
gram. Our aim is to maintain those provisions which have worked
to strengthen those that are weak and to recommgnd some minor
changes in order to most *horoughly utilize the law’s potential to
assist in the implementation of sex equity in education.

The Women’s Educational Equity Act was enacted 10 years ago _
because Congress found that education in this ,lcountrﬁy_fggn.;f‘fﬁ-
quently inequitable,” for women and girls and that-this Tactor lim-— —
ited their full participation in American society, The act estab-
lished a program of grants to fund projects, promote quality educa-
tion for women and girls at all school levels. .

With the WEEA rogram due to expire on September 30, 1984,
the National Coalition for Women and Girls in Education conduct-
ed a special study tc: examine WEEA and to report to Congress and
the public on what has been accomplished with this program. The
report is attached to this testimony to be included in the record.

he report entitled, “Catching Up: A Review of the Women’s
Educational Equity Act Pro‘gram,” prepared by the Citizens’ Coun-
cil on Women’s Education finds that WEEA has made significant
contributions toward attainment of the national goal of equal edu-
cational opportunity. Further the report concludes that, ‘“The fed-
eral role of providing leadership in this longwerm effort remains as
crucial today as when Congress held the 1973 hearings which led to
' passage of the act.” ' S A\ .

I want to read some examples of the progress and the accom-

lishments of the program that this survey found. For instance,

EEA has been a leader in funding programs that encourage
women and girls to take math, science and technology courses. One
project in Bronx, NY was a four-session counseling program de-
signed to help minority women reentering the work force overcome
their fear of mathematics by helping them to learn the basics.
WEEA has funded several projects that encourage women and girls
to enter nontraditional vocational education programs that will
lead to higher paying jobs in the future.

WEEA has supported programs to assist low-income women
enter the work force. The Transitional Black Women’s project is
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aimed at mukiné poorly educated, unskilled single mothers employ-

able by providing training and skills development. WEEA is the’

only Federal program that specifically reserves funds for programs

that address the needs of disabled women and ﬁirls. For instance, -

one p::iiect in Berkeley, CA, collected data on the special needs of
disabled women and girls and produced a role model book called
*No More Stares,” and held a national conference to focus national
attention on the educational needs of disabled women and qirls.

WEEA projects have focused on ways to increase women's access
to positions in educational administration, an area—I just did some
research where there is still a very, very minute percentage of
women despite their large percentage in the teaching force. A com-
mission established by the Los Angefts School Board used WEEA
funding to help women educators enter administrative positions
and to encourage superintendents and university presidents to pro-
mote these women.

WEEA has had as a special priority addressing the special needs
of those women facing double bias and double jeopardy—women
who are eithc minority or disabled. We have attacked that multi-
ple problem. WEEA has been a great help in promoting voluntary
compliance with title IX in schools and colleges throughout the
country. : '

The WEEA program is «# rather small program when you look at
the figures concerning the Federal budget. But as you can see, it

- has really been used terribly effectively and, I think, cost effective-

ly in helping women, in helping them in an economic sphere, in

- making them capable of earning livings and of being productive

members of society. That's why we feel it's so important that it be
reauthorized.

I think, as this committee has heard before, there have been re-
peated attempts in the last 3 or 4 years by this administration to
destroy WEEA. The attempts have been either to block grant the
Krogram and thereby basically block granting it into oblivion. With

ipartisan backing, Congress elected to maintain the program as a
separate Federal program.
he administration has continued since 1982 when they could
not block grant it to request zero funding, which would, of course,
have the same effect of dissolving the rrogram. Congress should be
commended for its wisdom in not following the administration’s
recommendations.

When the administration was unsuccessful in clearly dissolving
the program, it attempted to undermine and subvert the program
vin various administrative irregularities and manipulations. 1
won't go through them now. I think you have heard some of them
before and they are in the record. .

In light of these attacks over the last 4 year« on the WEEA pro-
gram, the coalition——

Mr. Haves. | should have made it clear in the beginning. Any-
thing that you don't present as oral testimony that we already
have copies of will be made a part of the record.

Ms. SteiN. Thank you.

The benefit of 10 years of experience has shown the value of the
program and has given those of us concerned about educational

Q
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equity time to evaluate how it has been working and we, therefore,
make the following recommendations. i

First, an additional finding in the act should state that, “Con-
gress finds and declares that excellence in educaticn cannot be

achieved without equity for women and girls.” We were very con-

cerned last year when there was a plethora of studies coming out
on educational excellence which never mentioned the over 50 per-
cent of the student population, the women and girls, and how this
figured into equity for all students and we think this should be rec-
ognized in the Women's Educational Equity Act.

An additivnal purpose should be included in the act stating, “It
is also the pur of this part to provide educational equity for
women and girls who suffer multiple discrimination, bias and/or
sbereotypi'lrzg on sex plus race, ethnic origin, age and/or dis-
abilit;.” This has been a latory priority over the last few

ears. We think that it should be institutionalized and established
y mandate of the law.

We suggest that the small grant %:ograms be raised to $40.000.
The purpose of these grants should be clarified to include projects
to develop comprehensive plans for impiementation of equity pro-
grams in State and local education institutions and institutions of
higher education, innovative approaches to school/community part-
nerships, dissemination and replication strategies and developmen-
tul models. We suggest that dissemination of equiti" products must
be emphasized in the statutes. We are discovering that a lot of good
materials are being produced and now it is essential that they
reach the people who need them and who will be affected by
them—the teachers and students of the count% : ‘

We also recommend that the Secretary of Education establish a
mechanism to evaluate, produce, and disseminate these WEEA
products.

Congress will undoubtedly want to see the fruits of the seed
money invested by WEEA and we think this dissemination can
show the effect of the products. We suggest the continuation of the
low-cost molicy for equity products.By selling WEEA products, the
WEEA Publishing Center Eas kept most prices under $10. This has
helped the marketing effort and helped schools have the ability to
purchase the products.

The act should rmuire that the program be administered by an
Office of Women's Educational Equity who is resFonsible to the As-
sistant Secretary for Educational Research and Improvement, that
the director of the office be an expert in educational equity, that he
or she be u career senior executive service employee selected
through a nationwide competition and that an adequate staff com-

of persons with expertise in' women's educational equity be
assigned to that office. .

We make this recommendation because we believe that how the
rogram is administered is the only way we can assure that that
‘ederal money is used effectively and we want to see that money
used as effectively as possible.

We suggest that the authorization level for WEEA be restored t(i
what it previcusly had been, $80 million. The expanded program o
distribution and assistance to local education agencies will requir%

l
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tlﬁut el;;mding be increased if the benefits of WEEA are to be widely
shared. :

Then we have also made a number of recommendations concern-
ing the National Advisory Council on Women’s Educational Pro-
grams. There have been also some problems in the administration
of that council and we are concerned that the council be made up
ofl' people who are both knowledgeable and committed to education-
al equity. '

We have also made recommendations concerning the mandates
of that council so that that council, having had some years to ex-
amine it, certain suggestions to assure that that council can more
effectively meet its role. One of those suggestions is that that ogun-
cil advise the President and Congress, not merely report to them.
The present reguirement that the council merely report is inad-
equate. Advice would include legislative recommendations when
deemed appropriate.

The reauthorization of WEEA is an opportunity for Congress to
improve the composition and directives of tae council on the basis
of 8 years of experience so that future councils can be of greater
service to Congress, the public and the cause of educational equity.

In conclusion, we urge the committee to carefully consider our
recommendations for improving the Women'’s Educational Equity
Act. This program has a small n{mct on the budget, but it has an
immense impact on the lives of its beneficiaries. We are truly a
/ nation at risk if wed§¥strict the educational opportunities of over
' one-half of our Nation.

Thank you.

Mr. Haves. Our procedure will be to hear testimony from all
four witneases of this panel and upon the conclusion of their testi-
mony, you will be asked to remain for questions.

/For the moment now, we have had a call for a vote and we have
to run over and vote. We'll recess here for about 10 minutes.

Brief recess.) .

r. Haves. We will resume our hearing with the next witness.
Robert Funk, go right ahead.

STATEMENT OF ROBERT FUNK, EXECUTIVE DIRECTOR,
DISABILITY RIGHTS EDUCATION AND DEFENSE FUND

Mr. Funk. Mr. Chairman and members of the subcommittee, my
name is Robert Funk. I am Executive Director of the Disability
Rights Education and Defense Fund and we commonly call it
DREDF. [ am pleased to appear today to present testimony on the
reauthorization of the Women's Educational Equity Act. I have
submitted the testimony I am presenting today and 1 have other
materials that | would like included in the record of the hearinfg.

The Disability Rights Education and Defense Fund is a nonprofit

_ corporation with offices in Berkeley, CA, and Washington. DC.
DREDF was established in 1979 by disabled adults and parents of
disabled children. Our goal is to promote the integration of dis-
abled people into the economic, educational, and social main-
stream. We undertake broad-based legislation, research, and advo-
cacy projects that further the civil ri‘ghts of all disabled people. In
other words, we focus upon the specific goal of fostering institional
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change that promotes the integration of disabled adults and chil-
dren into society and integration to the fullest extent appropriate
to the individual skills, abilities and potential and regardles ~f
their race, sex, age and nature and severity of their disability.

I am here today in support of the reauthorization and extension
of the Women'’s Educational Equity Act. F am not here as a Repub-
lican or a Democrat or a Conservative or a Liberal nor do I repre-
sent women'’s groups. I am here as director of an organization
working on the expansion of equal opportunity for disabled people. -
Like racial minorities and women, disabled ‘people are subject to
widespread -discrimation in employment, health, social services,
and education. However, many J‘;sabled people are subject to
double and even triple disadvantage because they are women and/
or racial minorities.

Farly in our work we recognized the impact of discrimination in
education on disabled womon and We recognized that the problems

' must be addressed as dual issues of disability and sex bias, if we
were to see the institutional change that is necessary for full inte-
gration of disabled women. We recognized the major role that edu-
cation plays in pmmotizs integration and equal opportunity and
thus, we were determined to secure support for the long-term re-
search in education that is paramount to promoting this institu-
tional change. :

We afproached several funding sources, but we were unsuccess-
ful until the fall of 1980 when the Women’s Educational Equity Act
program awarded DREDF a J-year grant. This was the single
source of funds available for tMs project. Because the issue had not
been researched, it was necessary to survey the educational equity
needs of the disabled women and girls, the impact of past educa-
tional policies and to develop new educational materials and under-
take related activities that would enable educational institutions
and policymakers to understand and identify and meet these needs.

In the first year of the project, we developed and distributed over
100,060 survey forms throughout the country. This form was specif-
ically designed to survey both males and females for comparative
data. [t included versions for the deaf community, where, in many
cased, American sign language is the first lan uage and English is
the second language. It was provided in Spanish and Cantonese.

Beeause ro organization had identified the population, we had to
undertake a massive outreach campaign and train local-based dis-
abled people to conduct interviews. Each step was necessary for us
to rlearly understand the problems and substantiate their exist-
envce for further work. In the second year, we continued followup
on the surveys, collected further information from educational pro-
tessionals, held the first national conference for professionals on
equity issues affecting disabled women and girls and published a
tole model and awareness book, “No More Stares.”

I have o copy of it that I gave to one of the staff, not for the offi-
cial record, but so you could read it.

Mr Haves. It will be entered in the record.

\-.} .\Jr. Funk. Well, you don't have to. It will still be interesting to
oK at.

“In the third year, we completed the report on the surv%y data we

collected, disseminated handbooks, published papers and dissemi-
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nated “No More Stares”’ by mail and by staff attendance at educa-
tion conferences. -

This, was a unique, complex, and necessary project. It was unique
becauge; work of national significance had never been attempted to
address’issues of disability and sex equity. There was no data, few
resources and little understanding of the problems and potential
solutions. . N,
It was complex because disabled people are largely poor, many
are racial minorities and they are hidden. We had to design mate-
rials appropriate to persons with various disabilities and ensure
that our outreach efforts found this hidden population so we could
identify these needs.

It was necessary because as disabled people, we know that inte-
gration is the only goal that will ensure that disabled people will
become positive and contributing members of our society and edu-
cation is the key to this social process, :

The project was and is important. The materials are being used
nationally and the findings from the survey substantiate for the
first time that the earlier and more fully disabled individuals are
integrated into conventional classrooms with nondisabled peers,
the higher the level of education these individuals will attain. This .
is true regardless of the severity of the individual's disability. I
have enclosed an executive summary of this report for the record.

“In 19%3, DREDF was awarded a second grant from WEEA. This
2.yeat project is focusing upon high schools within a specific county
+ school system. We are surveying sex/disability issues within the
high schools and developing curricula and handbooks for educators.
The project will also develop model materials for use nationally.
This project grew out of the issues we identified in the first WEEA
grant. It focuses upon high school because this is the last opportu-
nity to alter the impact of sex/disability bias on disabled women
students. 1t utilizes the experience we have gained and is being un-
dertaken with the cooperation of the county school officials.

[ am a stron squporter of the Women's Educational Equitf' Act.
1 believe that the Federal Government has a positive role in imple-
menting Federal policy to end discrimination by supporting innova-
tive and creative research in education programs. You can make
the policy through enacting laws, but to adequately implement
them, you must provide education and support to ensure the in-
tended impact.

As [ noted at the beginning of my testimony, | am here repre-
senting my organization and disabled people. My organization does
not take stands— partisan stands—on political issues. First, it is
clearly illegal for my corporation. Second, disability rights, integra-
tion and ‘equal opportunity are social goals and not conservative or
liberal goals. My organization receives support from and works
with members of all major parties, because our goal is to ensure
the implementation of a eongressional policy of integration and
equal opportunity.

The Women's Educational Equity Act supports this goal of inte-
sration and equal opportunity and it should be reaut orized, ex-
tended. and structured so it can continue to carry out this end for
all individuals who are limited by institutional bias and prejudice.
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To further this end, I have specific comments and recommenda-
tions for the subcommittee. First I wouid like to join in support of
the National Coalition for Women and Girls in Education and rec-
ommend that Congress restore the authorization of appropriations
to 380 million, the 1978 level: Budgetary constraints may well limit
the actual appropriations, however, I would question whether or
not $80 million is really an extravagant amount when we know
that education—a meaningful and equal education—?ays back to
our society by increasing opportunities in the Nation's work force
and it promotes our Nation’s growth.

Second, 1 support the creation of an Office of Women's Educa-

tional Equity, headed by a career senior executive service employer
who is an expert in educational equity. This recommendation is
based upon my experience of being a grantee of WEEA over the
past 4 years, under both the Carter and the Reagan administra-
tions. I believe the creation of an office with appropriate staff and
resources will reduce the tensions and lack of leadership I saw
during the change of administrations.

This had impact on our ability to carry out our activities because
we weren't sure of the direction and goals of WEEA.

Last, | believe the purpose-of the statutory mandate should be
expanded to include an emphasis on equity needs of women and
girls who are also racial minorities and disabled. 1 believe that sex
bias exists throughout society and this results in limited opportuni-
ties for all women and girls.

However, the problem of women and girls who are racial mirori-
Li;s and/or disabled are the least understood and the most restrict-

Now, again, these recommendations and focus come from one
who is a director of a civil rights organization. We confront the’dis-
crimination each day on a personal level and in our work. We
know the impact of the bias and the stereotypes on disabled women
and girls in education and we know that the Women’s Educational
Equity Act has, in its existence, fostered change and can, if sup-
ported, promote more positive change that we all desire.

That will conclude my testimony. [ would like to thank you, Mr.
(‘hairman, and the rest §f the committee for this opportunity.

[Information submitted by Robert Funk follows:|
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3 Tur Disam b WoMES's Fioiarion Provecer: REPORT oF SURVEY RESULTS,
Novesne it 1983 (Expcrtive SeMmany)

- ARSTRACT

in the autumn of 19800 the Disabled Women's Bducation project °

at the Disability Rights Bducation & pefense Pund undertook & .
nationvide sutvey of the educationa) status of dfsabled women in
the United States) the project vas made possidle by funds &uneod
undet the auspices of the Wemen's pducationsl Bquity Act 1974,
A questionnaise soliciting information on age, sex, natute and
severity of disadbility, cacial/ethnic identification, ucational
plecement and attainment, n&qnnt. and income was distributed
via the membership of self-belp service organisations and agen-
cles. mnmuul‘ 8,000 guestionnaite forms vers cetusn :x
dissbled male and femsle respondents, from which a stratifi
sanple of 1,500 respondents was dgavn. : , .

she 1i0at significant £inding of the saervey was that, con*
trolliing for the soverity of & disabled voman n{ man's disadbling
_ condition, the earlier and more fully such ndividuals wvete
.nuunzd -=integrated into oonventional classgoom settings
vith non-disabled peers =~ the highet the level of education such
individuals vill attain. In addition, respondent groups with
varying degrees of dtnbuux but who were sainstreaned through-
out ¢grades R-12 on avetage & 6o attained highetr levels of educa-
tion than ¢¢ with similarly varying degrees of aisability but
who vere not fully mainstreaned during that period (executive
suamacy, pp. 19-22). . .
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1. INTRODUCTION

The Disability Righte Bducetion and Defenee Pund (DREDP)
initiated ite Dieabled Women's Rducetion Project in October of
1980. Pinenciel support was provided by the U.S. Depertment of
Bducetion, through ¢ grent progrem mandated by the women's Bduca-~
tloﬁal Bquity Act [WEBBA) of 1974} On; objective o!'thi ect is
*to promote edugational equity for women through ¢ éxoq:oa'ot
_ discretionary grants end contracts®.? However, until DREDP sub~
mitted ite proyoeal to establish the Disabled Women's Bducation
Project, the WEEA progran had paid reletively little ettention to
the unique educationel neede end experiencee of dieebled women
and girle. With the founding of the Disebled women'e Education
Project, WEEAP and DREDP set about- to remedy thie situetion.

WEEAP administratore end DREDP etaff elready knew that/ one
of the most striking ieeues concerning the educationel stafus of
disabled femelee wves ¢ neer-sbeence of relieble dets/on the
eubject. Therefore, one of the principal goals of the/Disabled

Women's Bducqﬁton Project (hereinefter, “project™ w

ment of the information base on which future educeti
disabled girls will be developed. One of the methbde chosen to
achieve this goal was a relatively lerge-scale ¢ fvey reseatch
ptogram. The intent was to qotLo: enough informetion on the
disabled female populetion to enable us to begin to understand
the relationship betveen the educational status and expesience of
disabled females (i.e.,, highest grade achieved and degree of
integration with non-dieabled studente) and o{hox fdentifying
chatacteristiceg of their livee, such ae age, ;thntctty. nature
and severity of disability, employment,” end {ncome., Initially,
project st/ ff were pxtnattly_tntoxoatod in the development of a
simple deecriptive profile of dieebled women end gttli. and -
secondarily in Lne strength of eny correletions which might be
discovered batween the educetional etetus veriables and the other
identifying cheracteristice mentioned ebove. Thie Bxecutive
Summary briefly desctit2e, ih génersl terms end with reletively
1ittle emphasie on technicel detail, how this sutvey wes conduct-
ed and vhat some of ite findnge ere. -
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. J1. DA®A m RETRODS
A. Questiocasaize Design '
61von the intent 5{ project staff to conduct a nationwide
suzrvey covéiing @ broad array of disability types, age groups,

"7 and ethnic backgrounds, staff and research conanl;nntl deternined

that a broadly disseminated written questionnaire which respon-
dents could complete indepenient of staff supervision would be
the most effective and appropriate means of gathering the requi-
site information. A single sheet, !onr-pago‘toldont form was
designed, with an onior page containing a return postage imprint
and project mailing address. The interior of the gorm contained
lll/thlttonnllro items in large print (to aid vision-impaired
x,‘pondontl). arsanged to pofult direct-entzy coding by date
ﬁfoco-logp. 70 further aid communication with {elpondontl.
#/bxllllod and tape-tecorded versions of ;ho questionnaice were
developed, o8 well as txéholgttoau into Spanish and Chinese.
The survey instrument requested either checked or vrlgto
xolpongol'to the following items, in the }ollovlnq ord

1. whether the questionnaire was being complet the dis-:

abled respondent or on her or his behalf (
guardian, or caretaker); A

P

2. the nature of the respondent's dlnabtllty or disabilities
{physical, learning, visual, speech, emotional, hearing,
mental retacrdation, health or *hidden’); '

3. age at onset of the disabling condition;

4, self-evaluation of the degree to which the respondent's
disability affects major 1life activitioes;

5. year of birth;

6. ethnic group identification (American Indian, Asian or Paci-~
fic Islander, Hispanic, Caucasian, Black, or other)s

7. .educational placement and mode of instruction in grades K-3,

82
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9. 4-8, 9-12, vocationa} training, college, and graduate school
(placement and mode choices baing full=time regular cClasses
in regular school, full-time specisl classes in regular
school, special day school, live-in institution, hospital
school, home tutors, or no schooling)s

9. highest 9!.0; completed;

10. nature an} estent of vocational training, if any;

11. ptincipal work now (student, unpaid homemaker, unemployed,
velunteer, full-time paid job, part-time paid job, retired,
or other); and

12. money income from working, exclusive of public bonefits.

These same items were designad into questionnaire format for
three different groups of respondents: (1) disabled women and
girls generally, (2) disabled men and boys generally, and (J)
hearing-impaired persons of both sexes who ara trained in

patterned communication. Staff and consultants decided to per-

sonalize questionnaire formats to this extent in the hope that it
would encourage & higher response rate than might be obtained
otherwise. Men and boys weis included in the survey for the
purposes of comparative evaluation of the experiences of both

sexes, conttolling for certain variables,

B. Dissemination and Retur-.

Anuther principal soal of the Disabled Women's Bducation
Ptoject in addition to information glthct1n§ wvas the development
of a network of organisations of disabled persons throughout the
United States, for the purpose of sharing information generated
by the project and also for sharing lttngeciuo developed b§

vatious groups for the achievement of educational equity for

disabled women and girls. Project staff set about this network

development process by establishing regional outzeach sites in
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the northeastexn, aouthooltern._southwostarn and midwestern Unit-
ed States, through contrarting for outreach services with an
existing well-established self-help services organization in
each of those regions. Each regional contractor then assumed
responaibility for questionnaite distribution to organizations of
disabled persons and to disabled individuals in their konpoctxvo
regions. Additional outreach contracts were signed with organi-
sations hating particular oxportig;'in contacting disabled minor-
ity and bhearing-impaired individuals, who are frequently under-
represented in guch surveys,

Based on regional outreach center gtaff estimates of the
number of disabled individuals to whom they c&uld deliverx quos}
tionnaires, project staff had printed and shipped to the regional
outreach aites & total of approximately 1%0,000 questionnaires.
The regional centers then divided and snipped these qu&stion-
naires to each of the local organisations of disabled persons
with which they were in contact, the number of questionnaires
shipped based roughly on the size of the membership of each
recipient organization. fThe local organizations then assumed
responsibility for distributing the survey instrument tc their
members, Quest&onn;&tes were distributed to the regional out-
reach centers beginning in April of 1981, and were received by
project staff for data processing purposes until December of that
year. Within this period, a total of 8,153 completed question-
naires were returned; they were sequentially numbered in the

order of their receipt for future identification.
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111. CHARACTSRISTICS OF RESPONDENTS
A. Draving the Bample

As they sonitored the content of returned questionnaires,
project staff and redearch consultants soon realized that, des-
pite outreach efforts to the contrary, cértain groups vere vastly
over-represented in the respondent population, and other groups
vere correspondingly almost absent, relative to their numbers in
the national disabled population. Por example, about 75% of
roopondonio were vomen, well over 90¢ vere white, and nearly a
. third vere hearing-impaired,

Project researchers knew from the outset that it would never
be possible to portray their survey results as broadly represen-
tative of the entire national disabled population. Instrument
dissemination was through organisational affiliation and respon-
dents were self-selected, unlike government surveys such as the
Censuses and the NCHS Health Interview Survey, in which respon-
dents are selected at random, the sespondent population is bal-
anced gecgraphically, and intervievers can standardise ronppndont
answers. Nevertheless, staff researchers felt that survey re-
sults would be of greater relevance in addressing national policy
needs if a reasonable and vell~defined, if only partial, rela-
tionship could be made apparent between the data provided in the
DREDP survey and the national disabled population.

Researchers therefore decided to drav a skratified sanple
from the 8,000 questionnaires returned--a sample which would be
more nearly representative of the total national disabled popula-

tion in terms of gender, ethnic characteristics, and nature of

Qo
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disability than was the reapondent population as a whole.

Since responsible stratified sampling depends on the ability
to quaﬁit!y the atrattttcatto; varisbles in relative terns,d e
was tirst necessary to put together a co-foatto profile of the

national disabled population. Prom a vatiety of sources, re-

’;::rche:n compiled the following desctiption of this population,

using the definition of disability set fotth in federal civil
rights legislation.$

1. Profiling the Rational Disabled Population.

8. Disability and Gender. The 1979 Supplement to the
National Center for Health Statistics’ Health Interview Survey
found that females are more 1ikely than males to develop a chron-
tc medical condition (which may or may not be cured) resulting in
some limitation of activity, but that males are much more 1ikely
to have some permanent phyaical impajrment. 1In terms of either
a chronic medicel condition or a physical impairment causing a
work disability, the 1978 Survey of Disability and work® found
that among the working-age (16-64) population, 168 of the men and
16.3% of the women were vork-disabled, Viewing the vork-disabled
population as a whole, then, the relationship is 538 fcnalg;to
47% nmale. For reasons explained below, the stratified alnpquwas
drawn with an eye towards adjusting the 3:1 female/male rqtio in
the respondent population downward toward the $3:147 relgtibnchip
discovered in the Work Disability Sutvey. _

b. Bthnicity. ftThe Survey of Disability and Work aiso
found racial and ethnic minority qroupg/to he over-represented in

the work-disabled population, wht)qxﬂiack people comprise 118 of

v
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the national workforce, they represent 14% of the work~diaabled
population. Likewiaas, Hiapanic-origin individuala acocount for
4.3% of the woikforce, but 5.35% of the vork-diasbled.’ Thua, in
drawing the atratified sample, reasarchers sought racial/eth: ic
minority tepreaentation in that aample at a level slightly ox~
ceeding 208 (as no governmsent data were avajlable on work-diaabi-
1ity ratea among other minority populations, their representation
rate in the work-dissbled pc pulation was simply extrapolated from

\\\\ their representation in the overall national population).
) " ¢. Bature of Diaability. Reaecarchera were avare that
the hearing-impaired were vastly over~represented in the reapon-
dent pupulation (nearly 33%), so # final step preparatory to

drawing the 00-}1. waa aome Asaesament of the prevalence of

varioua disabilities in the national diaabled population. At
this point, diaabilities wete broadly cctogoxiggd as to whether
they were health/phsicel,mental, or both. )
/ " ({1). Bealth-disabled and Physically Iapaired.
3 Accoidlnq to the 1977 NCHS Health Interview Sulvey guppleaent,
.pptoxtn.toly 10.9¢ of the total U.5. population--about 24.5

-

sillion poxconc-~had either a chronic medical conditioch oF other
physicel llpaltuont "which cauaed a aignificant limitation of one

or more major life uetlvttlon.‘ Of thaae, approsimately 5.5
sillion are hearing-impaired.

(2) mentally Retarded. Using figures aupplied by
state governments in 1976 as to the number of mentally retarded
reaidenta eligihle for government servicea under the federal

Developmental Dissbilities Act (Aupta note 3), it waa eatimated
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that the natlénal .oﬁtclly retarded population totalled approxi-
! mately 5.7 aillion p.rlona.’

{3) Wentally x11. Although National Institute of
Mental Health statistics indicate that approximately 6.6 million
'u.p. citizens may be classified as mentally i1l (as measured by
inpatient and outpatient censuses in mental hospitals and commun-
ity care taclllttes).1° the DREDF study's primary focus was on
educational placement and expérience, and therefore included from
the mentally 111 population -only those respondents who had been
classified by educational service providers as onptlonally disabled.

d. The Profile. Prom the sources cited above, a compos-
ite' profile of the nation's disabled popul;tlon began to emerge,
for use in estimating the relative gise of cells to be filled
when drawing the stratified gsanmple fOt.thO ﬁnanr survey's data

analysis, Table l, below, summacrizes this profile by nature of

disability.
Table 1.
Nationai Disabled Population by Nature of Disability
Matuze of Dimability Mupber (x308) 1 of Total
Physical/Health 24.5 66.6
Mental Retardstion 5.7 15.4
Mentally I11 6.6 18.0
Total 36.8 100.0

Regarding gender ratio, the work-disabled population is 53%
female, 47% male; and just over 208 of that population is com-
pPrised of members of racial/ethnic minority groups. Approxi-

mately 158 of the disabled population (5.% of 36.8 million) is
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made up of buunq-hpnud POLsons.
2. buvlng and nooontug the Sample.
a. Age Pacameters. In addtuon to draving a lnplo popula~

. tion whose agyregate identifying chanceorhucl would bear mo_\

resemblance to those of the nationsl disabled population de= ™
scribed above, project zesearchers almo decided to iapose age
1imitations on cases chomen. Since one of the primary functions
of this research vas to study t.lltiio_nlbtpl betwveen disability
and educstional esperience, in duvﬁig the sample resasrchers
chose On.y those respondents who had become disabled prior to the
age ¢f 5, and who vere 22 years of age or 0ldec at the time they
completed the questionnaire. Thus, the sample population vas
comprised entirely of respondents who wvere disabled throughout
their period of enrollment in educational institutions, and who
had in most coses completed their education by the time they
tesponded to the survey. It was the judgment of the research
staff that the nature and strength of disability/educational
experience relationshipe could be most accurately delineated

among this group.

b. Data Processing. Once the strstified sample had been
drawn from the 8,000 forms returned, the questionnaites vere
coded and entered and the computations performed by congsultants
at the Computer Center of the University of California, Berkeley.
Processing was done on the ctqtor'n IBN 4341, with descriptive

. stutistics and urosstabulations generated using the Statistical

Package for the Bocial Bciences (B8PSs).




111. CHARACTERISTICS OF RESPONDENTS

A Mo
The age distribution of respondents is shown in Tadble 3,

below. The relative youth of the ssmple is demonstrsted by the
fact that about 7358 of respondents sre under 40 yesrs of age-~

this ir a sample population including no respondents less than 22

years old,
Table 2. ‘

Age of Respondents !

Range Absolute AMjusted
Prequency Preguency (ih §)

22-31 666 . : L

32-41 ; 450 . 30

42-81 199 13

$3-61 . § 4 . 8

62-71 51 3

72 & over T 13 1

8. L 3
. _ Table 3, (p.l2a) mucot:'ftotu of 1,490 respondents in
the sa:xle populstion, consisting of 693 women (60%) and 396 men
(408). This relstionship is within 7 percentage points of the
gender rstio of the national work-disabled populstion, with this
survey sample containing . slightly higher proportion of vomen
than the national populstion. '

C. Racfal/Bthaic Idantification
As noted earlier, respondenta wvere ssked to select one of
six racial/ethnic groups for the purpose of self-identification.
Table 4' {p. 12t} shows the responses to this questionaire itenm.
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About 188 of the sample population is non-white, compared with
approximately 208 of the national disabled population. IR con=
trast with that group, however, black respondents comprise only
6% of the survey sample population, as opposed to 14% of the
national disabled populatton. Hispanics comprise 5.3% of the
national disabled population, aﬁd $.1% of the DREDP survey sample
population. Also of ;ﬁtoront s- the fact that while the overall
sample population géndor balancb is 403 male, 60V female, pOIR
than 698 of toupoﬂdontu in oach non-white ethnic groups vere
women, while lltghtly under 60 df vhite respondents were women.
{The gender rg;gb of the black work-disabled population national-
ly is not ip‘a cord with this ttyﬁtnq.) Por instance, 77.6% of
black respondents were woken, ybd 22.4% vere men (Table ¢, cell
tier ¥ 13. 2), Por most o#&or groups, however, the gender

7

ratto was Aithin 2 or 3 perc#&tago points of the entire sample

—

Pul atish. \
NS

/ D. Nature andéSOVQttty of btoabtltty.

1. Type of Disability. Respondents were aeked to choose
among 8 categories of disabling conditions in describing the
nature of their disanility. Approximately 68% of the sample
population (1,013 persons) listed one condition, while 20% (301
petsons) listed two, and 128 (174 persons) listed three. Table 3
(pp. 13a,b) shows the first or Principal disablity listed by all
respondenta. It indicates that about $2% of respondents are
physicelly disabled (exclusive of the vtsion and hescingimpaiz-
ed), that close to 10% are vision Snanred. and juai over 23% are

hearing impaired. Thus, about 85% of the sample population lists

J1
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1
& physical or health condition as a primary disability, in con-
trast vith approximately. 67y og the national disabled population
(Table 1, line 1),

2. Ago at onset. Table 6 indicates that over 80% of ze-
spondents in the sample vere disabled by age 1, and that 708 were
disabled at birth,

3. Btfect on Bveryday Life. Respondents were asked to
indicate whether their disability affected the activities of
their everyday life *not ‘at all,® *a little," *quite a bit," or
“in every way.®” B8y this means, clients lalf-ldontlfleq as to the
relative severity of their disabling condition. Table 6 (p. 14a)
lists these reaponses, Relative to their tepresentation in the
survey sample population, slightly more men than women indicated
that their disability affected them *not at 011;' and allghtlx
abto vomen than men indicated that their disability affected
everyday activities *in every vay.'. However, this deviation is
slight enough (about 38) that for the purposes of this survey the
male and female respondents were on average considered to have
comparable levele of severity of disability.

7/
8. Bducational Status and Bxperience

‘1. Mainstreaming. An issue of over-riding concern to
educational policy makers, educators, the parents of disabled
children, and disabled students themselves is the degree to which
these students ere afforded the opportunity to be educated with
their non-disabled peers in conventional classroom settings,
Just as equal rights advocates for racial and ethnic minorities '

knev that the public schoolrooa is where equal opportunity and
' 4
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meaningful social integration begin, somtoo have disability
rights advocates sought integrated educational settings for dis-
abled children as an important means of assuring thes access to
the social and economic mainstream of American .loctcty.

The most explicit faderal statemant of this goal is in the
Bdocation for All Handicapped Children ;-\Act of 1975, which pro-
vides for the public education of disabled children with non-
disabled children to the maximum feasible extent,-in the environ-
aent least restrictive of the disabled student's al:utttnl. Some
school districts had already adopted this policy prior to passage
of the 1975 statute, while others made a practice of uqr‘o-g;{mg
All physically and mantally disabled students into totally separe

, ate Iacuieu. allowing no contact with the non-disabléd student

populatiofi.

8ince the act was not fully implamented until 19787 by
which time all respondents to this survey were 19 years of age or
older, few if any respondents were educated under provisions of
the a."ct. Howvever, as noted above, many respondents were educated
in fully or partially integrated ut:mgl ti.e., with non-disab~
led otudo.ntl in conventional classioom settings) simply as a
matter of locsal school district pou::y. Tables 7, 8, and 9 show
tresponses to the questionnaire items ‘mqutrtng about Muut19n01
placeaent during elementary and secondary school.

Table 7 indicates that 1,171 of 1."1‘90 respondents (798 of
the sample population) received some kind Qt education during the
age range of attendance in grades k-3, and that of those who were
educated then, nearly half (46.5%) wefe tull-u?o students with

non-disabled peers in conventionsl élnnoou. settings. About

0o
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that same percentsge vere gogregsted into full-time special cles-
ses in conventional school settings, into lp'ocul dsy schdols, or
into residentisl institutiohs (Teble 7, varisble tiers 3.4, and
3, row totsls, added). s .

At the grede -8 renge, the totll number of students receiv-
tnq some form of educstion rose to 1,221 respondents (as depicted
'tn Teble 8, column totsl lines thu ‘represents 824 of the semple
populstion). About the ssme percentsge of students vere (ullf
*sainstresmed®--edycsted full-time with non-disabled students--ss
in grades K-3 (Table’ 8, nrublg tier 1, rov totalj compare with
Table 7, variable tier 1),

‘ By grsdes 9-12, 1,232 respondents (838 of the ssaple populs-
tion) were receiving some education,” but the percentdge of these
"tudegtl being fuliy msinstresmed hed risen to over 608 (Table 9,
variable tier 1, row totsl). Thus, it would appear that [ss Lhese
respgndents grew older there was s grasdusl tendency towsrd nnov‘
ing then from more segregated settings and fully integrating them
into conventional clsssroom situations with non-disabled students.
About 208 of respondents (303 of 1,490) sttended vocational
school, ss’depicted in Teble 10. Of these, 468 were in inte-
grated settings, 15¢ were institutionalized, snd the remainder
vere in other specialiized settings. .

2. fiighest Grasde Completed. Tsble 11 shows the highest
grade completed by all resporidents in the ssmple population. A
teview of the sdjusted and cumulstive frequency columns reveals
that (a) about 408 of respondents received a high achool educs-

tion or less (Table 11, code 1ine 14, cunulative frequency col-

\
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umn); (b} 168 wtatted college but didn't finish; (c) 208 eatned a *.

bachelor's degree; (e) 150 a maeter's; and (f) 4t & docteorete. .

’ \ Relative to the national population, the sample population

in the DREDP suz;ny is a wall-educated grzoup. In 196G, among all
peraons 25 yoau' of age or older in the United States, (a) 6oy of

this populatiop had a high school oducaéton 1 loan._(b) 158 P

started cbl‘uqc but didn't £inish, apd (c) 17¢ had a bachelos's
degree or nore formal education.ll The national median school
years completed was 12.5, as contrasted with 16.1 in the DREDP

survey sample.

3. Bighest Grade Completed, by Gender. Table 12° (below)
shows the Percentage of all male and all female respondents °
receiving various levels of education. The most striking feature
of this table is the disparity between disabled men end women
attaining graduate degrees beybnd the Master's. The percentage
of male nespondents in this category is more than three tizmes

that of the female respondents.

.
1

3

Table 12.

fiighest Grade leted, by Gender (in%)
High School of less 38 a
started college,

didn't finsih 22 20
BA : s 19 21
MA 14 16
Ph.D. 7 ot 2,
TOTAL 100 100 .

rd -

@




. i r. main work :w .
. Eognouunto with the ro}attvoly longer pertodl’o! u-'c
spent in’school ‘by male respondents to this ltrny (noted above),
answers to the questionnaire item on respondén~s’ main work now
\Table 13) {ndicates that. 26 of the men are still students,

vhile 134 of the women are. The unamployment rate (those

" actively seaking but not obtaining work) is almost identical for

both nzu--.jult over 11%, Nearly hal.! the sanmple popuuuon vas
fully employed, but the men are ovor-npnuntod in this category
relative to their uaplo population ltu: 46% of the men und 4%
of the women lutvoyod have zulx-et-o paid jobs (variable tier 3).
A8 with the non-dinbled natunn population, this situation ig

,reversed in the part-time employment category; 14.5% of the women

and 10s of the’non have part-time paid jobs.

. cb Income Prom Uorung
Given the relatively *'tgh levels of education obtained by both
wvonen and men in the punr lurvoy -and the employment rates in
both groups, income levels in tho sample level verge on’ the

appalling (see Table 14). Almost 4sw of this population earns

less than $2,500 per year (this figure is exclusive of cash and

non-cash public bsnefits), tﬁ'cludtnq'-d'n of the women and 42% of
the men. In each of the income categories from $2,3500 to 413,000

there i{s a higher percentage of feiiale respondents; and then,

paralleling the national working popuiation overall, the parcen- .

tage of malé respondents earning over $15,000 is euct.l'y double
that of the women (varG‘gle tier 4, line 3). ‘

.
.
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IV, DISABILITY AND EDUCATIONAL ATTAIENEWT "
c A. Nethod !

Subsequént to Aoscttbinq the sample population came the more
complex task of searching fot"and asscaainq_the’siqniticance of
relationships among the variables described in the previous sec-
tion of this report. Several standard methods of multi-variate
analysis were applied to the sample popufation data base, the
findings of which are more appropriately included in an extended
technical report on the DREDF survey, rather than in the non-
technical executive suamary which -this report is intended‘to be.
Conlequcﬁily. this concluding section describes only the proce-
Hdure follovod and results obtained in deriving what project data
lﬂilyata consider to be the single most signficant finding of

';this tenoatch--coﬁc.tninq the relationship between degree of

mainstreaming, severity of digability, and level of educational
attainment.

The first step in this particular procedure vas to éonVQt:
the values of responses to the questionnaire item on educational
placement in grades X=3, 4-8, and 9-12 into a single degzras of
mainstzeaping varisble. This was done by simply counting the
number of timc; respondents indicated full-time placement in
conventibnal, classroom settings with non-disabled peers. Thus,
an individual who was fully mainstreamed in all three grade
ranges was assigned a value of 3. 1If a respondent was
mainstreamed in two grade rangea (e.9., 4-8 and 9-12, but not K~
3), the value would be 2, etc.

Table 15 (p.19a) depicts the dilttiﬁution of respondents

¢ T
P—a
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according to this value scale. It shows that about 40V of fenale
and 43% of male respondents were never mainstreamed; and that-
about. equgl percentages of wémen and men wvere mainstreamed in one
grade range (ca. 208), in tvo grade ranges (ca. 10W), and
throughout, grades X-12 (abqut 208 of, the sample population).

Once these values had been obtained, the next step vas to
_undonan' a tvo-way analysis of variance using degias of main:
sixeaning and sffect of disability on sveryday life as indepen-

dent variables, and highest grads completed as a 4~rendent var- )
isble. A tvo-vay interaction was found between the tvo indepen-
dent variables. This means that degree of mainstreaming and
effect of disability on everyday l1ife have a joint effect on
"highest grade conpletod. The Newman-Xeuls post hoc pxocodurolz
-;en used to explore tht. interaction. gho procedure looks at the
peans in all the .cells, and deternines which ones are, by -
statistical criteria, significantly different fron eachother.
Once we know this, we ean.-auoilonso of the relationship between
the ?G!‘lhl.l. .
B. Results

The outcome of this procedure is depicted in Table 16 (p.
19b). To make sense of this admittedly confusing array of data,
remenber that (1) the vcrtlcal scale (value tiers 9 through 3)
regresents degres of saipatreaming) (2) the horisontal axis
(value columps 2. 3, and &) represent affsct on averyday Aifss
and that the top number in each of the twelve cells is the
average, or mean, number of years of schooling completed by

t
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respondents in that cell. Cells have also been rank-ordered in
descending ordef by.averagi number of years of schooling com~
pleted. The circled number in the upper lgft-hand corner of cach
cell represents the cell’'s location in that order. _

AS an eiamyle of how to interpret these data, consider the
middle cell in the bottom row of the table. Its p}acomnt'ln the
table indicates that this cell is comprised of respondents who
were mainstreamed throughout grades K-12 {vertical axis valudsl).
and whose everyday lives are affected *quite a bit" by their
disabjlities (horizontal axis value 3), The top‘;;hbet in the

Ja.lo. indicates the average number of yeau'c;f;n‘cho'buag ’
completed by the respondents in this cell. The cirgled nunbo;.

1, shows that tespondents in this cell on average completed moge
yeara of schooling than respondents in any othor/cell in the
table. The second number down in the coll. 134, 1ndtcato¢ the
population size of the cell; while the bottom number, 3.01, is a
measure of- how far the number of years of schooling completed by
each respondent in the cell deviates from the average d;picted at
the top of the cell. Compared to other cells, the standard
deviation in cell #1 is relatively low, indicating that there

were not a great many values either much higher ox much lower
than 18.10.

cOnversély, teview the contents of cell ¢12, in the upper
tight-had corner of the table, Respondents in this cell report
‘that their disability atfects'tho;t everyday lives in every wvay,
and they received no education in a conventional setting with

non-diasbled peers (i.e., were never mainstreamed). Understand-

ably, tespondents in this cell on average complatad fewer years




1
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i

of schooling than any others in/the sample population.

However, th‘e most striking feature of Table 16 is not its
utnmaz tather, it is the arrangement of valun in the cells
botwoen thepe eutrouon. Note, for 1nntanco. tho strong,
constst.n: correlation between dedree of mainatreaming and

highest grade completed:throughout the table: cells ), 2, and 3

are al) popuvlated by respondents who vere mainstreamed throughout
tﬁet: el mentary and secondary education. ri... three groups
inciude mildly, moderately, and n;vorqu disabled persons: the
two charadteristics shared by these three groups are that they
were all fully mainstreamed throughout qradeichool and on average
they attained higher levels of education than respondents in ihe \
other nine coxin of the table, Likewise, the tier comprised of '
cells ¢, 5, and 6 contains mildy, moderately, and severely \.f
disabled respondents; the two features they have in common are \\K\
lhat they: were all mainstreamed for two-thirds of their primary '
and secondary educatjon and that on average they achieved higher
levels of “education than respondents !ho vere mainstreamed for

only one 'third of that time or not at all.

This relationship betwveen degree of painstreaning and !
highest grade completed maintains a strong linearity when
controlllnq for severity of disability. C§nsid¢r, for example,
the cells in the left-hand coluan of the table, Which are all
popuxated by respondents reporting that theic disability affected CoTT
their evé:yday lives "only a little”. Those who were gully
mainstréamed throughout their pre-collegiate oducation (cell 2)

®
sttained on average nearly 18 years of oducnt;on tgraduate ——
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school), while thoss with pr#grelltvolyllell history of -
mainstreamed educational placement attained progressively lower
levels of education (cells 5, 8, and 10, sespectively). The same
holds true for the respondents in the right-hand column of Table
16, who as a group are the most severely disabled individuals in
the sample population. Again, ;1th tenarkable consistency, those
severely disabled respondents who weére most fully mainstreamed
have uniformly demonstrated higher levels of educational

achievement (cells 3, 6, 11, and 12, respectively),

’

* * [ RJ .

In summary, the results in raSle 16 provide the strongest
evidence now available that, controlling for the severity of a
disabled woman or man's dtsabllnglcondttton. the earlier and mose
fully guch individuals are integrated into conventional classroom
settings with non-disabled peers, the higher they wiil go in
terms of level of education completed. The rssults of this
research therefore tend to confirm the wisdom and the effective-
ness of the mainstreaming policy embodied in the Education for
All Handicapped Children Act, insofar as that policy is intended
to ensure equal educational opportunity for disabled children.
Civen the significance of this research finding and its implica-
tions for future policy implementation, we (the research staff)
urge additional research by other investigators for the purpose

of turther studying the nature of the relationsip we have found.

~
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20 U.5.C.°3341-3348.
15 Pedy Reg. 22730 (4/3/80).

As set forth in L. Kish, Suxvay Sanpling mw and R,
Babbie, Zhe practice af Social Asasprch (1979).

Including the 1973 Rehabilitation Act as amended; ¢
Bducation for Al)l Bandice Childrun Act of 1915: and
the Developmental Disabilities Act.

National Center for Beslth Statistics, U.S. Department of
Sealth and Human Services,

Cursent Batimatea f£zom the
Hational Sealth W Suxway: Dnited Skates. 1$2A,
Sezies 10, Wo. 336 (198)).

Data summarised in)Bucéau of the Census, U.8, boputnnt of
Commerce, Statistical Abstract af the United States (1024 ed.
1981) at 3”. ’“‘. '00 855,

1d. st columns 1 and 2.

Supia note & at 3.

State statistics for the mentally retarded are reprinted in
office for Bandicapped Individuale, U.8. Department of
Health, Bducatioh and Welfare, Digest of &8

(1979) at 12, Table 3.” : .

Reprinted in the statistical Abatract aupsa note 6, at 116,
Table Ko, 186.

g:ut;;; Wﬂ Abgtract, mn note 6, at 141, Table

R. Rirk, Exparinental Design: Progedurss sha Mnl
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Mr. Haves. Ms. Jensen.

STATEMENT OF PATRICIA A, JENSEN, EXECUTIVE DIRECTOR-
DESIGNATE, NATIONAL ADVISORY COUNCIL ON WOMEN'S EDU.
CATIONAL PROGRAMS, APPEARING ON BEHALF OF MARCILYN "
LEIER, CHAIRMAN, NATIONAL ADVISORY COUNCIL ON
WOMEN'S EDUCATIONAL PROGRAMS :

Ms. JenseN. Mr. Chairman and members of the subcommittee, I
am Patricia Jensen, the executive director-desiglixate of the Nation-
al Advisory Council on Women’s Educational Programs. I am de-
lighted to have this opportunity to speak with you about our
mutual concern-—educational equity for women. :

The chairman of the council, Marcilyn Leier of Roseville, MN,
had hoped to be here this morning to speak with you. However, she
has been called back to Minnesota and asked me to read her state-
ment for you. The following is that statement. ,

The National Advisory Council on Women's Educational Pro-
grams is a 19-member council, 17 of whom are nominated by the
President and confirmed-by the Senate. Qur ex-officio members are
the Director of the Women's Bureau of the U.S. Department of
k{tbl?r and the staff director qf the U.S. Commission on Civil

ights. . '

The Council works through its three standing committees—civil
rights; Federal policies, practices and programs; and Women's Edu-
cational Equity Act.

Beginning with the first council appointed in May 1975, members
. have had extensive experience in education and women'’s concerns.
In fiscal year 1983, the council initiated its ambassadorship project
which produced a videotape entitled, “Countdown to Success.”’ This
videotape is used to inform the public, educational administrators
and students of the unlimited career choices available to them
under existing legislation. “Countdown to Success” features Dr.
Sally Ride and other successful women in the fields of mathemat-
ics, science and sports to encourage women and girls to pursue
these disciplines. .

Also during fiscal year 1983, council members made several visits
to WEEA grant projects. Several excellent projects surfaced. I
would like to highlight a few of them for you this morning, the
first one being Gallaudet College in Washington, DC. This project
tocuses on the need to provide broader occupational options to
adult deaf women. Deaf women are still concentrated in a relative-
ly narrow range of occupations, are underemployed relative to edu-
cational level and suffer in comparison to both hearing women and
deaf tmen in terms of occupational attainment.

This project developed and disseminated occupational choice
training materials for use with school and vocational rehabilitation
counselors, These materials provided an awareness of the occupa-
tional needs of deaf women.

Anather project that we felt was quite outstanding was one from
Ggorgetown University, Washington, DC. George Washington Uni-
versity developed a model program of interinstitutional collabora-
tion-in order to prepare underemployed women for professional ad-
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vancement. A local school district here in Washington, a communi-
’t‘! college and the university worked together to arrange schedules.

hey also arranged release time for practice teaching. University
professors taught in community college classrooms offering classes
in the evenings and on the weekends.

As a result, 20 minority women graduated with certification for
both elementary and special education teaching. This highly repli-
cable model is described in detail in a how to workbook called,

- Equit rough Access, and is available from the George Washing- - -

ton University.

The final project that I would like to highlight for you this morn-
ing is the one that Mr..Robert Funk has described to you. We, too,
feel that his project is a model project. It is the disability rights
education and defense fund disabled women education equity
project from Berkeley, CA. This 3-year grant went to the disabled
women's" equity project to improve counseling programs for dis-
abled girls'and young women. This grant developed curricula and
approaches to training disabled women in civil rights, education
- and career gppuitunities. :

The project conducted a series of conferences for disabled women,
aged 16 through 25, focusing on edication and work issues. A role .
model book that you now have called No More Stares was produced
and has been enthusiastically received by educators around the
country.

Further significant private sector involvement and partnerships
haye been developed through community interest in support of this
project. v '

As you can see, over the years, WEEA has produced a quantity
of exemplary models and products, such as those I have mentioned
this morning to assist in promoting sex equity. It is time for these
models to be replicated and products to be utilized by educational
institutions and private groups. :

The major weakness of the WEEA line of products, as has been
noted by classroom teachers, administrators, demonstration site di-
rectors, annual WEEA * project director conference ‘participants,
former and current council members alike, is that there are too
few materials available for preschool and elementary school use.

Additionally, those on the market are often not readily adaptable
to classroom use. As a result, if WEEA is reauthorized, the Council
recommends the following: That Congress amend the current stat-
ute to allow local and State education agencies to receive funds for
developing practical materials by triggering tier II of the Women’s
Fducational Equity Act at one-half of the WEEA appropriation.

This would allow classroom teachers and local communities,
those who best know elementary school needs, to develop usable
materials. In addition, the Council recommends that grants be
more equitably distributed on a geographic basis, as already re-
quired by statute. .

(‘urrently, three major areas receive the bulk of grant awards
each year. To sum up, today a variety of materials exist to aid and
influence educational opportunity for womer and girls. However,
the C'ouncil feels that there is still a deficicncy in completing the
intent of the Women's Educational Equity Act. That is the lack of
funding for tier 11, which would provide assistance to local educa-
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tion agencies in lmplementmg title IX. That is why we have recom-
mended to you this morning that if you reauthorize WE A half of
any appropriation be allocated for tier 11

Thank you so much for allowing me to appear before you this
morning.

Mr. Haves. | thank the both of you.

Just let me advise you that the House is in session at this time
and we may have to be interrupted to go vote because we are deal-
ing with the important matter of a budget, which has relationship
to the issues which you are bringing out here. So I would like to

. - suggest that instead of readmg the whole statement, if the next
“. witness could just sulmmarize it, to some extent or highlight it, to

some extent, we may be -gble to conclude thm phase of the hearmg'
without bemg interrupted.

Dr. Wolfe, go nght ahead.

Dr. WoLre. 1 won’t read the entire 30 pages.

Mr. Chaisman, 1 am Leslie Wolfe, director of the Project on
. Equal Education Rights. of, the NOW legal defense and education
fund. Until Septembef' 16>1983, 1 was director of the Women’s Edu-
cational Equity Act Ptogram, a, position which I had held since
August 1979 %

As you know, ["have prepared a lengthy statement which I have
submitted for the record, but I will summarize it as rapidly as I
can,

Mrd Haves. The complete statement will be entered into the
> record. | .

[Prepared statement of Dr. Leslie Wolfe follows:]
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PrePARRD STATEMENT O¥ D, Lesiuik R. WoLye, Direcron,. Prosgcr oN EQuaL Epuca-
TioN Rianrs.or THE NOW LgoaL Dxrensk aNp Epucation Funp

Good morning Cha:l.mn Perkins and members of .the
Subcommittee. I am Leslie R. Wolfe, Director of the Project
on Equal Bducation Rights (PBSI!) of -the NOW Legal Defense
‘and Bducation Pund. Until September 16, 1993 I was Director
of the wmn'o Bducational Bquity Act (WEBA) Program, a
position which I had held sinde August of 1979. b
believe thh Committee is aware of the circumstances of my
umlvuun'q departure from the Department -of Education; é' ‘copy
of my earlier statement regarding the :corqaninuon of the .
ptﬁco of Blementary and Secondary Bducation, and ua relation-
bhip to uov Right attacks on the WEEA Proqtan during the
preceding tvo years, is attached to my testimony for inclusion
in the record of this hearing.
' " .1 am honored to appsar before you again, this t_:uue'as the

Director of one of the Nation's leading non-proﬂ.e organigations

; dovo.eed to educational equity for women and gixls.” I am pleased
to have the opportunity to present testimony to this Committee
in preparation for reauthorization of the Women's Bduca“f.ional
Bquity Act. I ho'pe that ny exparienge as Director of this
proqranl‘ during the most turbulent years in its short 1ife will

. offer some valuable insights that will ke of use to your !
deliberations. As is my custom, I have prepared a lengthy state-
ment which I would like to submit for the official record of

this hearing; at this time, I will summarize its major points.
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As Vice-Chair of the National Coalition for Women and
Girls 1n’vzduéauon.. 1 enthusiastically support Ehg recomeng\;a-
‘tions which our Chair, Barbara Stein, is p}'euntinq’o you
today. Purther, she i8 preaenting the report of the Coalition's -
Cttizem Council on Women's zducatiom which describes the
£indings of its caretullevaluauon_ot m-tundeQ‘projoctg; the
report, Catchtng"um A Review of the Women's tdgdaugﬁel Bquity
Act Program, describes several of thc'uupla:y programg
developed with WERA gupport and shows how and why,they have basen
e.‘.tective. ' ' ; . f

As a result of its extensive evaluation,of the WEEA Progranm,
the Citizens Council conolyded,that "ol"e'a;ly., the pomen's '
Educational Bquity Act has comr.i:bmd -significantly to progress
toward the national goal of 'a quality education tor women as

in view of the enormity -of the problems of sex bias in oduoa-'
tion -- that much more rminn to be done. The Pederal role ot
providing leadership in this long te$ effoxt remains as ctuc:lal
pauaq: of wha. The experience and the tools dgr:l.vgd from t@le
aight years of the WEBA program will sexve to.:hape a tpvtnod
statuie. designed to meet the current needs of the edu_caiional
system, our society, and especially the girls and wamen who
comprise & majority of our population.” ’ _ .
But you have all supported WEBA during ‘the pdt; saeveral

years; you are familiar vith‘itn accomplishments. why,' you might

won as .nen'.: e i+ ig equally clear -- and tuny undenundable.

today as when Congress held the 1973 bearinqn vhigh led to the :.
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anh,‘do we atill need this program? The obvious an-ueé is
the one provided by the Citizens Council report -- despite
WEEA's success, much remains to be dome to ensure true equality
of educational opportunity for women and girls; and WEEA is
the only [ederal program designed solely to provide programmatic

—— - - support for positive sfforts to ensure sex equity at every level

v

of education. B -

With a very tiny amount of money relative to the entire
federal education budge*, ghe WEEA Program conducts a remarkably
cost-affective operation. Its statutory mandate requires that
its funds be used only to support development, demonstration,
and dissemination of model equity programs and materials. Although
each program is developed in a particular scheol and community
and thus provides its bdnefits to a particular locality, its
purpose is not simply to improve the quaiity of education for
women and girls in that school or community. Rather, its purpose
is replication and dissemination. ’

The career development curriculum for rural high school
studen;s developed by Dartmouth College, for instance, can be
used in Alabama, New Mexico, and 1daho as well as in New Ham, shire.
The curriculum materials and teacher training guides on America's

Women of Color developed by the 8t. Paul Minnesota Public Schools

" can be used by teachera in elementary and secondary schools

throughout the country. The teacher training manuals developed
by Bducational Testing Service to help teachers identify sex
stereotyping and bias in classroom interactions, and to aeliminate
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it, can be used in pre-service and in-service training
programs for teachers in every school district and College
of zduc;tion.

A# you can imagine, @ could list dozens of others. Instead,
3 will attach a copy.of the WEEA Publishing Center's 1983 _
cata;oque..vhich describes these and more than 200 other WEEA
projacts that are available to the public; X offer these few
examples to point out that WEEA funds are not intended to provide
genaral. support for ongoing .chool‘proqran.} but rather are to
be used to create tools such as these and to make them available
to schools, '//

In fact, these materials and programs can be worth more than
cash to achool districts and colleges seeking pelp in implementing
equity programs for their students and faculties. It would
hardly be cost-affective to expect each of this Nation's 16,000
school districts and its hundreds of colleges and universities
to develop the same nev training and curriculum materials. Thaese
duvelopmental and dissemination acgivities can only be funded
through a federal program; it would be extravagent for each of
the states to duplicate these activities. Purther, only with
federal support can the products developed by WEEA grantees be
published and disseminated at cost -- thus ensuring their wids-
spread availability to parents, students, tegchers, administrators

and community activists in school districts and colleges across

the country.
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Purther, WEEA's mandate covers the entire educational system
and its policies and proooddto-. Its programs promote sduca-
tional equity at every level -- from preschool to adult educa-

tion ~- and develop a variety of mechanisms to achieve itl goals.
. Thus, in addition to funding projects that promote voluntary
compliaice with Title IX, WEEA also supports projects which
foster an awareness of equity needs among educational leaders and
show them how to implement, in practical ways, their cormitment
to equality and fairness. WEEA also supports a wide range of
projects that tackle deep-rooted barriers -- both attitudinal and
institutional ~»- which prevent even well-intentioned administrators
from conducting equitahle education programe. ‘

In its recent report, A ng Disadv. L.{
and Their Child ., the Commission on Civil Rights analyszed the
long term effects of sex stersotyped education: and training on
women's economic status, and concluded: .

When a woman's education has not adequately pr .gsared

her for employment, she and her children may be

destined to live in poverty.

According to the Bureau of Labor Statistics, 90 pe: unt of
today's girls will be employed outside the home for 25 to 435

years; 20 percent will be ronponoibloltor the survival of others

as sole heads of households and the remaining young women will, at .
minimum, share responsibility for their families with a husband ' ~
or will be self-supporting for most of their adult lives. The

education of today's girls will affect their ability to provide

for themselves and their families when they are tomorrow's women,

— hY
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S8ince 1980, WEBRA has been the only soﬁrca of federal funds
for projects that address double -- and ofton triple -- jeopardy
caused by discrimination, bias and stereotyping on the basis of
race and sex as well as disability and sex. Inatead oflfbcusing
on temporary, remedial afforts to "help” the victims of asuch
discrimination, WEBA has supported projects that seek to eliminate
institutional barriers facving women of color and disabled women. -~ —
WEEA has funded projects that seek to empower women to take control
of their own lives and to develop new strategies to combat dual
bias, stersotyping and discrimination. In tho.proceon, 1 believe
that WEEA has raised the consciousness of educators, admine
lstratorn. parents, and employers to the particular concerns of
racial and ethnic minority women and disabled women.

In fact, prior to 1980, you'could not find any programs or
activities focused specifically on the educational needs of
disabled womenxﬁbaoe-lino data on educational atiainnant and

career options did not oxint: Anﬁ disabled women and girls
continued to be educated for dependency and docility. 1In part
-becausa of WEBA's support for disability rights projects and
for curriculum and training materials on disability and sex bias,
thesa issues now have entered the public consciousness.

I hope you will indulge me if I say that this &f the achieve~
meﬁt of which I am most proud ~- that WEEA has been in the
vanguard of efforts to ensure educational equity for w&gen and

girls of color and disabled women and ¢irls. Women who suffer

126
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the “double whammy" of race/ethnicity or disability discrimina-
tion =~ coupled with sex diccrmﬁtion ~= are the members of
this society who are relegated to the bottom of ths economic
ladder. To the extent that they are denied an equal edufational
opportunity, they and their children are denied the opportunity

to lead economically productive livee and to reap the benefits
. .of - any. economic.recovery or .any American dream. _ .. . B
WEBA grantees have been leaders in the struggle to ensure
equality for women of 'color. The Orqn'niution of Chinese American 1
noiin. the Ohoyo Resource Center for Native American Women, the
Bay Area Bilingual Bducation r..ou\qno. the Blackfeet Community
College {a tribal college whose President is a woman), Asian
¥omen United, the Atlanta University Center, and many many others
have conducted unique and highly successful projects. These .
projects are described in the WEEA Annual Reports and aevora} are
evaluated in the Citi:z 18 Council report mentioned earlier.
WEBA grantees ;llno have been in the forefront of efforts to
address sex and disability bias and dilcrtminaeit;n. Robert Funk,
Director of the nationally-respected Disability Rights Education
and Defense Pund (DREDF), will present testimony today about DREDF's

invaluable work. Other grantees have developed career education

materials, preichool curriculum materials, and audiovisual pro§ucu
with WEE. support. These projects have broken ndw ground in
eliminating sex, race, and disability bias. '

In its eight years of life, WEEA has funded over 400 exemplary
programs. In fact, WEEA has been responsible for the initial

H
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funding of many of the country's most successful projects --
including, for example, the Math/Scisnce Network. WEBEA also has
shared responsibility for funding other projects -- such as the'\
American Association of 8chool Administrators' Project AWARE, -
which contiuue; to provide training and inspiration for women
seeking to rise in the ranks of achool administrators.

But .it would be impossible to uxpect that eight years of WEEA
could conbleto the work mandated by its gtatute == “"to provgde
educational equity for women in the United States.® Much remains
to be done. As attitudes change, as paronﬁl, teachers, adiin-
istrators and students becoms mors aware of the negative effects
of aex, race, and disability bias, as they begin to tnplgnant

new equity programs, the demand for new néteri@lo increases.
' In particular, we know that there is ‘a great need for more
teacher guides, textbooks, and audiovisual matsrials for use in
the classroom, especially at the middle school level. The
uation;l Women's History Week Project ~- also funded by WEBA -~
has uncovered a tremendous demand for more curriculum materials
on the historical contributions of women, particularly women of
color, in the United States and the world. Materials p:onotinq'
voluntary compliance with both the letter and the spirit of
Title IX are in demand, as are programs designed to assist educa~
tional leaders to ensure that hiring, promotion, and compensation
of teachers and administrators are conducted in a non-discriminatory

manner. In addition, many materials developed in the early
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years of WEEA are -- as ig the case with %ucauonul
materials -~ bacominy obsolets) these must be revised or
replaced with new products appropriate for the 1980a and 1990s.

Pinally, new iasues are Constantly emerging. For example,
WEEA funded many pioneering projects aimed at expanding the '
participation of youp‘q' women in mathematics and science courses
and ca;-oen. These programs laid the foundation for current
WEEA efforts to  ensure equitable access for girls to odmputer
education. In fiscal year 1983, for the first time, WEEA funded
eight projects on computer equity; once again, WEEA apparently is
the only program devor 1§ substantial resources to this emerging
issue, and its work has just begun in' the important new area of
computer equity.

why, then, does the Reagan Administration propose to ab'ounh
the Women's Educational Equity Act? .

Several reasons nave been provided by Administration officials

Administration states that WEEA has funded between $40 and $60

million dollars worth of materials, and that is enough. However,
even the President's own National Advisory Council on Women's'

Educational Programs (NACWEP) believes that more curriculum

materials for the classroom teacher need to be developed and that
gaps remain in WEEA's funding. The Council plans to conduct
hearings around the country -~ at substantial cost to the govern-

ment -~ in an attempt to determine what selected individuals believe

129
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the WERA program should be funding in the coming year;. TLeir
recommendaticns will be reporthd back to the Department within
the next year, I presume.
:m!‘ogd. although ehe aaaq.an-appoi.ntod RACWEP differs with
sducdtional equity wooatu and the Congress about the real

purpoee G. the Act, they so far have not stated that the WEBA
N

—-—-— - - -Program is-no-longer mesdsd. In fact, the Vice Chair of the

Wational Advisory Council beseeched Secretary Bell to include
funds for WEEA in the Mnuinistration's 1983 budget: In a letter
to the Secretary last December, she stated that: °I feel very ¢
strongly dut in the Administration's Mot this year the funding
for the Womens' Bqui.ty in Bducation Act under Title 9 tu.ol should
be continued and not 11isted at sero budqot as had been done in
pravious years." _ )

However, her reasons for mtnq this position were political
rather than substantive. And I quote: “Congress has always
reinstated the funding and I think it very important for the
President in his coomitment to equity for women in oducation to
be sending the right signals through his budget message. Since
these fund

P

programs,” (italics added). At least she agrees that the grants
and programs mgpgme'd by WERA are good enough that she wants
the AMministration to take credit for theal _

< The RACWEP vice Chair concludes her letter to Secretary Bell
with a message that I would also wish to convey: "while I
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recognize the great problem facing us in the form of the

Pederal Deficit, I still fesl this is a small amount of funding
with a significant messade attached to it," (italics added).

But .the Reagan Administration ignored this plea, continuing
to claim that WEEA has produced enough materialas, and that its
focus should bo ptimarilf on dissemination of these materials.
Yet, duting tha past two years, the Adminietration has made
pouut!ul offorta to prevent the publication of natetiall developed
by WEBA grantees. For example, in 1983, eight out of 10 projects
sqpnieeed to the Department’'s newly-established Publications
and Audiov.sual idviuory Conmittee (PAVAC) uute-rojected.'deopieo
the fagt that the Committee reviewed only brief forms describing
the projects and never evaluated the materials themselves.

The Committee rejected thege products -~ which already had
passed the rigorous peexr review Process established by éhe WEBA
Program through its Publication Center -- because they allegedly
l;cked *eggentiality,” "cost effectiveness," and “approptiate-
ness of materials to achieve stated goals.® I should note

that one of these eight projects was reviewed a second time

and approved a year later -- but only as a result of Coagres-
sional inquiry. If Mr. Conte had not expressed interest in

his conastituent's excellent matetiali,'x can assure you they
would not have been approved. In fiscal year .984, 17 new

products have been awaiting PAVAC approval. Thus, as a result
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of PAVAC's intervention, the WEEA Publishing Center's work
has ground td'a halt. In 1983, only three new products were
published -~ one which had been approved prior to establishment
of PAVAC and the two which PAVAC approved. HNo produm. have
“been published during the first half of fiscal year 1984., In
ny vi-v.' to fund the development of materials and then forbid
their publication and dissemination to thoss who nesd them is
the worst possible waste of the taxpayers' money. Yet it .un. is
questionable whether the Administration has ever truly intended to
publish and disseminate any WEEA-developed materials. In 1983, the
Department refused to issue the request for ptovl_Lula “(R¥P) for ,
the new contract to continue the WEEA publhhinﬁ function. The
WEEA Program had intended to conduct an open, ,i'auoml competi~
tion to establish a new publishing center, as required by
| procurement rules. But the draft RFP that ﬂ-’@ WEEA Program
submitted to the Assistant Secretary for nllﬁontary and Secondary
Bducation was simply held in his office for several months, until
all contracts office deadlines had been missed and the time had
run ocut for a compstitive process.
Unltas Mr. Conte had once again 1ntezéenod. the WEBEA
publishing Center would have been closed last September (1983)
and would not have been rep'lacod by anc’ther dis.unination
mechanism. Instead, because of Mr. Conte's concexn, the Depart-
ment reluctantly agreed to a one-year, non-campetitive extension .i

of the old contract to the Education, Development Center. To date,

+




expirss on Sept r 30, 1904. Are we to assume that eho WERA
Publishing Cen qvtu simply be permitted to expire nnd that
the 1984 funds ;7:.»«4 for its continuation will be M for .

the WEEA P ran reflects its lack of understanding or concern
!or the statutory undltu omm by Congress. The Mamin-
istration rmpeatedly statos that educationdl equity activities
currently pupported by WEEA can be carzied cut by the individual
states, uging their Chapter 2 (block grant) funds. HNot only '
does thig ignore the issue of cost~affectiveness, but Lt‘ also
ignores ection 561(a) of cln Omnibus Budget Reconciliation Act
(the Bdycation Conooudatton and Isprovement Act) of 1981, which
explici/tly excludes WEEA from the blook grant.

1n/ addition, all evidence currently available indicates
that gchools are not choouuq to .poad their limited Chapter 2
monigs on equity activities. For mlo. the American Associa-
tion/ of School Administrators (M) conducted a study of 2,300
school dhtuc_:u in 1983; only 3.7 'pormt spent money on
actiivities previously authorised under the Bmergency School Aid-

(ESAA), with an average expenditure of $871. only 4.7 .
pprcent spent money on desegreqation training and advisory
ervices authoriszed under Title IV of the Civil Rights Act, for

an average expenditure of a mers $94. rho report conciides that
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"ninety-four percent of the school districts surveyed are not
using Chapter II funds for doneqregat}on purposes. The lack -
of funds to promote equal educational opportunities for all
students is clear.® -

In the introduction to this report, the AASA atates its own
support for ettoytl to ensure “the reduction of papsrwork
burdens and the maximizing of local control.” But they also
realize ehathit the federal government is gerious about equal
educai:ional opportunity, it must maintain specific mandates to
ensure that money is spent and that proqnna‘ are i_.mplmnead.

I would suggest to you that all of the Administration's
reasons for terminating WEEA are simply rationalizations for its
real purpose -- to abolish strong federal support for educational
equity. for women and girls -: vhether it is through attacks on
Title IX or by elimination of the Women's Bducational Bquity Act.

At least the Administration is consistent. It has atempted
to abolish the WEEA Program since 1901, when Mr. Heatherly's
Heritage Poundation first reccamended it. I need not repeat the
lie.any of attaeks on the WEERA Program ~- from the Conservative

Caucus, Human Events, and Conservative Digest magazing, and the
former Deputy Undersecretary for Management in the Bducation

Department,” Charles -Heatherly. FProm its failed afforts to
incorporate WEEA into the block grant and thus eliminate it,
through its annual proposals to zeroc fund the program, to the

reorjanization which abolished the position of Director and placed
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the program in the bureaucratic -‘buul_ont. the Administration

uas vigorously attacked the Women's Bdt.acatiohn Equity Act and

its purposes. This lateet attempt, despite pleas from such

staunch Adninistration supporters as the Vice Chair of the

. Bational Mvisory Council an Women's Bducational Programs,
' reveals the Administration‘s single-minded policy.
| I should add that recent svents in the: Department have
| revealed the hypocrisy of Mr. Heatherly's statements to th.il .
cammittes last spring, that the reorganiszation and downgrading of
the WEEA I'~ogram were simply designed to improve 'etticiM' and
that these a;ctionn were not, &s he put it, part of ‘;an attémpt to
gut, absorb, or destroy any of the programs ih the Office of
Blementary and Secondary Education.® Although Mr. Heatherly
stated that "the current operations of those programs will not
be disrupted and program integrity will not be compromised by
the reorganisation,” we have found that the WEREA program's
operations have indeed been disrupte;!. Is it-in the name of
‘efficiency* that the Department has refused to issue an Annual
Repoxt describing the projects funded by WEBA in 1983? Al' you
know, Annual Rsports have been published in every ysar since
WEEA's inc-ptisn, to provide members of Congress and the general
public with the opportunity to know how tax dollars were spent.
Unfortunately, no information now is available about the 68
projects funded by WBEA in 1983.
The Adminiatration has not been reticent to attack the

WEBA Program, in the words of the Consgervative Digest,




as Mr. Heatherly also pointed out, has been to eliminate the

»
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as a "money machine for a network of openly radical feminiast

groups.” Mr. Heatherly told this committee, in a joint hearing
vith the Committes on Post Office and Civil Service Subcomnittes
on Investigations, that his belief that the WEEA Program is tho'
*seminist network feeding at the Pederal %rough® is, in fact,
"consistent” with the Administration's policy !or WBEA \nuou,#

\proqran by including it in the block grant or uro-!undinq it, or
pgcventinq ita: reanthorintion. . .

\ In response to thase unonhomtutod. !J.anhoyant attacks,
the \;epou of the Citizens Council on Women's Bducation provides
gan on the distribution of WEBA funds from 1976 through 1983.
Par from being a "money machine® for radical feminist groups,
WEEA has awarded 39 percent of its funds to institutions of higher
sducation, 3.5 percent to State Education Agencies, 13.7 percent -
to local educational agencies Jfor a total of 56.2 percent -- more
than half -- to educational instituticms), 6 percent to individuals
and 20.8 percent to mon-profit organisations -~ ranging from
the Bducational Testing Service to the American Association for
the Advancemant of Science. Women's non~profit organisations
received 17.1 percent of WEEA's grants. And, between 1980 and
1903.‘ WEEA qraxin were awarded in 43 states, the District of
Columbia and Puerto Rico.

put I know that all of you are familiar with the recent

history of the WEEA Program. Wha® few people realize, however,
is that the Administration's position inan apparently ﬁnnlatoﬂ

-
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case, the United States of America v, Board of Educatjon of
the ch.z of Chicago is likely to achieve its ultimate purpose
of eliminating the WEBA program. The Chicago school district 3
sued ;ho bopumat of Bducation for refusing to abide by the
consént decres, signed in 1980, in vhich the Department agreed
to provide available funds, probably from the Emergency School
Add Act (BSAA) to assist Chicago in desegregating its schools.
The Emergency School Aid Act was abolished and incorporated into
the block grant in 1981, at the request of the Reagan Admin-
istration, which then indicated that BSAA funds no longer were
available for Chicago. As a remedy, the federal district court
frose fiscal year 1983 EBducation Department discretionary funds
until an agresment could be reached that would ensure that the
Department met its financial obligations to Chicago. Among the
frosen funds'were the total appropriations for WEEA and Title IV
of the Civil Rights Act. The problem lies not with Chicago ==

which went to court as a last resort to force the government to
1ive up to its obligations. Rather, the problem lies in the
Reagan Administration‘'s defenss of the case. '

ALcarently, the Administration's pronounced desire to defund
and dimntfn the programs included in the court.order co:gttmm
to its poor representation of the interests of these prograns

and their grantees. Initially, for example, the Departments of
Rducation and Justice did not even bother to inquire. about the
impact of the lower court's ruling on these programs; this

omission led to the court's erronecus £inding that no current

0. v 137
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nrogram would cease its activities on account of the court's
ruling, When the Administration belatedly decided to bring to the
court s attention some idea of what was at stake, it completely
: failed to mention WEBEA, thus making it impossible for éhe court
to evaluate the impact of its order on the WBEA program; &
clearly, providing the entire WEEA appropriation to Chicago would
reqult in the termination of all of WEBA's activities.’ One INI\
wonder whether the Administration can provide representation

adequate to protect the future integrity of both Title IV and

dismantla.

|
t
WEBA -- programs it has consistently and repeatedly sought to - ‘
Although the histration did appeal the court's order, it ‘
did 80 only to protect its exclusive discretion to designate the
expenditure of Department of Bducation funds. What is at stake,

however, is not only a separation of powers principle. Under-

lying this controversy is the very real and irmediato dilemma of |
how io enforce the Department's obligations to the children of. ' ﬂ

Chicago without sacrificing the Congressionally mandated programs

\
deaigned to ensure bias-free education to childran throughout the’
country. |
An eleventh-hour solution =-- a stay of the court's order =-- |
enabled WEEA and Title IV grants to be awarded at the end of fiscal ‘
year 1983. This solution was made possible by a special appropria- |
tion of funds ($20 million) for Chicagos thus, once again, the
Congress was required to intervens to ensurae that Congressional

mandates are implemented by this Administration.




Because this solution was merely a stop-gup Weasure, the
problem returns with fiscal year 1984. And this year, the
Mniniutuuon' apparently will not appeal the court's order,
thus allowing WEEA and Title IV funds to be used to fulfill the
government's obligation to Chicago. 1If this ocours, the
Administration ;111 have succeeded in abolishing WEEA without
recourse to this Committee or to either the authorisation or
aéprégr;aeionl process of the Congress.

But I am here today assuming that you will not pem}t this
to happen. It is my purpose to urge you to reauthorise the
Women's BEducational Bquity Act, and to uake-lovoral changes
that will strengthen it.

Among the lessons we have learned from the events of the past
three years, perhaps the most impressive is that an Administration '
that chooses to counteract the will of Congress can and will do
so unless statutory mandates forbid it. Thus, I bdelieve that the
Congress must amend the Women's Bducational Equity Act to ensure
that its intent is explicitly stated. Only ‘through the use of
prescriptive language can Congress guarantee that the integrity
of a program such as WEBA will be maintained. Such language will
clarify the purpose of the Act, require that the Program continue
to support dissemination activities, require that individuals
selected to serve on the Advisory Council have some relevant
expertise, and insist that the Program be administered by the

Departmaent in an appropriate manner.
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Purpose of the Act: The opening section of the statute nea/(ac

that "the Congress finds:and docliu. that education progr

in the United States, n': proione conducted, are frequenply

inequitable as such proqi’m relate to women nud_troquyuy
1imit the full participation of all m:dtviduah in A’o/ucln
society."” Unto'nuna_eoly,’ thig’ finding still is 'ac"yéueo
although not to the same extent as when it uue_/c':u written ten
years ago, thanks to ﬂ’lo IX, WEEA, and local advocates for
equity. To reflect cuyune realities in public education, this
section now should %ncl.udo an additional statement that addresses
a national concern’for the outcome of current and fiture efforts
to improve the qp'uue'y of public education.

8ince the ’i;unq of 1983, numerous reports have expressed
grave conoor})‘ over the apparent decline in the quality of the
American public education system. The achisvement of "excellence’
in education has bscome the single go»l of educational reform; but
the recommendations made in these reports, beginning with the
Bducation Department's A Nation At g;g_. have largely ignored the
educational needs of more than half the population -- women and
girls. Unti) very recently, the dialogue on achieving excellencs

in education gensrated by these reports has failed to address the
importance of ensuring equity for women, minorities and disabled
students. I believe that it is important to express Congress'
belief that equality is an essential component of quality; thare-
fore, I would recommend that the findings section of the Act
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include the following statement: "The Condress finds and’

Lp edug
(-] d »
addition, I would strongly suggest that a third putpou. __
be added to the opening section of the Act, to ensure that the

WEEA Program will continue to specifically address issuas of dou-~
ble discrimination based on race and sex bias as well as dimuity
and sex bias. B8ince the 1980 funding oyol.a. the regulations
governing the WEEA program have included fupding priorities for
*model projects on educational equity for racial and ethnic
minority women and girls® and for "disabled women and girls.”

The requlations also require that all funded prajects address
the diverse educational equity needs of women and girls of color
and disabled women and girls, thus ensuring that these funding
priorities are not uu& ag limited setasides or quotas. However,
these policies are established only by regulation and hence
are subject to change by an Mministration that is not concerned
about these populations of woman, The problems attendant on double
discrimination -- whic;»h is based on immutable factors such as race,
disability, and sex -- are intransigent and serious enough for the
statute to ‘roquirc that they be addressed throughout the Program’s
activities. Ir}\nddition. I join the Coalition £or Women and
Girls in Bducadion in proposing that double dhorimimuon based

+

on both sex nnd,\,nie also be included; women, whether they are

Y
deemed "to yound® Or "too 0ld," frequently find that sex discri-
mination is auqnente&‘by discrimination and ltereotypflnq based on

their age.
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The amended purposes section of tke Act therefore should

include the following new language: "It is also the purpose of-
this part to provide. educational equity for women and girls who
suf multiple 4 : nation, bias, and/or stereotypin sed
on sex plus race, ethnic-origin, digadility, and/or age.® '

Grant and Contract authority: Under this section of the Act, |
six authorized activities are established which address_a wide
range of educational programs and activities =~ includiﬁq text-
book and curriculum development, teacher training, research and
development, guidance and counseling, épportuniciel for adult
woman, and programs for women in vocational education, physical
sducation, and educational administration. The current statute
alloyg these issues to be addressad through "demonstration,
developmental, and dissemination activities of national, state-
wide, or general significance.®

In order to ensure that the Department does not eliminate
these types of'accivicioo and substitute others ~- technical
assistance or cOnfgroncel to promote Administration policies and
points of view, for example -~ I would strongly recommend that .. -——
the language of this section be prescriptive rather than
permissive. The statute should read: "The activities shall
include” rather than "may include" -~ 1) demonstration, develop-
mental and dissemination activities of national, statewide, or
general significance.*®

This may seem an insignificant cgoint, but I would remind you

that in fiscal year 1982 the Office of the Saecretary of Education
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took alnolt'§60,000 of WEEA udno& away from the grants program to
fund four small conferences designed to promote the Administra-
tion's concarn for women in educational administration. To my
knoulodqe{,thene couto:encellhnva not produced any reports or
liqniticQQt tolﬂltl; nor did they develop any new ideas or
models in the area of educational administration, as area in
which WEEA had already funded numerous major p:ojccil. The
political purpose of these conferences was never denied and was
made clear in memoranda circulated in the Departmant. I would
propose that such abuses of aQnLniuttativo discretion be prohibited .
in the future through explicit statutory definitions of the
s.c:ota£§'l grant and contract authority.

Small Grants: The Women's Bducational Equity Act of 1974
oltablilyed a small grants program to fund projects that would

develop what the atatute called "innovative approaches® to

educational equity for women; these small grants were to be limited

to $15,000 each and were designed to ensure that small organiza-

tions and individuals with big ideas would have the opportunity

the purpose of the small grants program tenafhcd unchanged,
though the dollar amount was increased to $28,000.
After aight years of supporting these highly successful small
grants projects, I believe it is time to target our attention
more specifically on areas most in need of "innovative approaches.”

The atatute should clarify the purposes for which these funds may be

to develop and test them. When the Act was reauthorized in 1978, =




%

140 | ’

awarded, including: ‘“projects to develop comprehensive plans
for ;gzlcmcntaiiog of squity progyamg in gstate and local educa-
tional agencies, ang-jgg;;tutionQAQ!Ahigngg education; innovative

a p:oacbol to _school-¢ t rahips; new dis tio

and lication strategius - ovative approaches
to achieving the gu;go#eq,ot this part.” 1In addition, once again
the funding level should be raised, #rom a maximum of $25,000 to
$40,000 for each small grant.

Dissemination: The WEEBA Publishing Center, conducted by the
zducaeioA Developmant Center in Newton, Massachusetts under =

~ contract with the WEEA Program, has been one of the most successful,

cost-effective activities of WEEBAP. Until rocontl}. when the
current Administration began to tamper with the product review
and publications process, the Publishing Center functioned
effectively and had produced over 200 WEEA-generated products for
widespread dissemination. Although limications in funding have
precluded a massive dissemination effort, new strategies for a
multi-faceted publishing and dissemination process were in
development prior to the Reagan Administration's efforts to elimi-
nate WEEA. During my tenure as Director, the WEEA Pxogram discussed
the need to diversify its publishing and dissemination activities
to include not only the publishing center but also dissemination
by grantees and by other Department divigions such as the National
Institute of Education; we also had initiated plans to interest
.commercial and academic publishing houses in WEEA products, thus
spreading our wealth throughout the private ssctor. All of these

afforts have been halted, of course, during the past threae years.

{
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T0 ensure that Congressional intent is implemented and
thit effective dissemination mechanisms are developedv ‘for WEEA .

| materials, I recommend that Congress add a new section to the

statute, entitled "Dissemination,” stating that: “the Secretary

shall mechani ah the Office of ’
Educatio to_eva e at 1
gost, all products developed under this part.,” This would

provide the Department with sufficient flexibility to determine
the most effective strategies for publishing and disseminating
WERA materials. At minimum, I would recomsend that the Department
continue its support for a WEEA Pubnsh‘inq Center, under con&act,
to the WEEA Program. .

Purther, a statutory mandate such as this would reflect
Congressional intent that the WEEA Program must remain cost
effective -~ that the hundreds of excellent products developed
and demonstrated by its grantees must be produced and distributed
to their target audiences. It is, I believe, the responsibility
of the Department to ensure that the model projects it funds are
shared as widaly as possible and that they do not languish

unused on library shelves at 400 Maryland Avenue.

¥ational Advisory Council on Women's Bducatiopal Programs:
I have worked closely with the National Advisory Council since

its first year. During the first half of wy tenure as Director
of the WEEA Program, I found the advice and recommendations of
the Council to be invaluable. In large part because its members

'
-
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and Bxecutive Dirsctor were knowledgeable about educational
equity issues from their diverse\backgrounds in the field, and
in large part because they took a serious professional interest
in the WEBA Program, the Council was\able to produce important
reports on new issues -- the educationhl needs of rural women,
for instance -- and to conduct sound evaluations of the WEEA
Program.
All of that changed with the current Administration, which
terminated the existing members of the Council\and appointed new
members whose credentials were primarily political rather than
educational and whose avowed purpose was to suppo the
Administration's policies rather than to implement the Council's
staff,
we might have felt reassured that the Council would not be
politicized. But, the new Council's first act in 1982 was to

fire tho‘lonqtun Executive Director (her staff folluwed shortly

mandate. Had tha Courcil retained a qualified, expe

thereafter) and employ as Executive Director a woman whose oniy
prior “éxperience had been her recent testimony in opposition to
the Women's Bducational iqulty Act.

Pinally, the Council has issued only one report -~ its
required Annual Report, which includes its minimal evaluation
of the WEEA Program; the Council has not conducted hearings or
public meetings on important issues, nor has it attempted to work
cooperatively with the WEEA Program in any way. Pinally, among
the very few resolutions passed by this Council is one which
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“onm:u its full support for the President's policies regarding
educational equity for women -- whatever :hoy may be.
. Subsiantivo recommendations have been rare and usually have
reflected a vast ignorance of the statuts, including, for
example, the recommendation that half of'all WEEA funds be used
for scholarshipa to talented high school girls seekipg to study
math and science in college. Of course, WEEA's statutory .
guarantee that men and boys will have aqual opportunity to parti~
cipate in tuﬁdod projects would in itself make such a proposal
unacceptable; further, WEEA's authorized activities do.not include
provision of scholarships to individuals for their own courses
_of study. ‘

To ensure that the National Advisory Council on Women's
Mucaumi Programs is able to carry out its mandate, the Congress
must guarantee that its members have scme expartise tn educational

equity for women. I would recommend, therefore, that require-
ments for membership be added to the statute which should state
that members arxe ... ° A4 8. b v
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I regret that it 16 gven necessary to mention that the

Council's membership must include men; in prior years, this was

. taken for granted and each slate of members for the Council
included men. In the Reagan Administration, however, the Council
is apparently seen as a %ladies auxiliary," and includes only
female nenbe_rl. ‘

Report: Under the current statute, the Secretary is required
to submit an annual report to the President, the Congress, and
the Cc_mnc‘n "getting forth the programs anld activities assisted
under” the Act every two years, in fiscal years 1980, 1982, and
1984. Since 1976, the Department has also balieved that its
oblig>-ion to the Congress and the pubnb required it to prepare
an annual report each year -- even when it was not required by
statute, As I mentioned earlier, the currant Administration has
chosen to end this policy and has not published a report of the
fiscal year 19683 WERA proqrn;l activities, thus depriving both
the Congress and the qe?eral public of information ahout new
projects. To prevent such l;crecy -~ or is it merely .
efficiency? -~ in the future, I would strongly recommend that
the Congreas require that an annual report be produced every
year. The cost is minimal (a few thousand dollars), and its
value to constituenty of the program is immeasurable. .

Auﬂoﬂudon of Appropriations: I join my colleagues in the
National Coalition for Womem and Girls in Rducation in encouraging
the Congress to restore the authorization to its 1978 level ==

$80 million. Although I recognias the importance of belt-tightening
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and share the Nation's concern for the federal deficit, I

would suggest that $80 million is not’tﬁo/nuch to spend to
promote educational equity for women and girls (who represent,
after all, more than half the population and can hardly be
considered a special interest qroup) and to support the unique

' and cost-effective programs for which WEEA has been responsible.
With an authorization level of $80 million, Ehe Congress will
be able to decide how much the WEEA Program's appropriations
should be in each fiscal year. FPinally, increasing the authoriza-~ -
tion level will make it possible for the Congress to provide funds

to initiate the “Tier 2° progyam which it enacted in 1978.

Tier 2: 1In the 1978 reauthorization of the Women's Educa-

tional Equity Act, Congress added a new purpose to the Act -= "to

provide financial assistance to enable educational agencies and
inscitutlons to meet the requirements of Title IX of the

Bducation Amendments of 1972." To achieve this purpose, the

‘Act mandated a new competitive grants program for "special

programs and projects of local significance to provide equal

opportunities for both sexes.” This new program can be funded only

with appropriations in excess of $15 million. And at least 75

s
percant of the funds authorized for this new program are to be

asarmarked for awards to lo~al educational agencies who have chosen
to conduct programs to implement sex equity in their schools.
The Canﬁess. encouraged by a diverse coalition of women's groups

and educational associations, envisioned this second program as

-
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. the logical next step for WEBA (hence its nickname ~ Tier 2).

In addition to continued developuant'ot new materials and
models, Congress believed it was time to provide funds for \
raeplication and implementation of these models in pafticular
achool districts around the country. _

We still believe that Congress was correét. Unfortugately,
appropriations for WEBA since 1981 have not been high enough
to allow funding of this program of grants to school districts.
Although the Carter Administration'’s proposed 1981 budget included
$20 million for WEEA (of which $5 million would have been earmarked
for Tier 2), the Reagan Administration rescinded that proposal
and began its effort to "defund™ WEEA.

Although I have many thoughts about ways to improve the
statutory mandate for Tier 2, I have no basis on which to
racommend changes in Fhe Act, because the program has not yet
been tried and testedl Therefore, I will not guggest new
lagislative language for Tier 2 but instead will urge the members

of this Committee to increase the authoriszation level for WEEA o

and encourage your colleagues to ensure that appropriations
sufficient to trigger the Tier 2 program are made.
Administration: My final recommendations concern the
;dminiseration of'the WEEA Program and its organizational placement
in the Education Department’s hierarchy. Following thg reorganiza-~
tion of September 16, 1983, the WEEA Program (along with the
Title IV Civil Rights Act Program) was stripped of its G8~15 level .
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Director, reduced in size from eight to five employees,
trtpsformed from an "0ffice,” with direct reporting responsi-
bility to the Assistant Secretary, into a small “"section" under

4 branch under a division under an office that reports to the
Assistant Secretary. The leadership and expertise formerly
provided by the WEEA Program Office to grantees, applicants, and
the general public are no longer available, as .only two of the
current staff have expertise in educational equity issues. Further,
the competent career adminjetrator who now serves as "section
chief” for the WEBA section 1|.not at a level or in a position to
actually “direct® the program; the duties and authority of the
"Director” now are in the hands of an aasistant to the Assistant
Sacretary.

Thus, as a member of the House Post Office and ciyil Service
qOmmiﬁtee suggaested at ita ’oint hearing with this Committee on
August 2, 1983, the Addiniatration has sought to achieve by
administrative means what it could not achieve through the
legialative process. Although WEBA and Title IV were not abolished
and folded into the Chaptar 2 block grant, the two programs now
are administered by staff located at the lowest possible
bureaucratic level in the very office that has as its primary
responsibility administration of the Chapter 2 block grant., As
you know, this reorganization was implemented over strong
Congressional objections. In response, Mr. Ford of Michigan

introduced legislation designed to restore the three programs

15
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that were most seriously affected to their rightful places

in the bureaucracy -- WEBA, Title IV, and Migrant Education. I
concur with Mr. Ford's proposal that the WEEA P;oqram be returned
to its original location in tha Department ~~- in the Office of
gducatlonal Research and Im,rovement.* Such a placement would
more appropriately reflect the fact that WEEA covers all levels
of educatioﬁ -= from prenchool.throuqh adult education -- and
should not be defined as an Office of Elementary and Secondary
Education program alone.

Further, I support Mr. Ford's intention that the WEBA Program
should receive high priority in the Office of Educational Research
and Improvement, to reflect Congressional commitment to the only
federal ptoqtamlwhose sole purpose is the promotion of educational
equity for women and 9irls. Thus, 1 recommend that the WEEA
Program be located in the immediate office of the Assistant
Secretary for Educational Research aﬁﬁ)lmptovement, reporting
directly to the Assistant Secretary.

Finally, to prevent any future Administration from disrupting
program operations and damaging the integrity of the WEEA Program
through ideological attacks and reductions in expert staff and
management, i would propose that the statute explicitly require
that both the Program Director and staft L. recognised experts

in educational equity for women.

*A detailed discussion of the WEEA Program's organizational
placement in the Department of Education and in its predecessor,
the Office of Education, can be found on pages 41-46 of my
September 27, 1983 testimony (copy attached).
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Taking my cue from Mr. Ford‘s bill and from other
legislation which mandates administrative structures, I would
like to propose lanquage to achieve these purposes for your

consideration. The new section of WEEA entitled "Administration"”

could read: “;3? the purpose of carrying out this part there .
shall be established within the Office of Educational Research

and Improvemant and directly under the supervision of the

Assistant 80cte}ary for Educational Research and Improvement,

an Office of Women's Educational Equity, which shall be responsible
for the administrationof prrograms established by this part. The
Diractor of thig Office shall be a career Senior Executive Service
employes selected through a nationwide competition; she or he

shall be a nationally recognized expert in educational equity for
women. The staff of this Office shall be of sufficient size to

carry out the programs authorized by this part and shall be
composed of pergons with expertise in aducational equity for womén

and girls.”

I would like this Committee to know how much I and my
colleaques apprec:ata your continued attention to WEEA. Although
this year's legislative session is relatively brief and extremely
busy, I hope that the Congress will be able to enact a new Women's
Educational Equity Act. It will send a megsage of support and
commitsent from the Capitol that will encourage both advocates
¢nr . educational equity for women and girls and the many educators
who struggle in classrooms across this country to make these brave

sdeals 2 realiny for our Nation's children,
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STATEMENT OF LESLIE WOLFE, DIRECTOR, PROJECT ON EQUAL
EDUCATIONAL RIGHTS :

Dr. Woure. Thank you.

Before I begin 1 would like to endorse the recommendations of
the National Coalition for Women and Girls in Education and the
report of its Citizens’ Council which I would commend to you.

This committee has supported WEEA during the last several
years and you are familiar with its accomplishments. Why, you .
might ask, do we still need the program? The obvious answer is the
one provided by the Citizens’ Council report—despite, WEEA’s suc-
cess, much remains to be done to ensure true equality of education-
a opportunity for women and girls.

ith a very tiny amount of money relative to the entire Federal
education budget, the WEEA program has conducted a remarkably
cost-effective operation. It supports the development, demonstra-
tion, and dissemination of model programs and materials. Al-
though developed in a particular school or community, its purpose
is not simply to improve the quality of education for women and
girls in that school or community, but rather to share these materi-
als nationwide.

For example, the curriculum materials and teacher training
guide on America’s Women of Color developed by the St. Paul, MN
Public Schools can be used by teachers in elementary and second-
ar{vschools throughout the country. .

EEA is also unique in that it covers the entire educational

system from preschool through adult education. It also develops a
variety of mechanisms to achieve its goals. Since 1980, WEEA has
been the only source of Federal funds for projects that address
double and often triple discrimination on the basis of race and sex
as well as disability and sex. WEEA has supported projects that
seek to eliminate institutional barriers facing women of color and
disabled women and that seek to empower women to take control
of their own lives and to develop new strategies to combat dual
bias, stereotyping, and discrimination. In the process, I believe that
WEEA has raised the consciousness of educators, administrators,
parents and employers to the particular concerns of racial and
ethnic minority women and disabled women.
. 1 hope that you will indulge me if I say that this is the achieve-
m ut of which I am the most proud, that WEEA has been in the
vunguard of efforts to ensure educational equity for women and
girls of color and disabled women and girls. Women who suffer the
“"double whammy” of race/ethnicity and/or disability discrimina-
tion, coupled with sex discrimination, are the members of this soci-
ety who are relegated to the bottom of the economic ladder. To the
extent that they are denied an equal educational opportunity, they
and their children are denied the opportunity to economically pro-
ductive lives and to reap the benefits of any economic recovery or
anty American dream.

n its ¥ years of life, WEEA has funded over 400 exemplary
projects. It would be impossible, however, to expect that 8§ years of
WEEA could complete the work mandated by its statute to provide
educational equity for women in the United States.
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As attitudes, as parents, teachers, administrators, and students
become more aware of the negative effects of sex, race, and disabil-
ity. bias, as they begin to implement new equity programs, the
demand for new materials increases. For example, we know that
there is a great need for more teacher guides, textbooks, and audio-
vistial materials for use in the classroom. The National Women’s
History Week project, which was also funded by WEEA has uncov-
ered a tremendous demand for more curriculum materials on the
historical contributions of women, particularly women of color, in
the United States and in the world.

In addition, new issues are constantly emerging. As you well
know, WEEA was one of the first to fund projecta aimed at expand-
ing the participation of young women in math and science courses
and careers. In fiscal year 1983 for the first time, WEEA funded
eight projects on computer equity. Once again, WEEA is apparent-
ly the only program devoting substantial resources to this new and
critical area. '

Why then does the Reagan administration propose to abolish the
Women's Educational Equity Act? Several reasons have been pro-
vided by administration officials for their recommendation that
WEEA be terminated. First, the administration has stated that
WEEA has funded between 40 and 60 million dollars’ worth of ma-
terials.and that that is enough. However, as you have heard, even
the National Advisory Council appointed by the President believes
tl;:h eg\ore curriculum materials for the classroom teacher are
needed.

Although the Reagan-appointed Council differs with educational
equity advocates and many in the Congress about the real purpose
of the act, they so far have not stated that the WEEA program is
no longer needed. The Vice Chair of the Council beseeched Secre-
tary Bell#in a letter last December to continue funding for WEEA
in the 1985 budget request. 1 quote from her letter. “I feel very
strongly that in the administration’s budget this year the funding
for the Women's Equity in Education Act under Title IX"—she
means to say WEEA--“should be continued and not listed at zero
budget. as had been done in previous years,” unquote. Her reasons
for taking this position, however, were political rather than sub-
stantive. Again, [ am quoting: '

Congress has always reinstated the funding and I think it very important for the
President in his commitment to equity or women in education to be sending the
right signala through his budget message. Since these funds would be reinstated by

Congress anyway. | think it important that the President receive credit for the
prants and programs

[ was at least grateful that she thought they were good enough
that she wanted the President to receive credit for them.

She concluded her letter to Secretary Bell with a message that 1
certainly agree with. Quote, “While I recognize the great problem
facing us in the form of the Federal defic. , I still feel this is a
small amount of funding with a significant message attached to it,”
unguote.

As this committee knows, the administration ignored this plea
continuing to claim that WEEA has produced enough materials
and that is should focus on dissemination.
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However, during the past 2 years, as my prepared statement de-
scribe 3 in detail, the administration has made powerful and suc-
cessfu’ efforts to Eprevent the publication of materials developed by
WEEA. The WEEA Publishing Ceater's work has ground almost to
a halt. In my view, to fund.the development of materials and then
forbid their publication and dissemination to those who need them
is the worst possible waste of the taxpayer’'s money.

The administration’s major argument for termination of the
WEEA program, however, reflects its lack of understarding or con-
cern for the statutory mandate enacted by Congress. 'I'he adminis-
tration repeated& States that educational equity activities current-
l{l‘supported by WEEA can be carried cut under the block grant by
the individual States. Not only does this ignore the issue of cost ef-
fectiveness, but it also ignores the Education Consolidation and Im-

' provement Act, which explicitly excludes WEEA from the block
grant. I would suggest to you that all of the administration’s rea-
sons for terminating WEEA are simply rationalizations for its real
purpose to abolish strong Federal support for education equity for
women and girls. At least the administration has been consistent.
It has attempted to abolish the WEEA program since 1981. From
its failed efforts to incorporate WEEA into the block grant and
thus eliminate it through its annual proposals to zero fund the pro-
gram to the reorganization which placed the program in the bu-
reaucratic basement, the administration has vigorously attacked
the Women'’s Educational Equity Act and its purposes.

The administration has not been reticent to attack the WEEA
program in the words of the Conservative Digest as a, quote,
“Money machine for a network of openly radical feminist groups.”
A\ administration witness responsible for some of that language,
Chuck Heatherly, stated to this committee last summer that his
belief that the WEEA rogram is the “feminist network feeding at
the Federal trough” —that's a quotation, as you know—that such a
belief is, in fact. consistent with the administration’s policy.

In response, the Citizens’ Council has provided data on the distri-
bution of WEEA grants. Far from being a money machine for radi-
cal feminist groups, WEEA has awarded over half of its funds—ap-
proximately 56 percent—to educational agencies and institutions; 6
percent went to individuals; almost 21 percent to nonprofit organi-
cations; and 17 percent to women’s nonprofits. Between 1980 and
1983 alone WEEA grants were awarded in 43 States, the District of
(C'olumbia, and Puerto Rico.

Among the lessons we have learned from the events of the past 3
years, perhaps the most impressive is that an administration that
chooses ta counteract the will of Congress can and will do so unless
statutory mandates forbid it. Thus, I believe that Congress must
amend the Women's Educational Equity Act to ensure that.its
intent is explicitly stated. Only through the use of prescriptive lan- .
guage can Congress guarantee that the integrity of a progrum such
as WEEA will be maintained.

I will not read all o my recommendations for reauthorization
since | don't want to keep you here until 5 o'clock. Let me just
highlight some major ones,

Mr. Haves. We certainly appreciate that,

Dr Wourr T didn’t think you would stay anyway.
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First of all, as you know, this is an era'of educational reform.
The chic issue of the day is to improve the quality of public educa-
tion. Congress ought to ensure that its beliet that equality is an es-
sential component of quality be incorporated into the Women’s
Educational Equity Act. The statute’s findings section should there-
fore include a new section that states that the Con, finds and
declares that excellence in education cannot be achieved without
equity for women and girls. In addition, I would strongly suggest
that the third purpose be added to the act to ensure that the
WEEA program will continue to specifically address issues of
double discrimination based on race and sex bias as well as disabil-
ity and sex bias. As you know, since 1980 this has been a major
focus of the act. However, this is a policy established in regulation
only and is subject to change by an administration that is not con-
cerned about these populations. : ;

The problems attendant on do':ble discrimination are intransi-
gent and serious enough for the statute to require that they be ad-
dressed throughout the program’s activities. In addition, I join the
coalition for women and girls in education in proposing that double
discrimination based on both sex and age also be included. Women,
whether they are deemed too old or too young, frequently find that
sex discrimination is compounded by aize discrimination.

The small grants program you are all familiar with was original-

designed to ensure the development of what the statute called
“innovative approaches.” The small grants were intended to let
small organizations and individuals who had big ideas have the op-
portunity to develop and test them. After 8 years of supporting
these highly successful small grants, I beligve it is time to target .
our attention more specifically on areas most in need of innovative
approaches—areas on the cutting edge of civil rights issues for
women,

The publishing center that WEEA has conducted under contract
has been one of its most successful activities. To ensure that con-
gressional intent is implemented and that materials continue to be
disseminated, I would also recommend that Congress add a new
section to the statute entitled, “Dissemination” that requires the
Secretary to establish a mechanism to evaluate, produce and dis-
seminate at low cost all products developed by WEEA. A statutory
mandate such as this would reflect congressional intent that the
WEEA program must remain cost effective, that the hundreds of
excellent products developed and demonstrated by its grantees
should be produced and distributed to their target audiences. It is, I
believe, the responsibility of the Department to ensure that the
maodel projects it funds are shared as widely as possible and that
t\hvy do not languish unused on library shelves at 400 Maryland
Avenue.

I have worked very closely over the years with the National Ad-
visory Council -in fact, sinde ity first year. During the first of my
tenure as director of the WEEA program, [ found the advice and
recommendations of the council to be invaluable—in large part, be-
cause its members and executive director were knowledgeable
about educational equity and, in large part, because they took a se-
rious, professional interest in the program, the council was able to
produce important reports on new issues and to conduct sound
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evaluations of the WEEA program. All of that changed with the
current administration, which appointed new members whose gre-
dentials were primarily political rather than educational and
whose avowed pu was to support the administration’s policies
rather than to implement the council’s mandate.

Among the very few resolutions passed by the council is one

. which ensures its full support for the President’s policies regarding

educational equity for women, whatever they may be.

To ensure that the advisory council is able to carry out its man-
date the Con must guarantee that its members have some ex-
pertise in educational equity for women. I would recommend,
therefore, that such requirements for membership be added to the
statute, as is the case, for instance, with the Vocational Education
Advisory Council.

I regret that it is necessary to mention this, but I feel obliged to
mention that the Council’s membership must include men. In prior
years, this was taken for granted. Each slate of members for the
council included men. In the Reagan administration, the council
apparently is seen as a ladies’ auxiliar’y; and includes only female
members. T ghrersons responsible for the appointments in the De-
partment off Education told me that this was their policy because
they did ndt want men on this council. '

I also join my colleagues in the National Coalition for Women
and Girls in Education in encouraging the Con to restore the
authorization to its 1978 level—$80 million. Although I recognize
the importance of belt-tightening and 1 share the nation's concern
for the Federal deficit, I would suggest that $80 miillion is not too
much to spend to promote educational equity for women and girls
and to support the unique and cost-effective programs for which
WEEA has been responsible. We do represent, after all, more than
hatlf of the population and can hardly be considered a special inter-
est group. _

ith an authorization level of $80 million, the Congress will be .
able to decide how much WEEA’s appropriation should be each
ﬁear. Finalg(; increasing the authorization level will make it possi-

le for the Congress to provide funds to initiate the Tier Il Srogram
of local implementation grants, which it enacted in 1978 and
which, by the way, is not intended to develop new materials, but
rather to replicate and implement existing models.

My final recommendations, as you may have guessed, concern
the administration of the WEEA program and also its organization-
al placement in the Education Deé)artment’s hierarchy. Following
the reorganization of September 16, 1983, the WEEA program was
stripped of its (GS-15 level director, reduced in size from eight to
five employeess, transformed from an office with direct reporting
responsibility to the assistant secretary into a small section under
& branch under a division gnder an office.

The leadership and expertise formerly J)rovided by the. WEEA
p’rofmm office to grantees, applicants and the general public are
no longer available as only two of the current staff have expertise
in educational equity issues. Further, the competent career admin-
istrator who now serves as section chief for the WEEA section, is
not at a level or in a position to actually direct the program.
Indeed, she does not direct the program. The duties and authority
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of director now are in the hands of an assistant to the assistant sec-
retary.

As you know, the reorganization was implemented over strong
congressional obi'ections. In response, Representative Ford of Michi-
gan introduced legislation designed to restore the three programs.
that were the most seriously damaged to their rightful places in:
the bureauéracy—WEEA, title IV and migrant education. I concur \
with Mr. Ford's proTosaJ that the WEEA program should be re- '
turned to its original location in the Department in the Office of \
Educational Research and Improvement. Such a placement would
more appropriately reflect the fact thh% WEEA covers all levels of
education from preschool through adult and it should not be de-
fined as an elementary and secondary education program alone.
Further, | support Mr. Ford's intention that the \BEEA program
should once again receive high priority in the Office of Educational
Research and Improvement to reflect congressional commitment to
the only Federal program whose sole purpose is the promotion of
educational equity for women and grls. t

Thus, | recommend that the WEEA program be located in the
immediate office of the Assistant Secretary reporting directly to
the Assistant Secretary.

Finally, to prevent any future.administration from disrupting
program operations and damaging the integrity of the WEEA pro-
gram through ideological attacks and reductions in expert staff, 1
would propose that the statute explicitly require that both the Pro-
gram Director and staff be recognized experts in educational equity
for women.

I would like this committee to know how much I and my col-
leagues appreciate your continued attention to WEEA. Although
this year's legislative session is relatively brief and extremely busy,
I hope that the Congress will be able to enact a new Women's Edu-
cational Equity Act. It will send a message of support and commit-
ment from the Capitol to advocates for educational equity for
women and girls and. it will encourage the many educators who
struggle in classrooms across this country to make these brave
ideals a reality for our Nation’s children.

Thank you.

Mr. WiLLiams. Thank you very much.

Mr. Goodling.

Mr. GoobLING. Did you say thank you very much, Mr. Goodling?

Mr WiLLiams. Thank you very much, period. Mr. Goodling.

Mr GoonrinG. OK. First of all, Mr. Chairman, my colleague, Mr.
Bartlett, asked that | submit for the record—well, when I get it in
my hand—1I believe Mr. Bartlett had asked for an indication a list
of where the grants are going and what they are for.

Mr. WiLriams. Without objection.
[The information referred to follows:|
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GRANTERS AND CDNTACT PERSONS
WOMEN'S ETUCATIONAL BQUITY ACT PROGRAM
19831984

* Hmtsville City Schools
P, 0, Box 1256
tmtsville, Alabama 35807

Martha Beckett
(205) 539-211

Arizona State University
Dean of Students Office
Tempe, Arizona 85040
e JoAnne O'Dornell
, (602) 965-9011

University of Arkansas

Board of Trustees

120 Ozark Hall

Fayetteville, Arkansas “1701
Susan Gordon
(501) $75-3845

Aserican Institutes for Research
Palo Alto Office
P.0, Box 1113
Palo Alto, California 94302
Jane G, Schubert
- (415) 326-5271

California Equity Council

1666 Veteran Avenue, Suite 1

Los Angeles, Californis 90024
Abby J, Leibman/Phyllis W, Cheng
(213) 625-4004; 665-3021; 473-8744

032 San Pablo Avenue
Berkeley, California 94702
Mary Lou Breslin
. (41%) 644-2855

Kwrean Commmity Center of East Bay
1338 Teleyraph Avenue
nakland, California 94609

Elaine Kim

(315) 848-2362; 547-1662

ERI

Aruitoxt provided by Eic:

Disability Rights Education/Defense Fund .

-l

Molly Murphy
(707‘ §78-1560

Office of Los Angeles County
tentent of Schools

S?a%‘i.i.“"“w“ 2 gy
t y

Dowmey, California 90242

Dolores Grayson
(213) 922-6910 1

San Diego Unified School District

Comamity Relations § Integration Ser.

4100 Normal Street i

San Diego, California 9212
chnson/Francis

Yvorme J
(619) 239-1124°

i
Sants Clara Unified School| District
Special Bducation '
P.O. Box 397 !
Santa Clara, California 95052
Barbara Semenoff
(408)985-6090

University of California/Berkeley
sponsored Projects Office

M-11 Wheeler Hall

Berkeley, California 97420

Nancy Kreinberg
(415) 642-1823

womenspace Unlimited
South Lake Tahoe Nomen's Center
P.0. Box 13111
South Lake Tahoe, California 95702
patricia James
(916) 544-2118
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Nomen' 3 rt Nntvorl

232 A om Cen

Santa Rosa, lllotnh 95401
Bette Mo

(ron 5265074

Association of American Colleges
Project on the Stam/&hcatim of Women
1818 R Street,

Bornice n. Slndlor
(202)387-1300

Associated Women Consultants
1280 llst Street, N.W, #707

Washington, D.C. 20036
Bobbie J. Deister

(202) 338-2647

Council of Chief State School Officers
ce Center on Sex Equi
400 North Capitol St., N.W. - Suite 379
Washington, D.C, 20001
Susan Baijey
(202) 624-7702

Council of Chief State School Officers
Rasource Center on Sex BEquity
400 North itol St,, N.W, - Suite 379
Washington, D,C, 20001

Susan Bailey

(202) 624-7702

F.qunltty Center
3233 Wisconsin Avenue, N.W,
wuhi.ngton. D.C. 20007
Margaret C, Dunkle
1202) 298-7570

National Womens Law Center
1751 N Street, N.W,
Washington, D.C, 20036
Margaret A, Kohn
1202) 8%2-0670

Yivo, Paquita/Votaw, Camen D.
927 15th Street, Nago smz

s D.C.

ta Vivo
(202) 347-68%9

Indiana University Foundation
Office for Women's Affairs
Post Office’ Box 1847
N tndum 47408
D"m

(812) 335-3“9

National League Cubah American Commumity -
Baged Centers/Latin Amer, Edu, Cenrers

P, 0, Box 10538, 130 Bast Lewis

Fe, 46802

Indiana ,
Graciela Beechor )
(219) 422-5539 b
Kansas State Department of Educat
Kodds/Link -

120 Bast 10th Stree- .
Topeka, Kansss 66612 -
McNoe!

(Linda ly
(316) 685-02n

Grlbli.nc State University

College of Bhication ' )
tice Box 46 -
Grambling, Louisiens 71245

Darlene A, Thurston
(318) 247-6941

Technical Education Research Centers
44 Brattle Street
Carbridge, Massachusetts 02138

June Foster
(617) 547-0430

0

Access, Inc,
4340 Enst West Highway Suite 906

- Bethesda, Maryland 20

Mnrjorio Roscnmi
(301) 984-7055
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Bhucstions] Sport Institute, Inc.
3454 Wisconsin Avermm - mgu 1488

Case
Qwvy %ﬂ 200
(301) 652-

e
Bethesda 20814
Mary Ellen Verheyden-Hilliard

(301) 654-2804

Sg. Louts City Public Schools
Division of Sate/Federal Progrems

Network, Inc.
. 290 South Main Street
Massachusetts 01810

Andover,
Lesile P, .
(617) 470-10

Department of Education
It e s
o Ty P

(517) 373-3497

University of Michigmn
Center for Continuing Education of Mowen
350 S, Thayer Street
Ann Arbor, Michigen 48109
Barbars F. Sloat
(313) 764-2382

Minneapolis Public Schools
Indian Bducation Section
807 N,E, Broadway
Mimneapolis, Minnesota 55413
Rosemary tisnsen/Cloria Florenz
(612) 348-6258; 348-6147

Rad School House
a;tﬁetmt Materials Developmant
st., + Mimesota 55108

Cwrile

Nem
(612) 488-6620

Fort Bellnap Commmity Council
Fort Be Tribal Bducation Dept.
P. 0, Box .
Harlem, Montsna $9526

Work

Clarens
(406) 383-2208

Albuquerque Public Schools
ty Oftice

Equal .
72% lhlmi 8.B. ’ PuOQ Box: 2570‘
Mexico 87128

Rosemarie 2. Espinoss
(508) 842-3847

National Institute/Multicultural Bdu,
Now Maxico 87106

.qu

Tomas
(80S) 2602-1515

Barnard Colz%:ge
606 West 1 Street
New Yo'rk" New York 10027

Julie V, Marsteller
(212) 280-4634

Center/Public Advocacy Research, Inc.
12 West 37th Styeet
New York, New York 10018

Tracy Rl
((212) suhjgzzo

01?' of Syracuse
Office of Federal § State Aid
225 Civy Hall
Syracuse, New York 13202
Birkhead
(315) 473-5690
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Colmbia University/Teschers College
Institute for Urban § Nlmrtty Bduc,

Samuol
(212) 678-3778

Educational Bquity concqm Inc.
440 Park Avense South
New York, New vm 10016

Merle Proschl

(212) 725-1803

Edumtoml Equity Concuprts In:.
440 Park Avenue South
New York, New York 10016
Barbara
(212) 728-180

New York University - Metro Center
Nashingoon S, centpe Y e Profa.
tor
New York, New Yotk 10003
- Professor LaMar Miller
(212) 598-7729

/ Feninist Press
Box 334

0Old Mestbury, N 'w York 11568
Florence Howe
(516) 987-7661

Hacer, Inc, - Hispanic Womens Center
115 West 30 Street, Roam 900
New York, New York 10001 .

Norma Stanton

-(212) 868-0623

Monroe Board of Cocp Education #1
41 0'Cormor Road
Fairport, New York 14450

John McCormick

(716) 377-4660

New York City Board of Education
Comamity szaol District 3

300 lut 96th Stroet

Now cht‘i Now York 10025

(212) 678-2018

New York City Board of Bducation
District #

212) 519 26?0“

New York City Public Schools
Office of Occupational/Career Ed,
110 Livingston Street - Room 516
Brooklyn, New York 11201

Vera Hannenbe

ora 8
(212) $96-4061

New York State Education Dept.
Civil Rights/Intercultural Rels

Albany New York 12234
or!
e Rush
(s1 ) 47‘-3934

ON;;i\'ork‘lmversity )
ce 0 m—m hﬁ

vmm
Now Ym. New YorX 1 ’

Judity
(212) S”le“

Research Faumndation/SUNY College
at 01d Westbury

P. 0, Box 210

01d Mestbury, New York 11568
John Allen
(518) 473-0365

SUNY Research Foundation/Stony Brook
Post Office Box 9
Albany, New York 12201

Monica Roth

(516) 246-6051
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Nomen's ‘Action Alliance, Inc.

Ng-ﬁnut hild Mlmzol’mxt
370 Laxington A

- New mk New York 10017

Kremor
(212) $32-83%0

North Cayolina Commission of Indian Affairs
Post Office Box 27228
Raleigh, North moum 27611

Janet ¥, Jacobs

(919) 733-3998

University of North Dakota/Schl. of Med,
Indians Into Medicine Pro

Box 173 - University Station
Grand Forks, North 58202
Lols Smle MD

(701) 777-3037

Working Women Education Pund
1224 Huron Road

Cleveiand, Ohio 44115

Ellen Cassedy

1218) 842-2617

Oregon Health Sciences University
C.C.D, - Box 574

Portland, Oregan 97207

Pearl A, Paulson

(503) 225-7%22

School District of Philadelphia

Office of Federal Progrums

Parkway at 21st Street

Philadslphia, Pernsytvania 19103
Vera Demchenko/Thomas C, Rosica
{215) 299-7842

Temple University
Merit Center - 261 Quoen Street
Broad Si. § Montgomery Avenue
Philadelphia, Pamsvlvama 19147
13ladys Valcourt
N5 87-6258

[ R AT P 12

Vocational ' ‘whilitation Center
Pittsburgh, permaylvania
t 3 1521%
Hoather n%ankt
(412) 471-2600

Midlands Technial College .
Imn's
Box zm
Uclubh. South Carolina 29202
Rea Drennen

(808) 738-1400 BExt. 3247

Utah State University
Student Services

(801) 750-1226

Nestminster Coum of Salt Lake City
1840 South 1300 Eas
Salt Lake CitY. Utah 84108
Patricia Whi .
(801) m-nn Ext. 29

Hampton Institute
mofvmmhﬁ 23668
mﬂémigm
(808) 727-5251

Educational Service District 2121
Northwest Gifted Bducation Center
1410 South 200th Street

Seattle, Washington 968148

C. Roedell
(206) 242-9400

Northwest Women's Law Center
701 Northeast Northlake May
Seattle, Washington 9810S

Leslie Owen
(206) 632-8468

University of Wisconsin/Stout Education
§ Psychology Department

Menomonie, Wisconsin 54751
Mary Hopkins-Best
(715) 232-1409
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HUNTSVILLE TITLE 1X AND EDUGATIONAL EQUITY FOR WOMEN #0838h 30005

&

Muntsvllle Clty Schools ' PRIORITY £238
Huntsvilie, Alabama :

CONTACT PERSOM:
Marths Backett
(205) 539-211

v

To develop a model project on Title IX compllance which includes a
compendium of student Involved activities used In the ninth grade
social studies curriculum thaet |llustrates -how Title IX and educational
equity for women affacts ‘students.

UNDERSTANDING THE UNIVERSITY EXPERIENCE: A PROGRAM FOR HISPANIC HOTIMIIS
AND DAUGHTERS #0587

Arlzona State University PRIGRITY £ 24A
Tempe, Arizons

1] ‘\ i
CONTACT PERSON: \ -

JoAnne 0'Donnel | _ ,
(602) 965-9011 ,

To encourage parental support for young hispanic women seeking non-traditional
careers. Twanty-five eighth graders and thelr mothers wil! attend of-campus
workshops and counseling sessions at the university site to famiilarize
themseives with 8 variety of career flelds, the sssoclated acadesic
requirements and [1fe style that could be anticipated with each potential
discip!ine. '

PROJECT EXPLORATION 41009

f

Unlversity of Arkansas PRIORITY £258
Feyetteville, Arkansas

CONTACT PERSON:
Susan Gordan
{501) 575~3845 i

To assist learning disabled women In adjusting to s male-oriented environmant
The program will focus attention on the educational needs of learning
jisabled women who seek to overcome tha barriers to their full participation
in educational and carear programsg, resulting from double discrimination.

t

166 '



168
PRAGTICAL SOLUTIONS T0 OVERCOMING [NEQUITIES 1M COMPUTER USE £2016
Amsricen Institures for Research
Pelo Alto, Callfornia PRICRITY #20A

CONTACT PERSON:
Jena G. Schubert
{b15) 326-5271

A behaviorally orlaented epprosch that ldentifies obstacles to women and
minorities In computer use end knowledge. Product will be user-designed
solutions to Increase equitable eccess to computers Including o self-essessment

instrument for use by educgtors In ldentifying Inequitebie access factors
aperating in schools or districts.

MANDATES #083AH 30030

. MODEL STATE PROJECT ON COMPLIANCE WITH STATE AND PEDERAL TITLE IX

. Callifornia Equity Cc.umcll PRIORITY #23A
Los Angeles, Callfornia

.

CONTACT PERSON:
Abby J. Lelbmen/Phyllls W. Cheng
(213) 625-400b; 665-3021; 473-87hk

i rogram of support for assistance In regulatory
Ihm;l::vj‘:::lo: :fps: Equity. It Is also a model Stete project on
complience with Stete and federsl Title 1X mandetes, The progra: w:ll
astablish an advisory counc!! comprised of representatives from business,
labor, governmant, education and women's organizations, to offer
expartise and Input regerding reguletion development.

DISABLED GIRLS IN HIGH SCHOOL  # 0B3AH31028

Disabi1ity Rights Education PRIORITY # 25A
and Defense Fund
garkeley, CA.

CONTACT PERSON:
Mary Lou Bresiin
(415) 644-2555

on-site reviews of three school systems and to conduct
;31?°23°§none reviews of an additional 20 districts throughout the
United Statas. Tha purposa is to determine the extent to which gender
sterotyping, couplad with disability blas #iscrimination, preclude
o full and squal access by disabled girls in° gh school programs.
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PROPOSAL FOR A PROJECT TO SEAVE EDUCATIONAL NEEDS OF ASIAN 1MMIGRANT
W AEN IN HOTEL, AESTAURANT, AND GARMEY INOUSTRY EMPLOYME

Korean Community Center : PRIORITY #2784 ./
of the East Bay
Oakland, Callifornla

CONTACT PERSON:
Elaine Kim
(b15) 8h8-2362; 547-2662

4
To serve Aslan Immigrant women In hotel, restaurant, and garment Industry
employmant in the San Frencisco Bay Area. The goal of the project will .
be to Increase an awarenass of thalr job rights and responsibilities, thelr
undarstanding of peths to occupstions! advencement and kngwledge of
resources in employment and social services; to also increase leadership
abilities, self-confidence, and to develop self-rellency and Independence.
Approximately 250 Aslen !mmigrant women will benefit from the project.

TITLE 1X STUDENT STUDY UNIT * 0838130003

Molly Murphy Mac firegor " PRIORITY 238 -

Santa Rose, Cellfornia I
L e o

CONTACT PERSON: S 0T e

Molly Murphy MacGregor .

(707) 575-1560

To develop a teschar's guide for previously materials under & WEEA grant
(80-81). Project will conduct 8 nation-wide tlald test of the materlals
and adapt the materials for elementary school as well as secondary school,
and implement a plan to fecilitate wide spread use of the unit.

AN_INFUSION MOOEL FOR EDUCATIONAL EqQuiTY £083AH31710

Ifice of the Los Angeles County
Superintendent of Schools
Downey, California

PRIORITY #274

CONTACT PERSON:

Oolores Grayson
(213) 922-6910

fo Jemonstrate an infuslon process mode!
as 3 tool for Implementin
and monitoring educationa! aquity In the 95 school distrlcts In l.o;j

Angeles GCounty. Tu also devalo
. P 8 manua! for replicatin
model aliawhere throughoyt the State. ? 9 the process

RIC '

r ‘
Full Tt Provided by ERIC. L ’ .




166

.‘
MODEL SEX EQUITY COMPLIANCE PROVECT # 083AH3003)
San Diego Uniffed School District - PRIORITY ¢ 23A
San Diego, CA
CONTACT PERSON:
Or. Yvonne Johknson
(619) 239-1124

-

To devalop and implement a mode) program to determine- the extent
to which the district i3 in compliance with Title IX requirements
and to fdantify corrective messuraes.

NEW DIMENSIONS IN EDUCATING HANDICAPPED WOMEN AND GIRLS 11031

Santa Clara Unifled School Bistrict PRIORITY #2SA

Santa Clare, California

CONTACT PERSON: .
Barbara Semenoff
(408) 935-6090

A diagnostlc prescriptive program to assess unlque learning styles In
mathematics and provide a mathmatics program tallored to the Individual
needs of handicapped women and girls (grades K~12). The program ls
based on research on right/left braln learning and Davidson's work on
Math Learning Styles.

FAMILY MATH: LINKING HOME AND SCHOOL ¢ 083AH32110

University of Californfa PRIORITY # 20A
Berkeley, CA

CONTACT PERSON:
Nancy Kreinbarg
(415) 6421823

To develop a fiim and guidebook to enable parents and teachers to
replicate the successful Family Math program, enabling parents and
thelr childran to learn math together.
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Womenspace Unlimlted PRIORITY #2718
South Lake Tahos, California .

CONTACT PERSON:
Patricle James
(916) Shh-2118

The Womenspace Unlimited project Is a progrem designed to reducs
Internal barriers In women, In order to promote educational equity,
offered conjointly by a community action agency and e cosmunity col lege,
The progrem Is further designed rc reduce the attitudinal barrier of

") Len't do It to a spacific qroup of women center cllantele "Sattered"
women. It will provide Interparsonal skills based on an Intensive
ten-wesk college certificated training program to provide job skills,
and job search,

WONEN'S MISTORY K-3 LEARNER USE PACKETS 12034

Womsn's Support Ketwork
Sante Rosa, Callfornia PRIORITY #208

CONTACY PERSON:
Bette Morgan
{707) S26-597%

To develop four(h) learner use women's history K-3 curriculum packets
with tescher's Instructions. The project will develop classroom materials
based on the history of women In this country as for use as role models to .-
overcoms the stereotypes perpetuated which have falled ts prepare young
women for thelr adult tife cholces.

QUT OF CLASSROOM CLIMATE: HOW TO MAKE 1T WARMER FOR WOMEN #2036

Association of Amarican Col leges PRIORITY #20A
Washington, D.C.

CONTACT PERSON:
Bernice R, Sandiar
(202) 387-1300

To prepars and disseminate a quide to ldent|fy and change Informs] and
formal policies, practices and behaviors of faculty and administrators |
that Inadvertently create an Inhospitable sducational climate for md
students in acudemic advising, work-study, lab work, soclal contexts etc.
The project will include recommendations for students, faculty and

administrators In post-secondary educatlon. i
1
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ORGANIZATION WOMEN: QK PROJECT 40838432018

Assoc] ated Wamen Consultants s
Washington, 0.C. PRIORITY 208

CONTACT PLRSON:
Sobble J. Usister
(202) 338-2647

To analyze case studies of womsn's voluntesr work. The project wiil provide
role modals and a basis for evaluating unpald work. A book will be

developed for high school and re-entcy women, vocational edutators and

carear counselors' use in order to provide womsn with credit for unpald

work or to translate voluntesr experience into sppropriste pald work
equivalencies. [t should provide a basis for & new prospective for those

in positions to eveluate women's vocationsl preparation or career credentisls.

ADOLESCENT PREGNANCY /PARENT ING-~PERS ]I STENT BARRIERS FOR YOUNG \ion:m
A STATE LEVEL APPROACN #1688

Councll of Chief State Schoal 0ffir s PRIORITY #27A
Washington, 0.C.

CONTACT PERSON:
Susan Balley
{202) 624-7702

This project will 1Yencoursge SEA administrators to exert leadarship to
minimize the negative consequences of esrly pregnancy and increase
coordination with other agencies which provide servicas to these young
people; 2) facllitate the development and Implementation of state policles
and practices to encoursge pregnant and parenting teen to continue thelr
educational programs.

EQUITY FOR DISABLED WOMEM AND GIRLS: THE ROLE oF

S1MG EDUCATIONAL
;::::APOLICYHAK!RS 1% SPEC 1AL EDUCATION AMD VOCATIONAL REMABIL1TATION #1021

Counci! of Chief State school Officers PRIORITY F25A

washington, 0.C.

CONTACT PERSON:

Susan Bailey
(202) 62h-7702

mude ' d and presentad to
1 sex aquity tralning seminar will be develope

:peci.l :duc:qtlon. vocational rehebilitation, and vocational cducaﬂt'm/
spacivl needs staff of three participating stetes. Thase states w
develop mode! approsches to sddress sex bilas,

N I
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TITLE IX AND INTERCOLLEGIATE ATHLETICS § 083AH30021

The Equality Center "PRIGRITY # 23A
Washington, 0.C. )
CONTACT PERSON:

Margaret Dunlke d

(202) 2987570

To develop a practicyl "Guide to Title IX and Intercollegiate Athletics®
and to research and document the history of the development of Federal
policy regarding sex discrimination in intercollegiate athletic programs.

-

CONSUMER ORTENTED INFORMATION # 083AH32104

National Women's Law Center PRIORITY:
m”"ﬂgtm’ o.c. i

CONTACT PERSON:
Margaret Kohn
(202) 872-0670

To develop and disseminate consumer oriented information on sex
equity fssues in schools and exemplary sex equity programs,

PUERTO RICAN WOMEN IN THE UNITED STATES: A RESOURCE BOOK #0838H32709

Vlvo, Paquita/Votaw, Carman D.

wWashington, 0.C. PRIORITY f248

CONTACT PERSON:
Prquits Vivo
(202) 347-6859

Project will design and develop a resource book about Puerto Rican
vomen who have migrated to the United States for educaturs and
ressarchers In sthnic herltage programs, The book will contain a
directory of researchers on the subject and an anthology of exlsting
1iterature and visuals afds on the supject.
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MODEL PROJICT N SUXUAL AND GENOER HARASSHENT [N WIGHER EDUCATION #0009

indlana University Foundation PRIORITY #23A
Bloonington, indlana -

CONTACT PERSON: :
0'Ann Campbel | » )
(812) 335-339 /

Project will produce a fiim and model workshop materials for students,
faculty and administrators, Objectives: 1) To promote understanding

of sexusl and gender harassment as forms of sex discrimination prohibited
under Titla 1X which inhibit women's full participation In educational
programs; 2) Yo ald development and Implementation of effective
Institutional policles and procedures to combat and eliminate harassment.

NO PROJECT TITLE - #0540

National.lLeague of Cuban American Community Based Centers PRIORITY F20A
Fort vayne, indlang :

CONTACT PERSONM:
Graciela Beecher
(219) 422-5539

To study the barriers to educational equity of three generations of

Cuban American Women. Twalve Cubsn American women from before, during
and after the Cuban revolution will be Interviewed to produce three
monographs and twelve radlo and television tapes to analyze the barrlers
they encounterd as Cubans, and as women, and the ways they overcame thesa
barriers, If at all.

APPROACH T0 TITLE 1X COMPLIANCE #0013 N

Kansas State Dapartment of Education PRIORITY #23A
KEDDS L1 nk
Topaka, Kansas

CONTACT PERSON:
Linda McNeely
(316) 685-0271

To assist educational agencles and by developing models designed to

neet the requiremsnts f Title iX. This proposal will utlllze facilltators
who will work with schools to help them understand Tiel, IX, and work
toward elimination of discriminatory behaviors of staff within the schools,
especially that which Inhibits minority and handicapped females. Further,
schools will be ..sisted In establishing natworks to share with each

other and the community, at large.
wt 1y
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N'S TDUCATIONA iy (L] Y _FOR_INCREASED AWARENESS _ #083AH31014

Gramb|ing State Unlversity . .
Gramnling, Loulslana PRIORITY J25A

o CONTACT PERSON:

A

Darlenes A. Thurston
(318) 247-6941

To assist disabled women in achlieving full participation and equity In .
business, Industrial and educational organlizations. Project will attempt |
to ralse the swareness level of parsons In these agencles to become

more accepting and understanding of problems faced by women with physicsl

and sensory disabllitles. A training progras will be held on the campus site,

CONPUTERS [N EDUCATION: A QUESTION OF ACCESS #083A132027 .
Tachnical Education Research Center " PRIORITY #20A . ,

Cambridgs, Massachusetts

CONTACT PERSON:
June Foster '
(617) 547-0430

To provide equal access In computer |iteracy for giris. The project will,
produce Introductory computer |iteracy software and & slide-tape for
students. These materials will be dasigned to counteract the access
barriers. An ancllilary handbook for teachers will recommend strategles
for using the software and. sllde-taps and evaluation criteria to assess
these materials appropriatenass for giris. A monograph and brochure
synthesizing research and resources avallable will be developed, a3 well.

8E YOUR OWN BOSS (Bv0B) KAvil!

\ ' N
ACCESS, Incorporated e PRIORITY #27A

Bethesda. Maryland

CONTACT PERSON:
Marjorie Rosensweiq
{301) 984-7055

To provide an early Intervention mechanism which addresses the barrlers
that 1imit womens' access to business development, management and
ownership. In order to accomplish the project's Initlative, the population
will be girls In qrades 9-12. The final products will be a counseling
quide and training program and a career awarengss program o  workshops
focused on Inhiblting barrlers women face and avallable resources,
natworks and methods to eliminate those barriers through study, training
and practice.
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N0 PROJECT TITLE #0035

Educational Sport Institute, Inc,: PRIGRITY #23A

Chevy Chase, Maryland

CONTACY PERSOM: -
Dorothy McKnight .
(301) 65248489 .

To Infuse sex falr tesching approsches and behaviors Into the physical
education professionals through the esteblishment of “Effective Sphere
of influence.” Project will develop en Instrument to measure !mpact
on students and a model training program for college and university
staff that will be replicated at other locations In the future.

1T COULD BE WE PROJECT #2087

Lquity Institute PRIORITY £20A
Bethesda, Maryland

CONTACT PERSON: !
Mary Ellen Verhayden~Hilllard-
(301) 654~2904

To davelop, fleld test and disseminats ten (10) minl-blography plcture
books and & video cassette on outstanding American women of all raclal

and ethnic groups, In science end mathemstics. The materials witl be
deyigned for use grades K-3, A teacher's Mandbook of easy to use
classroom activities which reinforce these materials will be part of

the module. Materials will be fleld tested at three sites In Penmnsylvania
representative of other simlisr demographic areas In the United States.

\\

PROJECT EQUITY # 083AH32092

St. Louls Public Schools PRIORITY # 204
St. Loutls, Missourd

CONTACT PERSON:
Lynn Beckwith
(314) 531-2000

To develop, pilot-test and disseminate a model curriculum on sex equity
{ssues and laws, focusing particularly on Title IX, to be integrated
with law-related education programs in grades 6-8. A training module
for teachers and administratort will be s:milarly developed, to
accompany the curriculum, o
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TAKING ACTION FOR TITLE 1X #083AH30016

The Network, Inc. ' PRIGRITY £23A
Andover, Massachusetts

CONTACT PERSON:
Lesije F. Hergert
(617) 470-1080

To develop and fleld test an experientlial training package, Including

8 simulstion game, to traln Title IX Coordinators. The purpose of the
activity Is to enlist the support of others In the Coordinator's district
In order to successfully comply with Title IX requirements.

INCREAS (NG +THE MUNBER OF FEMALE ADMINISTRATORS N MiCHIGAN PUBLIC SCHOOLS #1722

Michigan Department of ‘Education PRIORITY #27A
Lansing, Michigen ! .

CONTACT PERSON: .
Jo Jacobs |
(517) 373-3497 |

To develop a model for school districts seeking to Increase the number
of woman In their administrative ranks. The model provides a three year
plan for a school district to meet Its goel of Increasing the number of
women in its administration through a range of ninetean objectives from
which & system might choose.

SUMMER INTERNSHMIP PROGRA: {N THE SCIENGES FOR FEMALE SCHOOL STUDENTS -
IN A UNIVERSITY SETTING 164k
The University of Michigan PRIORITY #27A

Ann Arbor, Michigan

CONTALT PERSON:
Barbara F. Sloat
(313) 764-1382

. To fund ten six-week summar Internships In sclence and engineering for
| high school woman In the laboratories of women sclientists at the Unlversity
| of Michigan and to establish a model program of academ!.:/community ’
cooperation in encouraying young women Into the sciences.
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vi A1DS YO PROMOTE EOUCAYIOQ EQUITY FOR WINNESOTA INDIAN GIALS  #0838H30509

Minneapolls Public Schools PRIORITY #24B
Ninnospolls, Minnesota

CONTACT PERSON: <
Rosemary Christiansen/Gloria Florenz .
(612) 348-6258; 3IM8-6147

To davelop a wide variety of visual alds depicting indlan glirls more
frequently and less stereotyplcally for general use by classroom teachers,
The proiect will devalop an acéampanying packet of print ready materials
which can be used on workshests snnouncements communications and other
public relations materials, as needed. To determine the extent of specific
nesds the project will consult with cooperating public schools In several
school districts. .

/

/
IND 1AN WOMEN'S EQUITY PROGRAM : _Y083An30586
* The Red School House : " PRIORITY #2hA

$t. Paul, Minnesots

CONTACT PERSON:
Charie Nlems
(612) 4L88-6626

A threesyear demonstration model project to design, validate, print,
and disseminate a monthly student msgazine and elght thsching posters.
This project will be geared to the culturally-related learning needs of
indian women In grades K-12, The posters wil! be defigned to teach
problem solving skills to enable young Indlan women/to deal with sex
discrimination and the effects of sex-role stereotyping., The project
will also serve as a-demonstratipn model for other indian schools and
organizations serving minority whmen.

NO_PROJECT TITLE #0503

fort Belknap County Counci! Tribal €ducation PRIORITY #2LA
Harilem, Montana

CONTACT PERSON:
Clarena Werk
(406) 3%$3-2205

To provide a tomprehensive counseling/placement program for 803 of .
the Native American women on the Fort Belknap Reservation and Dull :
'Kr':ﬁa Memorial College. Twenty workshops with at least fifteen

participants will be held i. <™a areas of !ife-coping skills, women In

managemant, job opportunities for women, career Information and any other

areas cited as needed by the particlpants. A process manual will be

developed as a final product.
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MATH COMPUTER EQUITY P T P} # 0838H30004

Albuquerque Public Schools PRIORITY # 238, .
Albuquerque, New Mdxico -

CONTACT PERSON:
Rosemarie 2. Espinosa
{505) 842-3547

To provide training for elementary and secondary teachers in spatial

visualfzation and computer equity, to disseminate math-related equity

materials through newsletters, workshops, and the establishment of a

resource center, and to evaluate the ongoing changes in enroliment i
figures for high school math and computer science courses. [

WHOLE PERSON APPROACH 4 083AH30609

National Institute for PRIORITY # 24A
Multicultura! Education
Alduquerque, New Mexico

CONTACT PERSON:
Témas Villarredl, Jr. .
(508) 262-1515 .

To develop and disseminate a teacher's guide through a serfes of

workshops to eliminate sex blas in English as a Second Language

materials and pedagogy at the elementary level. .
/ ’ ’

STRATEGIES TO EQUALIZE EDUCATIONAL OPPORTUN)ﬂfg FOR DISABLED COLLEGE - .

WOMEN < #083aH31011
8arnard College ’
Manhattan, New York PRIORITY #26A

CONTACT PERSON:
Julie ¥V, Mersteller
(212) 280-4634

The purpose of this project Is to develop strategles to equallze
educatlonal opportunities for disabled college women. The project staff \
will design, develop, and test awareness and support materials aimed at )
academically related and ancillary college and university personnel,

whose activities Influence the llives 6f students.

Further, qoals are to equallze sducational opportunities for disabled
women and to facilitate their Intergration Into the malnstream of campus
Iife, '
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THE FULL ACCESS AND RIGHTS TO ggucAuoﬁ PROJECT #083AKH31609
Canter for Publlc Advocacy Research, Inc. PRIORITY #27A

New York, New York
L]

» CONTACT PERSON:
Tracy Hullng
{212) 564-9220

The geal of this project Is to eliminate those regulations, policles

and practices of the New York State public education system which

present parsistent, Institutiona! barriers to equity for women; especlally
minority and low-Iincome women In vocational education.

NOOEL TRAINING PROGRAM TO ACHIEVE WOMEN'S EQUITY IN THE SYRACUSE
FIRE SERVICE #1550

City of Syracuse: Office of Federst Aid PRIORITY #278
‘yracuse., Mew York

CONTACT PERSON:
Loulse Blrkhead
(315) 473-5690

To assis. women in achleving greater accpss to non-traditional better
paying careers such as in the fire service. This preject will assist

women in overcomlng the most significant barrler faced by women seeking

to quaiify for employmant as fire fighters with the Syracuse Fir
Department; that of passing the physical ability test, This project will
provide 8 structured physical training regimen Individualized to trainee
needs and other amployment and family commitments. ft will develop posters,
s manual and videatape for use by pre-recrulits orf Indlvidual candidates

in preparation for the firefighter physical examinution.

EDUCATIONAL EQUITY FOR RACIAL ANG ETHNIC MINORITY GIRLS: MINORITY
ADOLESCENT GIRLS AND THE MEDIA #083AH30595

Columbla University PRIORITY J24A
Teachers (ollege
Manhattan, New York

CONTACT PERSON:
samusl 0. Johnson, Jr.
(212) 678-3778

to develop a program of educational equity for raclal and athnic

minority giris. The project will prodyce a video-tape program

Involving minority adolescent girls, some of whom have dropped out

of school. The project will ba gesred toward the power of role models

in motivating young women to enter professional and vocational L
flalds which have been “~n-traditional’ for thelr sex. Seminers A
snd guldance-counseiing 1 vetings will also ba provided.
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PROJECT INCLUSIVE # 083AH31029

tducational Equity Concepts PRIORITY # 2%A
New York, New York

CONTACT PERSON:
Merlc Froschl
(212) 725-1803

3

To develop, dilot test, and disseminate a curriculum guide with an
"{nclusive" approach, one that is nonsexist, multiracial/ethnic,
and includes images and role models of children and adults with
disabilities.

BEGINNING MATH AND SCIENCE EQUITABLY # 083AH31730

_—

Educational Equity Concepts PRIORITY # 27A /
New York, New York

CONTACT PERSON:
Barbara Sprung
(212) 728-1803

To develop an early childhood curriculum guide for parents and teachers
which will contain strategtes for extending children's interest iuto
a1l reas of the curriculum.

THE ROLE AND IMPACT OF MINORITY GROUP WOMEN IN UNITED STATES HISTORY 4# CRIAHI0625

N\

New York University - Metro Center PRIORITY # 24A
New York City, New York .

CONTACT PERSON:
Beryl Banfield
(212) 598-7729

To develop supplementary curriculum materials correlated with fifth
grade United States history textbooks which focus on minority group
women in key periods of American history, thefr role within thetr
particular socteties, and the discrimination they faced.

1
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PROJECT ON DISABLED WOMEN AS ARTISTS AND WRITERS 21033

The Feminlst Press
01d Westbury, New Y rk PRIORITY #25A

CONTACT PERSON:
Florence Howe
(516) 997-7660

The project will search for and sssemble an anthology of |lterature and
vn::l art by and about disablad women, It will produce an accompanying
teaching quide, a directory of disablad women artists and a quide to
assist such women in getting materials published and exhibited. The
project aims to achieve educational equity for disabled women by
providing a forum for their work.

LATIN AHERICAN WOMEN IN HISTORY #0519

HACER, Inc./Hlspanic Women's Center PRIORITY F248
Mew York City, New York

CONTACT PERSON:
Norma Stanton
(212) 868-0623 ,

to research the iives of 40 women from the 20 Carribean, Central, and
South Amerlican countries and documenting their 1ives and tha impact they
nad on their country. information will be presented in a bilingual
audio s!ide production, as a model project on educational equity for
racial and ethnic minority women and girls.

INTER-AGENCY TRANSITIONAL ASSISTANGE PROGRAM (1TAP) FOR DISABLED
WOMEN AND GIRLS #1003

Monroe Board of Conperative Education PRIORITY £25A
falrport, New York

CONTALT PERSON-
John Melormick
1116) 377-4660

A process for cooperative effort In utilizing existing resources to
achlave more equitahle education, work and socletal preparation for
Jisablad women and girls. The gosl of this project is to initiate

g delivery system, act a a catalyst for schools, organizational and

agency involvement, with the final outcome being 8 mode! program
+hich can be réplicated by others faced with similsr concerns meeting
rha needs of dlsahled woman and giris,

AL 181




/
!

178

EQUAL ACCESS TO COMPUTER/EDUCATION FOR ETHNIC NIMORITY FENALES  JOB3AM30624

New York Clty Board of Education PRIORITY #24A
Community School -Olstrict #3 .
v New York, New York

CONTACT PERSON:
Tessa R. Harvey
(21) 678-2918

A project promoting equal access to computer education for ethnic minority
females., This will be a progrem of staff development and pupll
instruction in computer |iteracy and programming. The program will be
designed to serve as a model for n,!lomldo replication,

#0 PROJECT T)TLE 20544

. MNew York Clty Board of Education District #11 PRIORITY #20A
Bronx, New York

CONTACT PERSON:
Vincent P. Young ~
(212) 519-2640 ,

This project will function as a training program for raclal and ethnic
minority women and glirls for greater educational equity. The project will
focus on strengthening the urban femily structure, 803 of whom are
minority women by providing remedial math Instruction to improve basic
math skills and developing computer |lteracy amony the target group.

With this assistanca, parents will be able to fulflil thelr own education
potential and have an additional means to augment femlly Income. Further
tt Is expected that famlly ties and community school relationships will be
.strengthened as parents learn to help children with thelr homework. ;

i

3 R'S: NONTRADITIOMAL RECRUITHENT,- RETENTION AND RE-EDUCATION #0017
\

New York Clty Public Schools
Brooklyn, New York PRIORITY £23A

CONTACT PERSON: .
Vera Hannenberg a
{212) 596-406! .

Ty develop and pllot test a model for Title IX complliance. A model
recrujtment plan will bo developad and implemanted and Instructional

and support services will be Included to promote retention non-traditional '
enrallaes. Activities to re-educate staff and students to promote

tax hlgs-frae learning environments will be !mplemented,

O
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INSTITUTE FOR FEMALES TO EXPLORE OPPORTUNITIES IN FIELDS OF HIGH
TICHNOLOGY 40512

New York State Education Department
Albany, New York PRIORITY #24B

CONTACT PERSON:
Marjorie Rush
(5i8) #74-3934

Project will assist In encouraging and motivating females for entry
into high technology areas via written and visual career Information
and peer tutoring with educational institutions and community agenctes,
Students in grades 7 thru 11 will be the target population. They will
deveiop materials with spéclal emphasis on math and sclence careers.

A cadre of these students will then become peer tutors snd conduct
sessions reglonally in conjurction with educational Institutions and
community agencies. .

THE MATIONAL TRAINING OF TRAINERS PROGRAM 4 083AH31015

New York University SNPRIORITY # 25A .
New York City, New York ) .

CONTACT PERSON:
Judity Rothschild-Stolberg
(212) 598-2144

_To.conduct.intensive training workshops in seven (7) regions across,
the country. The training will be based on previously developed
resources to foster edutationsl equity with 2 special focus on
children with disabilities, particularly disabled girls.

PROJECT TURNING POINT: AN EDUCATIONAL EQUITY MODEL FOR MATURE MINOR!ITY
WOMEN #0545

SUNY/College at Old Westbury PRIORITY #25A
destbury, New York

CONTACT PERSON:
John Allen [
(518) A11-0365 et

project will encourage and support mature minority women to enter and
romplete four year arts and science institutions using strateqles

drawn from the successful model, Project Turning Point, conducted at

A1d Westbury College since 1979. A process manual with 3lides will be
Jeveloped for raplication at other college csmpuses. The project will
specifically focus on the black women's experience, descret from "all”
women. Counsaling and math anxiety workshops will augment the networking
»f women in the community and on-campus locatlons.
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NO PROJECT TITLE : #1003

SUNY/Stony Brook PRIORITY ¥ 258
Aldany, New York

CONTACT PERSON:
Monica Roth
(516) 246-6051

L]

To identify career options for secondary/post-sacondary school dissbled
women. Through group discussions, lectures, fiims and workshops, the
project proposes to Incres'se self-awareness and se}f-worth among the
d!sabled women in attendance. Olsabled women will discuss thelr
success and fallures and will. serve as role models to Inspire other
dissbled women to crests networks of support to promote self rellance -
of participents and thalr peers.

. COMPUTER EQUITY TRAINING PROJECT ' #083AH31692
Women's Action Alllance, Inc. ' PRIORITY #27a

Manhattan, New York

CONTACT PERSON:
Sylvia Kramer
(212) 532-8330

-

This is & two-year computer equity training project. The goal of the
project is to help eliminate o persistent barrier to aducational
equity for femples by Increasing the parcicipation [n computer [earning
of girls attending middle school. The project wil| produce strategles
In menual form that will be sultable for use In diverse soclo-economic,
racial, ethnic and geographical settings,

CAREER_EQUITY OPPORTUNITIES PROJECT #_083AH30665
North Carolina Coomission PRICRITY # 24A

. of Indian Affairs
Raleigh, North Carolina

CONTACT PERSON:
*Wanda Burns-Ramsey
(919) 733-5998

To provide J00-400 female Indian high schoo) students exposure to
non-traditional carears, career planning and professional Indian
role models through a series of workshops across North Carolina.
| This project will also provide twelve (12) Indian high school girls
| with two (2) month {nternships.

184
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NO_PROJECY TITLE ) #0533

\

University of North Dakots PRIORITY #24A
Grand Forks, North Dakota

CONTACT PERSON:
Lols Steele
(701) 777-5037

To provide special support services to American Indlan females at the
University of North Dakote parsulhg a degree In health *lelds, especially
medicine. Students will be recruited from the 7th grade through medical
9chooi. They will attend special sumnmer progrems (already funded

through other sources) during junior and senlor high school vears. Counseling
conferences, workshops, rap sessions, positive self Image sessions are

the components of the project. A publication outlining the Importance

of madicine women In the Indian culture will be forthcoming.

COMPUTER RELATED CAREERS FOR WOMEN OFFICE WORKERS # 0838H3150]

Working Women Education Fund PRIORITY # 27A
Cleveland, Ohio

CONTACT PERSON:
Ellen Cassidy
(215) 842-2617

To help reduce persistent barriers to the entry ofwomen office workars
into computer educational programs by developing cirriculum and materials,
.testing them {n #orkshops, and conducting follow-up activities.

EDUCATIONAL EQUITY NETWORK OF D1SABLED WOMEN AND GIRLS #083AH31018
Oregon Health Sciences University PRIORITY #258

Portland, Oregon

CONTACT PERSON:
Pearl A. Paulson
(503) 225-7922

The projact will ettablish educational equity support groups for disabled
women and girls. The Crippled Children's Division of Oregon Health
Sclences Unlversity will Inform members of thelr rights to en equal
education and wider career opportunities. They will aiso be heliped to
avail themselves of these rights. Tha program will train facllitators,
and provide. groups with curriculum matarials and technical assistance,

A network of six or more tupport groups will be replicated In another
community to fatm an aven lgrjer network, capable of sustaining Itself
after the grant period.
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JITLE 1X COMPLIANCE PROJECY : N 083AH300 .
$chool District of Philadaiphlia PRIORITY #23A

Philadelphis, Pennsylivenia

CONTACT PERSON:
vera Demchenko/Thomas €. Roslca
(215) 299-7842

This Is a Titla IX complliance project. The $chool District of Philadeliphia
proposes to establish a model project of Title IX compliance for secondsry
scheals In a largs urbsn school district. The project will. be carrled

out In three phases: Phase | -~ Training of selen leaders and 175 secondary
school team membersy Phase |1 - Implementation of School Action Plans;

and Phase 111 - Preparation of videotape and sccompanying pring materials
for purpose of dissemination and replication. o

* -

THE PRINCIPALSHIP PREPARATION PROGRAM [OR WISPANIC WOMEN #083A130537

Temple University PRIORITY #26A
of the Commonwealth

System of Higher Education-Merit Center

Philadeiphia, Pennsyivania

CONTACT PERSON: [
Gladys Valcourt /
(215) 787-6258 /

This project is & principaiship preparation program for Mispanic women.

It wiil Involve Title IX three yser training support for 12 Mispsnic
women educators Interested In advancing professionally to ths level of
school administrators. The Intent of the project Is to propare MNispanic
women to function as principals In schools with large populations of
Hispsnics. The Implementation and evaluation of the program wiil be
described In a menual to be produced by the project staff and disseminated
to school districts In the Delawsre Valley with large concentrations

of young Hispanic women,

TOMARD EDUCATIONAL, VOCATIONAL, AND EMPLOYMENT EQUITY FOR O1SABLED

WOMEN THROUGH NONTRADITIONAL JOBS AND CAREERS 70838431001
Vo-catlonol Rehak!l!es.lon Center PRIORITY #258

Pittsburgh, Tennsyivanis

CONTACY PERSON:
Heather Kijowski
(012) b7i-2600

This projact Is yeared toward educationsl, vocations ind employmant
equity for disab'ed women through non-traditional * ind careers.
It wlil concut !nformstional workshops on non-trt "1+ sl jobs end
careers for ditabled women, and offer one-year suj . services
which wiil assist women to schieva Identiflied educ Jionol vocetional,

and employmer¢ dosls, .
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PROJECT LEARK ‘N EARN: INCREASING MINORITY FEMALE PARTICIPATION IN
MON~-TRAD I TIONAL TECHNICAL EDUCATION #0515

Ridlands Technical College
Columbla, South Carolina PRIORITY # 248

CONTACT PERSON:
Rea Orennen
{803) 738-1400

The project will devalop curriculum materlals for & non-traditional
career development seminar for black females, age 14 to 18, The seminar
will bs pliot tested with femele students from two of the largest
county areas In South Carolina. After valldstion, the courses will be
{ncorparated Into the college caresr sducation services of thalr
woman's center and disseminated to 15 other technical education colleges
in the States.

" N0 PROJECT TiTLE 1522

Utah $tate University PRIORITY #27A

Logan, Utah

CONTACT PERSON:
M.K, Jeppson
(801) 750-1226

To produce a faculty guide and workshop to reduce or alleviate sclence
anxiety in wémen and ethnic minorities. The purpose of the project

s to develop, test, and disseminate & workshop and faculty gulde for
teaching introductory science classes for students with speclal focus
on ethnic minority, traditional and older or re-entry women with at
laast a flve year lapse In thelr educational pursults.

NQ PROJECT TITLE £2008

westminister College PRIORITY #208
Galt Lake City, Utah

CONTACT PERSON: ;
potricla Whiifleld
(8017 48h-7651 Eat. 219

This projact will focus on the low aspirations of rural high school
girls, Inciuling Native Americans. It will conduct an assessment and
encourage the development of local role models to Interact with these
young women, The project will work with 10 schools in a four state
areas in characteristically rural Isolated areas. Students from

rwo Indian reservations will perticipate, as watl. The program will
culminate with a ragional conference and the establishment of a network
that will provide a range of better options for students personal and
srofessional growth which are consistant with local values.
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PROJECT BEST (BLACKS EDUCAT CESIFULLY FOR TOMORROW 408

Hampton Instltute PRIORITY F24A
School of Nursing
Hampton, ¥Yirginla

CONTACT PERSON:
Patricia $Sloen
(804) 727-5251

This program Is called "Project BEST, which stands for 'Blacks Educated
Successfully for Tomorrow." It Is Hampton Institute's Mode! to
incraase ethnic minority women In professional nursing. It Is a support
program mode! beginning with high school students and ending with
graduation from Hempton's School of Nursing. The project will Invoive
Individuals, especially Black women, whose socio-cultural envlronment
have inhibited them from obtaining knowledge, skills, and abllities
required to enroll in and graduate from a School of Nursing.

. L R

"STRENGTHENING OPPORTUNITIES FOR HIGHLY ABLE YOUNG WOMEN W MATHEMATICS,

SCIENCE, AND COMPUTERS' 3083AK32087
Educational Service District No. {2 PRIORITY #20A

Northwest Glfted Education Center
Jeattle, Washington

CONTACT PERSON:
Wendy C. Roedel!l
(206) 242-9400

This is & pPoject for "strengthening opportunities for highly able young
women [n mathematics, sclence, and computars’., It will be s comprehens | ve
program to incresse the participation of Junlor high glirls In math,
sclence, and computer tralning through a Math/Sclence Careers Conference,
mentorship placement, business tours, hands-on computer workshops, math
equity awareness tralning for students, teachers, counselors, and parents.

SEXUAL HARASSMENT IN SECONDARY A<D VOCATIONAL SCHOOLS #0838H31854 -
Northwest Women's Law Center PRIORITY #278
Seattle, Washington .. M

CONTACT PERSON:
Lesiie Owen
{206) ¢32-8468

This is a pilot project on '"Seaual Harassment In Secondary and Vocatlonal
schools.'' the goal of the program ls to be a statewides educational

oroject for administrators, teachers, counselors, parents, students and
community groups, presenting information to ¢liminate sexual harsssment

i secondary and vocational schools. This will ba done through workshops,
counseling, an sudfo-visual production, and & sexual harassment Information
packat, The fine) report of the project wili be distributed to spproprlate
aducational personnel, women's and community organizations throughout the
State, as w11 a3 natlonally by the Rescurce Center on Sax Roles In
Education, in conjunction with the Lf- Center.

A
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CAREER EDUCATION FOR FEMALE COLLEGE STLDENTS WITH DISABILITIES # 0838H31005

University of Wisconsin-Stout PRIORITY # 250
Menomonie, Wisconsin

CONTACT PERSON:
Mary Hopkins-Best.
(715) 232-1409

To develop and validate a career education mode! for disabled women
students through monthly group seminars and {ndividual meetings to
asplore careers, match participant needs to career goals, and develop
individual career plans. ’

Mr. GoooLING. Now, I am not going to get involved in any of in-
nuendo, between the ins and the outs. I will try to rise above all of
that and ask some questions that I think are pertinent,

First of all, I have a difficult time ever reauthorizing anything
for 1 year because, realizing that no matter what administration is

in power, the bureaucracy moves in such a manner that you prob- -

ably wouldn't get the regulations implemented during that very
first year. '

However, 1 also have a real problem when we talk about reau-
thorizing things for 5 years. It seems to me that says that this com-
mittee is just not going to pay too much attention about what is
_ going on—our oversight responsibility—until we get to the fourth
year and then we'll look things over and have some hearings and
reauthorize in the fifth.

Do any of you have a problem with reauthorizing for less than 5
years—3 years, 2 years, whatever? Is there anybody that wants to
respond to that?

Dr. Worrk. [ would say that 5 years would be preferable, certain-
ly from my point of view, but in the past WEEA had been author-
ized in periods of 3 years and | would, frankly, appreciate having
more regular oversight of the program by Congress and that 3
vears is acceptable.

Also I would say that having sEent 10 years in the feds as a good
-b}t‘xreaucrat. I did learn how quickly one can produce regulati- ns so
that —— '

Mr. GoopLING. Or how long it can take.

Dr. WoLFE [continuing]. Or how long it can take, yes. But 1 think
that § years would be an absolute minimum.

Mr. GoonLiNG. 1 have a couple of other questions, I guess none of
you here really are the people to pose this question to, but I will
ask it anyway. | have some concern when I find that three States
and the District of Columbia get two-thirds of the grants. Just what
does that mean? .

For instance, four grants went to San Francisco. I can ‘under-
stand that since it is heavily populated, one grant should certainly
go there, but if you send four there, what happens to the rest of the
country? Also, the District of Columbia alone gets $4 million. Is
there any reason why the concentration is where it is? Is there
anybody that wants to respond?
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Dr Worre. Well, T think that one is mine. First, I think the fig-
ures are a little bit skewed. It is not a flowthrough program. This
I8 a competitive program and what we have found over the years
from its inception in 1976 ig that there are various States in which
very few applications are prepared. In fact, in earlier days in
WEEA when the appropriation was larger, there was a major con-
tract to encourage the development of WEEA proposals by groups
and school people in States where applications just weren't coming.

It is true that many of the applications—the majority of applica-
tions—come from a certain group of States—far more than three,
by the way---but there is no way to——

Mr. GoobLiNG. Am [ wrong in the statistics that two-thirds of

them-— .

Dr. Wouvre. [ think that the statistics are partially correct for 1
year of funding. [ think it must be for 1983. You might want to
ook at statistics over the coyrse of the life of the program. But in
addition, one of the problems with Washington, D(‘,", is that grants
to national organizations or to institutions sueh as the American
Association for the Advancement of Science are grants to develop
materials and field test them nationwide. But the organizations are
located in Washington, DC—the AAAS and the Association of
American Colleges and such as that are incorporated in the Dis-
trict. You will find that the vast ragjority of grants in the District
of Columbia are for projects that are field tested elsewhere.

The heavily populated States submit more proposals. Last year
there were about 40 proposals for New York City alone. There is
also the problem of proposal writing which we did try to deal with
in that contract that helped people in proposal writing skills and
learning about programs and so on, Unfortunately, in the last few
years, there has been no ability of the program to go out into the
country and to publicize the availability of these grants. The Direc-
tor was not permitted to travel. The staff was not permitted to
travel. The announcements of grants were not made officially to
Members of Congress as they had been before so that there was a
sort of diminishing of understanding that the program existed. So
that has been 4 preblem. ,

But, again, 13 States received grants between 1980 and 1983,
which is not too bad for a discretionary grant program that is very
<mall

Mr. GooorinG. The next question [ would ask—in talking to
teachers, they seem to indicate that the grants that have gone to
education groups—education agencies ang 80 on—seem to give or
prepare material that is more meaningful and useful to them and
at o cheaper price than those that have gone out to private groups,
nonprofit groups, and so on. Their complaint seems to be that they
don't have the time to adapt a lot of the other mater. that comes
to them They just don’t have that kind of time, but they do get
much more heneficial material from the educational grants rather
than the private sector, nonprofit groups.

Dr. Worrk. Well, if vou take, for example, the materials devel-
oped by DREDF. there are not too many educational institutions or
organizations that could have developed something like the book
“No More Stares,” which is highly adaptable and uscful. In addi-
fion, o group like the National Womén's History Week Project —
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*that 1 mentioned - has developed some text and curriculum materi-
als for teachers and schools One of the purposes of the tier II pro-
gram- -that local implementation grants program—which we all
would like to see funded, is to allow teachers, administrators, -
entire school districts to take existing models and replicate them,
adapt them as needed and implement real equity programs in the
schools. That tier-I1 is not designed to reinvent the typewriter by
developing yet another curriculum that duplicates others, but
rather to take the models as tools and use them in the schools.

Mr. GOODLING. Ms. Jensen, are there any new projects that you
are familiar with that are being proposed? -

Ms. JenseN. From the Council, Mt. Goodling?

Mr Goopring. From the Council. | ‘ ‘

Mr. JensEN. Yes, but 1, before I begin my comments, I should in-
dicate to you that [ am but 3% weeks old at the Council, but I will
give vou the information of which [ 4m aware. ,

There is currently underway a prpject to put together a project
on sexual harassment that the Countil is hoping to come out with
fuirty shortly. There is a subcommittee of tge Council which met
just this week. a task force on foru and that task force is going
to recommend to a full Council committee that there be forums
across the country to look at the isue of economic security for
women in this country through educational equity and there will
bhe a dialog. hopefull, between educators, between the private seetor .
and between Government officials on 'that particular’ topic. Hope- !
fully. there will be several of those forums across the country. As |
said. it exists now as a recommendation -from the forum subcom-
mittee to go to the full Council the midSle of May-and we are very

hopeful that something will develop outlof that.

Mr. GoobLiNG. One last comment. In Ms. Wolfe's recommenda-
tions. [ first of all agree that the Federal dollars for dissemination
are very important and we may be able:to change the language so
that this can be done. But the commert 1 would make concerns
vour statement that “quality education ¢annot be achieved unless
there 18 a guarantee of equity for womenﬁand girls,” I was thinking
that that probably is also true for boys land men and blacks and
whites and handicapped and nonhandicapped and Hispanic and so
on So maybe we ought to try to emphasize for everybody rather
than just for women and girls, Even though it's a Women's Educa-
tional Equity Act. | think we have an umbrella that we should
~tread over everybody.

hr Worrr We would agree with that.,

M Geonting In my office I am so outnumbered that I need
~ome protection, too !

My Winrtass Mre Nielson.

Vr Niraon [ appreciate the testimony. il am sorry I had to in-
Lerrapt to e aver to another markup in the'other committee.

i Fink. | w.s interested in vour comment about the fact that
the only plie vou could pet prants for the isabled group was the
WEEA urants 1 note also in looking through) this list that has been
provided and entered in the record that WHEA gets involved in a
iot of juint projects  that is with title IX cpmpliance, with rural,
Hispaties, disabled. Indians, and so on.

D sent think that that diverts funds too widely to do much good?

191}‘ |

e i




3

XK

Mr Frak. You mean by funding aiwide range of activities?
Mr. NigtsoNn. Yo, !

Mr. Funk. No. [ think from my point of view, from our program

in particular, [ think the advantage, what it did was permit us to
raise issues and raise ideas and—because WEEA was the only
source of money, because we are part of the population that knows
the issues, we could study them and we could put them together in
a formy that would raise issues that other people would utilize.

[ think there is an advantage to spreading it out because a lof of
the creative knowledge and a lot of the innovation is‘occurring not
isn Washington, DC, necessarily but in, Utah, for example, and other
States.

Mr. Nie1$oN. Are you telling me that in the State of California,
which has been a leader in programs for handicapped. disabled,
and minority individuals that there’s no program in the State of
(‘alifornia that would.have helped you in this area?

Mr. FuNk. Part of the problem is the kind of work that we do is
somewhat ahead of its—how do I pyt this without<we approach a
lot of disability issues from one question. We asked, “Is it going to
further integration?” I'm not Goncerned about gervices, about vari-

 ous other models. Most of the traditional funders fund disability

programs aliae traditional models, healtly issues, medical model

designs, ¢+ " le models, health servigés. Our approach is less
concerned hat than what are thé social institutional prob-
lems, the * . the policies, and prggtices that restrict entry into

the syster. ..ven the fact that you”may be mobile, have all the
wheelchairs you rieed, have all the health care that you need.

(fiven that fact, I'm concerned about the next step. And most of
the traditional funders do not-took at disability from that point of
view. and that's been true frgm my experience in foundations, cor-
porations, and so on. v

Mr. Nietson. That's vy disturbing, Mr. Chairman, that the
Federal Government mugt end up as the source of all help in these
areas, that you would gb to the women's equity group, which has,
of course, to cover all the waterfront, when there should be many
other agencies that should be involved in the disabled group. I
can’t figure out why that would be the case.

Let me ask a further question. Why is WEEA still needed? The
lirst speaker, I didn’t hear vour testimony but I read it. What is
your opinion? Could you give me just a couple of sentences on why
it's still needed?

Ms. STEIN. Yes, if you walk into a school or look at the statistics.

Mr. NikisQN. You've done great things and yvou seem to have
solved numt"u‘{f\bv problems you had earlier on.

Ms Stein. [ wish you were right.

Mr. Nie1soN. That's what you imply.

Ms. SteIN. | wish [ was here to tefl you that you and I were in
concurrence that things aré great and we can give this money to a
charity or sume other source, and when that day comes [ think
we'll both be celebrating.

The statistics are not like that. [ saw some recent statistics on
vocational education.

Mr. Ni1EtsoN. But we have vocational programs. We have others.

Ms StriN. Will vou let me answer?
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hMr& Niewson. Yes, all.pight, but let’s stay on the subject. Go
ahead. ’ . 0
Ms. Stein. | was talking about girls' ability to matriculate ‘into .
vocational education classes where they could become gainful work- \‘
»CI8. '
Mr. Nierson. OK. Yes, I'll accept it in that form. OK. Goon.
Ms. Stein. OK. The statistics on that show that that is a severe-
problem, that they are not going into those classes, that when they
do enter thuse classes they are facing discrimination, they .are
' facing harassmefit, that they are still being geared to the programs
where. they are least likely to be able to not have to turn to the
government to support them and support their families. A\
We're finding that in math and science, once again, they're not,
. with all the computer age, that they. are not being—that they are
not entering those courses, that they are not encouraged to enteX 8
them, in the safne way that boys are. That if they are, they are *
entered, toward the key processor versus working with computers,
a8 computer programmers. There are very serious problems that at
the final end show up in oyr economic status when, you think of
. how much women earn, but that start very early in education. And
‘the statistics show that we have made some progrgss but we are
very far from equity. b

L

Mr. NigLson. Dr. Wolfe has he:rd this before, but the computer .
" science program at the university I taught at for 25 years has more
v women students than men and they make more money, they
are——- - .
. Ms. StEIN. Well, maybe you should do'a WEEA program to show
how you did that." ,
Mr. NikLson. They are sought after and, in fact, 1 have a case 1
.could name where two.Chinese, a boy and a girl, sister and brother,
both applying for graduatg school with almost identical records,
she got-a very full scholarship at Louisiana State University and
e when she applied for a job after getting her doctorate, she got a
' very, very fine position. The boy has had a hard time doing the
same, and he's just as bright' a student. \
In fact, I think yqu may find some reverse discrimination in
some instances, some selective instances.
Let me ask a question. What percentage of college students are
female at the present time? : . "
. Ms. SteiN. I think right now it's over 50 percent. I think it's .51
percent. \
. Mr. Nir1soN. And what was it;fo years ago? .
Ms. StrIN. Well, I know about 10 years ago it was around 45 per- o
cent. N
"Mr. Nig1soN. So we are making progress theére? We're no longer
in minority status in that degard? :
Ms. StiN. In.d-year colleges that's right. :
My. Niewson. OK. What percentage of grants, tuitiop waivers,
and so on, go to females as compared with men? '
. Ms. StEiN. Tuition? :
Mr. Nigrson. Tuition waivers and loans and so on, student loans
and so forth. What percentage? Are you getting your fair share?

-
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Dr. Woure. I don’t think wé‘ have that data at this point. I know

the Department of Educatipn is aot collecting data by sex for loans )

and grants.
Mr. NieLsoN. Those would be interesting. ’
Dr. WoLFE. Yes; we wish they would still collect it.
Mr. NieLsoN. My feeling is, of course, that you are making great

progress. Let me ask you, maybe, some other questions. I read this
list of grantees and some of the descriptions of the projects and 1.

can see why places like the digest and so on get all excited about
the ones you've granted them to, ‘

For example, what is the Women’s Support Network in Santa
Rosa, Ca? What kind of organization is that?

Dr. WoLFE. It's a nonprofit organization that does teather train-
ing on title IX and sex equity and develops curriculum materials,

Mr. NietsoN. OK. What would the Feminist Press be that you
talk about? ' c

Dr. Wovre. It’s just what it sounds like. It is a press; a publishing
house, that was established in the.early seventies to publish some
of the books, curriculum materials, and also novels and histories
and 80 on about women that had not been published or available
before. They are doing a’new book. '

Mr. NieisoN. If you didn’t have that background and just saw a
grant to the Feminist Press, could you possibly get the impression
you are feeding the feminist ideas and that you are locking at the
feminist political viewpoint? :

Dr. Woure. I'd first Jook and see how much money they got and
what they are doing and then compare it to the rest of it.

Mr. NigLsoN. No; just answer my question’ Can you see a reason
why some might object, again, to an organization which says the
Feminist Press?

Dr. WoLre. I can see a reason why some might be concerned
about that. I can't see that as a reason for escalating a nuclear war
on the Women’s Educational Equity Act Program.

Mr. NieLsoN. No; I think you're trying to—— .

Dr. WoLreAI understand that the word “feminist” is used pejora
" tively by the Conservative Digest. That I understand.

Mr. Nir1SoN. Apparently——

Ms. SteIN. Might [ answer?

Mr. NikisoN. Yes. : ' ‘

Ms. SteiN. I don’t understand. The law was created to promote
educational equity, and maybe I'm naive. I don’t know why it
would be surprising that a group that used the word “feminist”
would be-contracting with something that is to promote equity for
women and girls. That sort of seems like it would follow.

Mr. Nierson. [ do not wish to be, oh, su porting or in>any way
condoning ‘Mr. Heatherly's viewpoint, and I agree that he was
rather extreme. But [ can see where just reading the list and read-
iny the titles of your projects you get thé impression that you are
reaching oupto an awful lot of areas and perhaps going beyond the
original intent of the law, and it *.*ns to me that you are reaching
very hard to find areas where you can tie your, the women's
groups, to all the other groups in the country.

-
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And frankly, if I were involved with a disabled group, I would
not go seeking information from the women'’s group. I would be
working on disabled problems in general, per se. ‘

Dr—~WourE. But if you were a disabled women you would be rec-
ognizing-every day of your life that you were discriminated against
net just because of your disability but because of your sex, and
then you would seek some kind of assistance in that.

Mr. NigLsoN. I think the disabled men would also be discriminat-
ed against and it would have nothing to do with the sex, I believe.

Dr.WoLrE. Absolutely true, That is true. And I think that's what
we call double discrimination on the basis of sex and disability.
Discrimination on the basis of disability alone is, indeed, severe and
serious, but is single discrimination, you might say. It doesn’t make
it anr less terrible but it means that a program such as WEEA can
develop new kinds of materials that are useful in breaking down
barriers of double discrimination.

Mr. NiELsoN. Let me {)eSt ask this general question. Do you be-
lieve that title IX could be handled and compliance could be taken
care of without the WEEA, or do you think you are the ones that
are watching that title IX is taken care of? Over half your grants
are for title 1X compliance studies. o

Dr. WorE. The purpose of the WEEA priority on title IX compli-
ance is not to enforce the law, not to enforce title [X or to make
any statements about enforcement or compliance, but simply to de-
velop materials that will help schools to comply. Ssince we know
that schools want to comply.

Mr. NiersoN. But many of your projects are, say, for title IX
compliance programs.

Dr. Wourrk. Yes. To assist—— "¢

Mr. NiELSON. It sounds just opposite to what you'just said.

Dr. WoLrk. No; it's to assist the schools or the institutions, for
example, the one in Michigan, the Kansas State Education Agency.
It's to assist those institutions to develop materials, training®what-
ever they rieed, to help themselves to comply with title I1Xi '

Mr. NieLson. Did WEEA take any stand one way or the other on
the recent bill that was introduced by Congresswoman Sc'ineider to
broaden the language of title 1X to make sure that compliance is to
the entire institution, not just to the program? Did you take any
stand in that bill?

Dr. WoLrE. Of. coutse, the Federal program wouldn’t be able to
take any stand at all dnd never would.

Mr.d l)\hm.son. Did you aqr any of your staf( take a stand in that
regard’ . .

Dr. Worrk. In WEEA?

MrNir1soN. Yes.

Dr Worre. The WEEA staff, no.

Mr. NiFLSON. As far as you know it didn't?

Dr. Worre. No.

Mr. NikLSON. Any other comment on that?

Ms. StriN. No. o

Mr. NiewsoN. Do you get involved in any of these women's
issues” ERA, for example, have you taken any stand on ERA, for
example?

Dr. Worrk. Do vou mean at WEEA?
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Mr. Nikison. At WEEA, yes,

I)r. W(u.r E. l\t WEI':(\, no.

Mr. Nie1tsoN. What about the math-science program? Haye you
taken any stand on that program? o '

Dr. Warre. WEEA has funded many projects, starting in 1976, on -

math and science equity, ‘Bromoting equity for women in math and
science careers. But the WEEA Program itself would take no posi-
tion on any legislation or any judicial decision at all. I mean, that

-would be forbidden. The program’s purpose is merely to, fund the

development of new materials and to stay .in the vanguard, to
ensure that schogls und parents and teachers and administrators
have the materiafs that they need to implement the law.

Mr. Nie1soN” Ms. Patricia Jensen, is it? - '

Ms. JENSEN. Yes.

Mr. NieLson. De you have any—you're new to the organization, 1
grant that,

Ms. JENSEN. Yes.” ™. -

.Mr. NieLsoN. Do you have any preconceived notion as to what
WEEA ought to be doing? In other words, before you took the job
that you have now, what was your feeling about Wy A? Go baci a
lew months before you became involved. What was Your attitude?
Was it a very important aspect as far as society is concerned, as far
as you're concerned?

Ms. JeNSEN. | think that educational equity for women and girls
is o very important thing.

Mr. NikisoN. That's not my question. I said how did you fesl

about it? Did you take an active role or an interest in it before you
bécame involved in it directly? .

Ms. JunskN. [ did not take an active role in the WEEA Program,
no. .

« Mr. NietsoN. Does being in WEEA or an associated group give
you a )milituncy. perhaps, as [ have observed in some people in this
group’ - \

Ms. JENSEN. [ don't believe so. -

Mr. Nik1soN. You don't look—you don't seem to me as one who
would ever become militant. [ assume you won't. But I get the im-
pression, whenever wef deah with women's issues that i you don't
o 100 percent of the way you're somehow not very good.” | get the
impression in some of these issues it's “We ask no quarter; we give
none’ type of an aporoach. .
| Frankly, I support women's issues, but I want to be sure that we
don't discriminate against men while we're helping women. For ex-
ample, the Non-Discrimination Insurance Act. We just had that in

the other committee. ngnuse the act was amended in committee, to -

exempt private dife insurance and automobile insurance, where the
bigifest difference between men and women exists, and now only
applies to group insurance~the sponsors' of that bill, mainl
women's groups, said, “Okay, we want nothing more to do wit
that it We don’t want it unless we can have the whole thing. We

don’t want to just eorrect it on the group policies. We don't want to

have anvthing further to do with it.” ' }

It's that kind of attitude that makes it difficult for me to be as
supportive as I'd like to be Would any of vou like to comment on
that?

-
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Ms. SimoNsoN, Yes. | anf Joy Simonson, appearing for the Citi-
zens Council on Women's Education, which wqrks with these other
groups. I'd just like to call your attention, Congressman, to the fact
that the Women's Educational Equity.Act specifies that nothing in
the act shall exclude .the participation of men and boys, and we
heartily subscribe to th Eeing in any new reauthorized act. We
believe in that and it is § fact that there are male groatees and
that there are men and bojys“involved, enrolled, in some of the pro-
grams, and we truly beligfe that the materials that are being pre-
pared under this act will enhance educational excellence, through
equity for everybody. and I couldn’t agree with you more that we
need equity as well as excellence for everybody.

sIncidentally, we also ake recommending strongly that there
should be men on the National Advisory Council. -

Mr. NiewsoNn. | agree with that, « .

Ms. SimonsoN. There iwere from 1975, the first council, yntil
19%2. There always were three men. It wasn't a quota system, but’
it was usually three. And at the present time there are none. We
shink that broadens the base and the advice would be that much
better on the gouncil. ‘

Mr. Nik1soN. | hope | haven't come across as a real ogre on this.
Maybe [ have. But I do want you to pyt your best foot forward and
if you can disassociate yourself comjetely from what | consider
militant women'’s groups who seem %o say, "Give no quarter; ask
none.

This insurance bill is a perfect example of “If can't have the
entire loaf I don't.want even the crust.” I think that is one of the
things we have a problem with in congressional action. .

T will return the time. ‘

Dr. Wovre. Could { answer that?

Mr. Nir1soN. Yes.

Dr. Worrk. Because I think Mr. Nielson has tried very hard to be

supportive of WEEA, and so whatever happens with insurance, we”~
hope that vou will continue to support educational equity for
women and support this statute, whicﬂ is an extremely cost effec-
tive one and can be even more so, and really is quite helpful.

. Mr. Nie1soN. Thank you. 1 thank the panel for coming.

Mr. Wiiiams. Thank you, Mr. Nielson. I don’t think you came
across as a real ogre. 1 almost feel as though 1 should ask for a
show{of hands of the militants in the room and then ban them
from the rest of this hearing. That great conservative who was in.
the vanguard of the right for so many years and, to his credit, still
is. Barry Goldwater, once said something with which [ agreed, and
[ found very few other of my friends who did agree with him. ¥e
siaid "Extremism in the defense of liberty is not a vice.” I think he
wis talking about militant people who are out there being militant
for the kinds of things that the Constitution says they should be
puaranteed without being so militant,

Is this the - let me ask Dr. Wolfe. Is this the 10th dnniversary
vear of WEEA? .

Dr. Worre. Yes. .

Mr. WiLLiaMs. So, let's see. Thus, members have been appointed
to the advikory council by Presidents Ford, is that correct, Carter?

Dr Wourrre Yeu.
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Mr. WiLisams. Reagan?
Dr. " WoLFE. Yes. -
Mr. WiLLIAMS. You have, no doubt, known some of the appoint-
v. ees, then, of all three of the Presidents? ' :
» Dr. Worre. All of them. _ |
Mr. WiLLrams, Can you give me an idea of the bac,kground of
some cf the people that were appointed by President Ford?

"+ Dr. WoLFE. I think Ann Campbell, who was chief State school of-
ficer in the State of Nebraska, was appointed in that administra-
tion. John Fuller, who is president of the Great Lakes Colleges As-
sociation. I am doing this from memory so I'm likely to slip. But I
am sure Joy will correct me if I do. i ‘

There were quite a few members that stayed, whose terms car-
ried over, so those I forget. There were schoolteachers, there were
counstllors, there were, again, chief State school officers, universit
presidents and the like. Ernest Boyer, who was at the time presi-
dent of the State University of New York, was a member in the
first year, I believe. - o e

Mr. WiLL1aMms, Appointed by President Ford?

«Dr. WoLFe. Yes. Yes. The Council has always had bipartisan
membership, until 1982..

Mr. WiLLiams. How about the background of sqme of the other
members? Can you give us the background of some of the members
apBointed by President Carter? '

r. WoLFE. Let me see. The director, or chair, of the Department -
of Political Science at Southern University, Jewell Prestige. There
were several others who were also teachers and administrators.

Dr. SimonsoN. We also had—I say “we” because I was the direc-

: tor for the Advisory Council at that time, there were always a
. number of racidl and ethnic minority members. #or example, there
was a Japanese-American school principal fromn California. There

was a black city councilwoman from Miami, Dade County.

Dr. Woure. It's funny how quickly you forget. .

Mr. WiLLiAMS. And perhaps, Dr: Wolfe, and perhaps you too, Ms.
Jensen, would like to tell me about the people that have been ap-

. pointed by President Reagan, their bac und. )

" Dr. WoLrE. Well, their résumés are a little fresher in my.mind. I

——stiould tell you that as director of the program, it used to be my

duty to recommend a slaté of nominees to the Secretary’s Office
and in the olden days in the Ford a:iﬁinistration or the Carter ad-

ministration, or before my time, in the Nixon administration, the
way this worked with advisory courkils was that the program di-
rector would meet with the person in the Secretary’s Office respon-
sible, on some cooperative arrangement. And so we did review ex-
nsive piles of résumés to recommend people who were most quali-

he curtent méMbership primarily was proposed from thé White
Hotse. The résumés were sent to the Department and they slith-
w prpﬂ down to my offige and we were allowed to look at them and
review N em, but not to make any selections. Merely to do the pa-

perwork:.
Most of the credentials of the members were political. They had
Republican Party credentials. They had conservative credentials.
They had Eagle Forum credentials. That is, as you probably know,
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~#Whyllis Schlafly’s group. There were very few who had the kind of
stature in education that previous administrations had felt would
be important for this Council, and for all of the Esducation Depart-
ment councils. , 4 :
Mr. WiLLiaMms. Did any of the——
Ms. Jensen, Mr. Chair, could I also comment on that?
Mr. Wisniams® Yes. Let me just—I'm going to do that, Ms.
Jensen. ' :
Ms. JenseNn. Thaik you. '
Mr. WiLLiaMs. But*let me ask a followup question which is
timely for me to present now. You mention that they had Republi-
can Party credentials and conservative think tank credentials,,or
whatever the group was. Did not some of the earlier Carter nomi-
nees have Democratic Party credentials and were they not involved
. with perhaps Brookings, or were they not involved as members of
| the women's grour that was promoting ERA? :
g Dr. WoLrE. Well, there's a difference between part poliﬁcs cre- -
dentials and campaign credentials, and Brookings or ERA or what-
ever. Indeed, I never saw réumeés of people who were nominated to Ve
the C'ouncil in the previous administration that were—in which the
credentials were defined in terms of party politics. I never knew,
frankly, whether people were Democrats or Republicans. I knew
about their education, I knew about their employmént status, I
knew about the volunteer work they did in-their community. But 1
never knew anything about their political activity from their
réumes or front any of the interviews we did. We never asked.
Mr. WiLLiams. Oh, I see. You've saying that when the résumés
and the credential packet came to you, it carried in it the person’s
political persuasion and affiliation, is that it?
Dr. WoLFE. In the current council the réumés were primarily, de-
scribing political activities rather than the former kinds of activi-
ties, oot . s
Mr. WiLLiams, | see. Ms. Jensen. '
Ms. JENSEN. Mr.- Chair, firgg I would like to comment that this
Council does have a racial mix on the Council. We currently have
two vacancies on the Council to be filled and.I do not know exactly
what the situation will be with those new appointments. But we do
have a woman who is btack and a Higpanic and another woman of
French and Russian descent. ! :
As far as the background of the current Council members, they
are very, very qualified. I’do not know personallrv their political
backgrounds. 1 have not 1ooked at their réumés. I have met with
some of them already sinee I have been at the Council. The Chair
of the Council is president of her own export-import business and is
on a residential utilities consumer board in Minnesota and has
heen active in the YWCA in Minnesota,
“We do have a woman legislator on the Council. We have women
who are involved in their own businesses. We have women who
have been educators. I am conVinced, as when I interviewed with
this group of women when I came to Washington to interview that
they care very much about educational equity and that they are, in
fact. very well versed in educational equity and women's issues.
Mr. Nirison. Will the chairman yield?
Mr. Witriams. Yes; [ would be pleased to yield to the gentleman.

199}
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Mr. Nir1soN. Mg, Jensen, do you know—-are you aware of the po-
litical coloration of your Council that.you have jast joined? It is al-
leged that they are all rightwing Republican® That's the inference
that | am getting. . . )

~Ms. JenseN. At this,time, I could not tell you for certain if, in
fact, they are all Republican. _ ¢

Mr. NigwsoN. Well, I am not worried about whether they are Re-
publicans as much as if they Are there o do the job and i” they are
rightwing or not. o , ! .

Ms. JENSEN. They are there to do the job, I can tell l%rou that.

Mr. Niewson. If their credientials are Heritage Foundation of
‘Eagle Forum or so on like that, I don’t think that should be part of
the credential. Are yau aware of these credentials ag such? '

Ms. JeENSEN. | am not aware of all*of the credentials. .

. Mr. NiE1soN. Are you a member of either of those groups?

Ms. JEnseN. No; I am not. - ,

Mr. Niewson. | note on the list that I have here that we have
Ellen Hoffman who just resigned. I don’t know where she was, but
she worked with Senator Mondale on the Senate Subcommittee on
Children and, Youth. I doubt she was a rightwing Republican. -

Ms. SteiN. She was dismissed from the Council 1 year ago, 2
years ago as soon as the new members were- put on. : .

Mr. NiesoN. What dbout Lili Dollinger, who' also wprked-with
the Senate Committee? . “ud

Ms. SgriN. She worked for Senator J?sen.

.hMr. ieLsoN. OK. I am trying to find a comment of which party
they are—— o

Ms. SteiN. Well, I can explain to you-some of thewand I don’t
want to bore you-with all of the details—but an indication of where
this Council is coming from was that the very first act they took at
their very first meeting of the newly comprised group was to dis-
miss the Council’s Director and appoint as the Executive Director
someone who had testified a few months before for defunding of
the Women’s Educational Equity Act program and who wss the
chair of the INinois Eagle Forum. That was their very first actidn
which, I think, indicates:the demonstration of where they were
coming from, but we did know so&nething about their backgrounds.
But that was their first action. ' )

Mr. NiklsoN. Are you saying that the administration, having
failed to eliminate it legislatively, was doing it from within? Is that
what you're saying? . ) 3

Ms. SteIN. I think you could read that into it. '

Mr. NirisoN. That's what you said, wasn’t it? | :

Ms. STrIN. | think that the administration, having failed to do it,
was trying to place someone in the position who was not sympa-
thetic with the statute’s intent. * .

Mr. Nierson. Thank you, Mr. Chairman. ‘

Ms. SiMONsON. You asked, Mr. Nielson, if the members included
some of what you yourself describe as the rightwing groups. And I
did have the oppeortunity to see the——

Mr. NieLsoN. I was just quoting you people here.

Ms. Simonson. Well, there are at least two members of the
present Council who, listed on their official curricula vitae that
they were members of the Eagle Forum. One of them, I under-
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stand, serves as counsel for the Eagle Forum and ancther says that
she has been a member in her State.

Mr. NieLsoN. How big is the Council? How many members?

Ms. SimoNsoN. Nineteen members. Two ex officio and 17 citizens

. appointed by the President. -

r. NieLsoN. Do you think it's wrong' to have 2 who have g con-
servative viewpoint out of 19?

Ms. SiMONSON. A conservative viewpoint, no. But an organization

which is ofticially, openly, op to the purpose of the act on

..which they.are advising, I think that is inappropriate.

Mr. NiELsON. Are you sayingﬁ;ou have to screen them as to what
their preconceived notion is? That's why I asked Ms. Jensén, did
she have any precqnceived attitude toward it before she joined,the
Council. Is there some sort of a litmus test we must pass before we
put opeople on the Council or are we trying to become representa-
tive? ’ = . ' :

Dr. Worre. Mr. Nielson, I think what we're proposing is that
members of the Council should have some demonstrated expertise
in educational equity for women and girls and that would not in-
volve reviewing anybody’s political party crcdentials or experience,
that that, in fact, would be an irrelevant qualification.

Mr. NiewsoN. Thank you. Thank you, Mr. Chairman.

Mr. WiLLiamMs, It sgems to me that the issue is not should Repub-
licans or Democratg be appointed to this Council or other councils,
nor it seems to me, should the matter of one's affiliation with vari-
ous interest groups be of r’a’rticular note when one is making ap-
pointments to these councils.. .

I must ‘say, though; that I am troubled, and I'think most Xmeri-
cans would be troubled if the indication that Ms. Wolfe has given
us is, indeed, fully accurate. That indication being that the creden-
tials packet, the résumés, apparently listed as a high priority one's
political affiliation, and membership in various political pressure
{roups. .

It seems to me that there's something terribly wrong if, in fact,
that is being done by this White House, or any White House.

You know, we all, Democrats and Republicans, kid some about
old Mayor Daley’s Chicago and how people were appointed based
on their affiliation with the Mayor's party. There,was opposition to
the abuses which that broughy, from people in both parties. It was
liberal columnists, writing 1n those newspapers, who' first brought
that to the Nation's attention and objected to it. )

To move that to the highest office in the land, it seems to me; is
a terrible wrongdoing. If it's so, I must say it has escaped the atten-
tion“of the American people who, if they knew it was going on,
would object in a very major way immediately, and again in No-
vember.

The act, as I read it, calls for staggered appointments, ‘“The
members first appointed under this clause shail serve as designated
by the President, six for a term of 1 ear, five for a term of 2 years,
and six for a term of 3 years.” So, the law calls for staggered terms,
It is my understanding that the Presidént received, if memory is
correct, an Attorney General’s oginion that said that these people
who serve at the pleasure of the President can be fired at “the
pleasyre of the President, regardless of the fact that the law passed
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by the Congress and signed by the President calls for staggered
terms. | . . > .

And noy to learn that the people who were then reappointed
may ‘'well have been reappointed solely on a political bagis. It's ter-
ribly objectionable and worse, it has taken up the time of this Con-
greds and this committee and people interested in this issue when
. “that time &uld have been better spent trying to improve the act.
- It's like a treadmill. We're not getting anywhere.

Well, we appreciate very much all of you being here. 1 would
have preferred to chair a hearing that¥had had time to find ways,
more ways, to improve the act. But we have your testimony, which
has some b&xcellent recommendations in it, ar  we will pursue
those. . ‘ : :
This hearing is con¢luded. _ .
. {Whereupon, at 11:36 a.m., April 5, 1984, the subcommittee re-
cessed, pursuant to the call of the Chair.|

[Additional material follows:|
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The tlonorable Carl” Pérkins - .
11.5. House of Representatives ! bk
Washington, D.€. 20515 ¢ . A
. .
) . *
. 0
Dear Representative Perkins: . ‘
. * . . . . t
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I respectfully request that these comments be included in ‘the official
record uf the Congressional oversight hearinfyinto the operatxons of the
Women's Fducatfonal Equity Act Progranm, . N

The Women®s Educat fonal Equity ACt Program is one of the most valugble
fedoral programs ‘ever to’be enacted on behalf of Addrican women. 1In its
cight years, the modest—pathetic—funding tnvested in NFEAP has had multi-
f'ller effects beygndiany reasonable wexpectations.. As chair of the Wisqonsin
Governor's Compission on tHe Status of Women during six gubernatorial terms,
hoth Repuhlu..m and Democrat i¢, as president of the, National Association of
Commtssions’ for Wowen, as ercu&lve Direct®dr of the Ndtional Commission on
the Observance of Internatidfial Women's Year, I have Had countless opportuni-
tyed to uisneu and evaluate the influence of this prdgram across the nation.

la my professional ~apacity at the University of Wisconsin where I chair
Extenston's state-wide Women's Fducation Resources, I have relied on inform-
tion and ideas developed under the many Hldoly varied,tcfeative projects,
funded by WEEAPe My office seYves as a resoufce to publlc schools, our state
Yocational Fducation System,’ the Department of Public Instruction, the Wiscon-
Stn Women's Network of 60 organizations, as well %s to 4dult education students
and teathers. WEEAPS stimslation and re- 'ognlt'xon of constructi. e grassroots.
¢fforts to open opportunities for women and girls have initiateJ overdue .
_changes tn educational institutions, have alerted communities to_the need to
“atilize well all-our huhan resources, and have demonstrated thp feasibility
and rewards of democratic, citizen parnvlpatlon WEEAP’S speciial sensitivity °*
to the unique potential gnd needs ot‘ our various minority popt.lutlons is nota- |
hiy gr'xtvalng .
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As 4 consultdnt tp the National Advisory Legncil dn Women's’ N
fducational Programs, | participated in the desﬂn and conduct of four .
regioflal consultations with rural eonstituents and auwthored the 1977 oo
publicutiop un "Bducational Neqds of Rural Women ahd Girls." That one
project alone has iWspired at leasy 20 related programs [, kuow af across. \
the country. * It has also served as one of many evidences that the on; L
going need for continuing public investment in WEEAP is enormous, Tl;e « . .
respongibility for assuring educatienal equity in the United States hiis
‘u.nly begun. - L.

- » k]

¢lr 1981 | served as one of the outsdde grant readers for WEEAP. That

" expericnce expanded my understanding of the possibllities for untold if-~ ——- =~-+~

aenuity and Ymprovement in our educatldnal sysfem wefe federal funds for
WEEAP trwly-commensurate with those po;sibl.uties. This yoar it was a
dreat disappointment to be de-invited at the last minute as 4 yroader, . !

. '
1 thank the Subcommittee on Elementary, Sezondary and Vocational
Fducation of the House Education and LaborCommittee for holding this .
hearing and rdceiving this tesgtgmony. I urge you to continue and strengthen
the gommitment of the fcdcrai xvcmcm to the prioritios of .the Women's
Educational Bquity Act Program, *

! Rea‘poctful.ly, ’ N .
- ¢ Q ' 4 ’ *
| . * m\.\j\‘\ ' ‘L'ILTU.L‘)U{-.' * * .
Kathryn F. Clarenbach, Ph.D. . )

. ‘ Professor, Political Science
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December 29, 1982 .
. N I
.i rd .
Ind Honorahle Earl Perking v
Wguse of Repregjentatives

Washington, 0.(. 2051%
Attention: Ms, Mancy Xober , N

" Desr Ste: ’ 0

It 14 my understanding that the Hoalth Education and Labor Committee's Sub-
comittey on Elementary, Secondary, and Vocational Education.is planning an
ovarsight hearing intn the operations of the Momen's Educationa) Equity Act
Peagram (WEEA). The purpose of this lattss (s to havgray commants about the '
. WELA P=ogrem Inclyded in the official record of this.Congressional hearing.

[N .t -
From 1979 to 1981, [ was o WEEA Pratect Director for the Curriculum Analysis
‘project in the Social Scisnces at Utah State University. The purpose of the '
. project was to davelop curriculum aiterials for use in introductory college and
univarsity courses in zm\ social scrences throvghout the nation, The currice
ulum matarials ware to beldesigned tu infuse the introductor: courses in the
socis) sclences with content about sex and gender 1ssues of importance to both
wen and women students. In addition, ve were funded to produce a medule about
. how content is communicated; 1.e., clasiroom comnunication patterns betwoen
| * . students and faculty. As a result of thy research and development, four sats ~ .
of materials were produced and have baen Jisseminated. Guidelines for ’
Student -Faculty Communication and Content Suidelines for Psychology, Sociology,
and fconomic Courses have been published ard disseminated through profassiondl
orgdnizations in higher education. 1f MEEA's funding had not been tut, these
materials would also have been disseminatad through the WEEA publishing center.
They would have hed additicna) exposure to & wider audience, in particular
taachers in secondary schools through publication by WEEA. v .
+ Wy colleague, Dr, Pearce of Utah State Un'versity, and 1 worked very hard to
create hign quality products of benefit to students and faculty throughout the
. hation with the funding we received from NEEA. We administered our project
carefuily and produced far-reaching materials which were bayond the“scope of
the original fulding, The products we developed with MEEA funding ere of use -
to colleges and universities throughout the nation and have the potential for a
major impact on the, teaching of students at the undergraduate level, The
humber of coples marketed successfully to date dndicates a large audience for
dducattonsl equity materials, :
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Through my own carear aiperiencir-as.an admninistrator and faculty member in

Nigher education, I am very much aware of the continuing discrimination against
women as students and as faculty, and the need to transform the curriculum

within higher eduzation so that women's accofip!ishments and history are pro- ¢
s perly recognized. Funding for the WEEA Program is still sorely needed in
. . America to continue to provide materials thdt encourage 8ducational 1nstitu-
‘ tions to fully incorporate women students into tr., teaching-learning process. o
Thank you for the opportunity to provide comments regarding the WEEA Program. '
o Y *
4 .h 6
dith M. Gappa
ssociate Proyost, Faculty Affairs
Professor
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ORGANIZATION OF CHINESE AMERICAN WOMEN 4

1828 O " Streat, NW. Washington, D C 20006 (202) 320-3188 1
' A Statement prepared for the Hearing by .the United States llmee Bub~ +
comnittee¢ on Elementary, Secondary and Vocgtional Education on Mumen's
Educational Equity Act Pregkap, Decesber 9- 1982,

1 am Pauline Woo Taui, Presidant and nxecuun DPiractor of the Organization
of Chinegse American Women (OCAW). I am plepsed to submit to the Elémentary, ,
Secondary and Vocational Education Subcompijtes of the House Co-num on Edudation
and Labor the follawing statement ou the positive : the Houn a8 Bducational
Equity Act Program’(WEEAP) has had on Chinesd Axerican » 10 accordance with
the legislative intent of the United States Congress. :

. By enacting the Women's Educational xquny Act (WBRA) 1974, Congress
recognized ths .inequitable burden placed upon American wogfn, majority or minority,
in their quast for equal agucational and professional rtunity, and wade it ¢
public policy to provide educational equity for all women fn the United

- States. As 8 minority group, Chinese American women have bemefited from this Act
to enable 8 simeable portion of the population to participate fully in Amsrican
socuty

On accont of our sex and ethaic origin, we have not been able to taie for
grantad what others have often treated as the birthright of sp individual in thie’
froe, democratic country-educational equity. We suffer from sex role and racial
stereotyping which haas essigned to u# a particular get of characteristic traite
~ subniasdvenesns, timidity, lack of assertivensas ~ and confined usito a particular
range of occupstions, for profeasional woman predominantly in the gcientific and
. technical areas, rather than managerisl or sdministrative and for those in the non~

professional occupations, in garment factories and Chinese resteurants. Only

through organised public action, me realised, and with the support of sympathetic
public agencies, could we begin to fully esercise the right of free choica and
obtain what is due us educationally and profeasjonally based on our qualifiéations.

Such is baaically the rum for Leing of the OCAW. As the firat and larg
Aaian glcan vomen's group, we have asince our founding in 1977 sought to integrate ~—~—..
Chinese American women into the mainsiream of American l1ife. Recognistisg in racial
diacrimination and sex role stereotyping the most serious barriers to such integra- ,
tion, we have targeted our ef op the one hand, st promoting awareness among
our membaers Uf the wider cateer op| ities available in this country espacially
in non-traditional jobs and, on the other, at- dumm:m knowledge about us so
that society at large may come to know ue better, °

Private tntuauva and public policy ulrgad in 1980 when we applied for and
wore avarded a three-ypar grant by the Department of Education under WEEAP., The
primary objective of the grant is to provide funding for OCAW to develop and
demonstrate models to give Chinese American women A greater awarenees of what
educatjional equity is and how confining sex role and racial atereotyping has helped
put them {n a professional bind.

*

07

ERIC

Aruitoxt provided by Eic




4 .
The WEEA funding has enabled us to undertake 8 muzber of important projectes’ b

- publiehing a bimonthly newsletter, OCAW SPEAKS, with a circulation of
about 2,000 copies. Basically, our mewsletter keeps our members and
other interested ividuale informed regarding the latest developments
on the educational equity front and other issues of concern to them,

It also serves as a means of communication for Chinese and other Asian
Americans tlrtoushout the United States.

« conducting a litarature review on Chinese Amarica .. Sterecotyping
and prejudice sre born of aisinformatior snd thrive on ignorance. Un-
fortunately, relativaly little serious research has been done on Chinese
American womsn, whether as it relates to our history, social role, demo-
graphic profile or employmnt patterns. Whatever little ressarch that
does exist has not received the attentidn thac it dessrves. To replace
myth with reality, it is imperative that public underetanding of Chinese
American women be enhanced. It ias for thib reason thit we hayp under-

$ taken our literature review, which’ ine ates works 18 Ch and
English, publishad both hera and sbroad.

rd

- compiling a select bibliography on Chinese Amsrican women, The bibliog-

raphy will be a record of all available msterials, printad, audio-visual,
¢ etc. which document any aspect(s) of the life of Chinese Americin women,
past and present. It seska.to be both selective and comprehensive so
that it wuld bo a useful refersnce tool to the general reader as well
as the speclialized rosearcher.

More isportant, the benefite of the WEEAP grant Mave accrued to a large nusber
of Chinese American women through the developmemt by the OCAW of two training wodels,
one for professional women and ome for mon-professionsl . Tha former has been
_developed to enable college-educatad Chinees American n to seak for and advance
in their careers, including managerial and dacieion-making positions. The model was
) tirst formulated mt a conference held im Washington, D.C., in our first grant year,
- 1980-81. It drev about 130 eager participants. The model was field-teasted at a
. series of workshops held in Hbuston and Los Angeles in 1982, These ctaining sessions
were woll attended: the Houston mistings attractad 100 women, Los Angelea, 300. The
enthusiastic response of our target population and the reaultant conferetice resolu-
tions to hold such conferences amnuslly on their own resources testify to the hitherto
utifulf11led demand which exists among Chifude American women for this type of training.
The WEEAP Brant has enabled us to partially fill the void.

T

Many non-professional Chinese American women are naw immigrants or refugees. They
speak little or no Bnglish and rarely possess the skills which slone could smooth their

of the rules which govern the American labor market and opportunities existing there.

It need only the unsympathetic and stereotyped view of the larger community to com-
plete their cycle of professional isolation,

1
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Our non-professional mode! has heen designed tu meet the needs of a more
degperate group of Jomen suuthat they could be motivated to develop the awarensds,
atlt~confidence and skills take up non-traditiondl jobs. The first series of ,
the non-professional workahops was held in Washington, D.C. in 1981 and was followed
by field-testing in Chinatown, New York City in 1982, Forty-five women registered
for thesformer and 50 women attended the latter event, an encouraging response 1i
view ot the tact that no similar gathering had been held before.

Two major projects have been scheduled for our last grant 'year which began in
October 19823

- tonference for Chinese American Teenage Women /’
- National Conference on Chinese and other Asian Amfrican Woman

The majn afm of the confereuce for teenage women ia career guidance and coun-
seling to efable them to make educational and, later, carear ¢hoices free !rom aex
role steteofyping sqrial eonditioning. But young people will not be the only
4roup to bdefit £FoMd the undertakigg. Our 25 chayters around the country have
been invited to bid for the opportudity to host the conference. In doing so, they
will acqurezom eaperience in proposal writing. Moreover, part of the conference
will betdevoléd to training chapter members in the techniques of grant ‘spplication
and fund-raising. x

As the culmination of our three years of work under the WEEAP grant, the
nat fonal conference scheduled for June 1983 will bring together grassroot repressn—
tatlves and pulicy makers to discuss the priorities and needs of Chinese American
women, .
L

Bacause of\3 paucity of reaoq'r;.'es. our projects and activities have to be con-

tlned to specifidJocations for a limited number of people. Howevar, we hope that

the new awareness we~have generated, and the model #Pwe have developed, will, through
a trickle -down process, inspire Chinese American wumen, professional and non-profes-
wlonal alike, to participate more actively in American life and to be wore resource-
ful in assisting society to remove the barriers which have impeded such participation
and increasing their contributions to this country. -

P .
The OCAW, 48 a private, voluntary body, firmly believes id the value of_ private
initiative and the possihiity of self-improvement., However, public supportiand-
ansistance s essentlal {f our efforte are to have as Breat an impact as Possible.
We are cunvinced that in fulfill'ing the leglslative purpose of Congress, the Women's
Educat lonal Equity Act Program has also met the needs of a lerge section of our popu~
litlon, It deaserves tu survive.

-

Submitted by:

pwj,&:.& 4l . 7;44u--

Pauline W. Taul
December 8, 1982
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( BLaNe Burns CHAPEINE, Pr. D,
20 GATBWAY ROAD -
YONKENS, NEW YORK 10703

_ November 27, 1982

The Honorable Cari Perkins/
U.S. House of Representatives
‘Jashington, D.C. 2051

ATTNy Nancy Kober
Dear Congressman ﬁ;rkiqaa

On the eve of the new congressional session, I
wish to tell you how interested I am in the operation
of the WESA proeram. I was awarded, with bolleaﬁuee.
& WEFA grant and odnducted a project from '1978-80
desipned to reduce mathematics, anxliety in future '
teachers and“to lncrease ‘teachers' perception of
mathematics as an appropriate domain for women and
girls. It has been only through the WEEA grcvram
that persistent barriers to women's educatlonal suc-
cess,guch as negative mathematics attlitudes, have
been wonsistently challenged. The materials de -
veloped in the ETA program hold the promise of im-
grgv n#, the education of women now and in" the

uture. *

Under leslie Wolfe's directlon, the program
functioned: very effectively. “he provided high-
levels of leadership. I have been very happy to
hear that the House Education and Labor Committee
is interested in how the program operated during
her abseri¢e.

1 feel it is vitsl that the WEEA prosram be
given strong continuing augport nationallx. There
are so many forces currently that are see ing to
reverse the gains that women have made educationally
that it is especially important to have the women's

, program fim1ly in place, operating under skillful

and enlifhtened leadership.
Yours sincerely, .
R P .
2l Clapl
#laine Burns Chapline

O
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